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ABSTRACT

NETWORKING AND GATEKEEPING IN THE DISTRIBUTION OF THE
RESOURCES FOR RESEARCH ASSISTANTS: A CASE OF A RESEARCH
UNIVERSITY

UTKUN, Tuana Begim

M.S., The Department of Educational Sciences, Educational Administration and

Planning

Supervisor: Assist. Prof. Dr. Duygun GOKTURK

September 2022, 165 pages

Inequal information sharing behind the close doors and unequal access to resources
in academia affect, academic and identity development of the higher educational
institution. Especially in the research universities where primary focus is to
accumulate academic knowledge through research. This study aims to understand the
effect of academic networking and gatekeeping in academic research opportunity in
research university environment to map the perceptions of faculty members with
administrative roles and research assistants towards gatekeeping mechanism and
academic networking and to understand how these two factors play a role in the
distributions of resources in higher education system, a qualitative design was used
in general, the method of single case study was adopted in particular. Data was
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collected using semi-structured interview from 8 faculty members and 6 research
assistants. The data were examined through initial coding analysis. The results
indicated that researcher identity development is shaped by dynamics of advisory
relationships, and instructional and interpersonal factors. Also, socialization into
academic culture is shaped by the structure of research collaboration. In addition to
all, the distribution of academic research opportunities affects how academic
collaborations and advisory relationships are constructed. Besides, academicians in
administrative role control how resources are distributed so in that sense they hold a
gatekeeping role. In this vein, it is seen that social capital is the one of major criteria

in socialization practices and identity development.

Keywords: academic gatekeeping mechanism, academic social network, academic

social capital, academic resource distribution, researcher identity development
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ARASTIRMA GOREVLILERI ICIN KAYNAKLARIN DAGILIMINDA AG
OLUSTURMA VE ESIK TUTUCULUK MEKANIZMASI: BIR ARASTIRMA
UNIVERSITESI ORNEGI

UTKUN, Tuana Begim
Yiiksek Lisans, Egitim Bilimleri, Egitim Y6netimi ve Planlamas1 Bolimii

Tez Yoneticisi: Dr. Ogr. Uyesi Duygun Goktiirk

Eylul 2022, 165 sayfa

Kapal1 kapilar ardindaki esit olmayan bilgi paylasimi1 ve akademide kaynaklara esit
olmayan erisim, yiiksekogretim kurumunun akademik ve kimlik gelisimini
etkilemektedir. Ozellikle de arastirma yoluyla akademik bilginin Uretimine
odaklanilan arastirma tiniersitelerinde bu problem akademik iiretim performansini
etkilemektedir. Bu c¢alisma, akademik agin ve akademik kapi tutuculugu
mekanizmasinin akademik arastirma kaynaklarina ulasmadaki etkisini anlamayi
hedeflemektedir. Bu dogrultuda, idari rollere sahip 6gretim tiiyeleri ve arastirma
gorevlilerinin arasgtirma iiniversitesi ortamindaki deneyimlerini baglaminda bu iki

farktoriin etkisini anlamay1 amaglamaktadir. Bu ¢alismada nitel bir desen icerisinde
Vi



tekli aragsal durum galismasi benimsenmistir. Veriler 8 6gretim iiyesi ve 6 arastirma
gorevlisinden yar1 yapilandirilmis goriisme yontemiyle toplanmistir. Veriler betimsel
icerik analizi ile incelenmistir. Sonuglar, arastirmaci kimligi gelisiminin,
danigmanlik iligkisinin dinamiklerinden ve Ogretimsel ve kisileraras1 faktorler
tarafindan sekillendirildigini gostermistir. Ayrica aragtirma isbirligi akademik
klltirde sosyallesmeyi etkilemektedir. Ek olarak, akademik arastirma firsatlarinin
dagilimi, akademik isbirliklerinin ve danismanlik iliskilerinin nasil kuruldugunu
etkiler. Ayrica yonetici roliindeki akademisyenler kaynaklarin nasil dagitilacagin
kontrol etmekte ve bu anlamda kapi bekgiligi yapmaktadirlar. Bu dogrultuda,
sosyallesme pratiklerinde ve kimlik gelisiminde sosyal sermayenin Onemli

kriterlerden biri oldugu goriilmektedir.

Anahtar Kelimeler: akademik esik tutuculuk mekanizmasi, akademik sosyal ag,

akademik sosyal sermaye, akademik kaynak dagilimi, akademik kimlik olusumu
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CHAPTER 1

INTRODUCTION

As a single case study, this research focuses on

1. The role of academic gatekeeping mechanism and academic networking in
the distribution of academic research resources for research assistants and faculty

members

2. The role of administrative positions in academic resource distribution for both

academicians and research assistants in a higher education institution.

This chapter provides background information about the role of gatekeeping
mechanisms and networking in the distribution of resources in academia for both
research assistants and faculty members. In this respect, brief literature on the
gatekeeping mechanism, academic networking, and social capital is included. Then,
the statement of the problem, the purpose of the study, research questions, and
definition of key terms will be conveyed. Lastly, the significance of the study will be

addressed



1.1. Introduction to the Problem

With the birth of modernization, it was believed that effort and 1Q were the basis for
academic achievement (Young, 1994). To be clear, achievement and success were
dependent on people’s, effort, and 1Q. The foundation of meritocracy is to select
people depending on their merit or skill of the individual. Meritocracy as a system
assumes two prerequisites that are “impartial competition” and “equality of
opportunity” (Young, 1994). That means, people have equal opportunity, and they
compete in fair settings. However, history has shown that merit could be one of the
critical points to become successful but also it is seen that there are other factors
affecting success. Race, economic income, place of residence/birth, identity,
technological access, urbanization, migration, global health crisis, and educational

level continue to reshape people’s life (Alvaredo et al., 2017; United Nations, 2020).

The beginning of the 20th century was a breakpoint for each branch of science (Say,
2003). Theorists focused on how consumption and reproduction of information
structurally transform society from different disciplines such as sociology,
psychology, economy, education, and media study (Peters, 2019). It is seen that
absolute and everlasting theories have lost their power so, the foundation of
meritocracy has started to be questioned to understand if it represents the social

realities (Say, 2003).

At the beginning of the 20th century, it is argued that meritocracy is a myth as
education is selecting and segmenting students to the role structure of adult society

(Parsons, 1937, 1939). At that point, Althusser (1995) is one of the key figures who
2



focuses internal dynamics of society and his approach is to examine the structure of
society and how the structure is produced. According to him, the system of inequality
continues to (re)produced. The system of inequality continues to reproduce itself by
the members of society and organizations. His point examines inequality in society
which is a multidimensional and complex mechanism, and the forms of inequalities
reproduce themselves based on two types of apparatuses: repressive state apparatuses
and ideological state apparatuses. Repressive state apparatuses can be seen since they
function by violence. It would be expected for repressive state apparatuses to be more
perilous and savage, however in fact, ideological state apparatuses are the most
precarious ones as they are hidden inside the dynamics of ideology and social systems.
In addition, ideological state apparatuses ensure the reproduction of the relations of
production. So, ideological state apparatuses are the basis for the continuity of each
type of social relationship that people need to produce and live. In this vein, ideological
state apparatuses refer to family, religion, trade unions, political parties, and education.
Among ideological state apparatuses, the most decisive and operative one is education.
In short, education is one of the ideological state apparatuses and it reproduces

inequality in society (Althusser, 1995).

As one of the first examples of the multidimensional and complex structure of social
inequality is Coleman Report (1966) which was published in 1966. In that report, it is
seen that black students are disadvantageous, and their disadvantageous position is a
result of inequality in the political, racial, educational, and cultural elements of society.
It is seen that academic achievement is the outcome of students’ position in society

(Coleman et al., 1966). Besides, in those years Pedagogy of Oppressed was published



by Paulo Freire (1970), who is known as one of the prominent critical pedagogy figures
and he stated that due to the banking model of the educational system, awareness and
response in a critical way was practically impossible so in this system education was
the basis of reproducing the culture of silence. Students were not encouraged and
equipped to know and respond to the concrete realities of their world. In addition to
that in Learning to Labour, Willis (1977), focuses middle-class students in Britain and
how those children continue their life as working- and middle-class adults. In his study,
he shows that class culture is not a neutral template but a mental category. This
template not only affects certain preferences and decisions at certain times but also
encompasses how these choices occur. Preferences, decisions, and choices shape the
experiences of people, and those experiences build systematic groups of relationship
types. Due to differentiation in culture and perception, students develop their
counterculture and build their distinct class-related relationships and culture (Willis,

1977).

What Coleman, Freire, and Willis demonstrated is in parallel with what Althusser has
stated before. They indicated that social relationships are both structural and cultural
and education exist in the center of those social relationships and not only ensures
but also reproduces conditions for inequality (Althusser, 1995; Coleman et al., 1966;
Freire, 1970; Willis, 1977). As an ideological state apparatus education is a form of
self-reproduction of social stratification (Althusser, 1995) Also, according to Robert
Mare (2014), educational institutions and educational attainment play dominant roles
in social stratification (p. 123). Social stratification includes hierarchical distribution

and it is resulted in and distribution of unequal rights and resources (Tumin, 1953).



In the middle of the 20th century, Kingsley Davis and Wilbert Moore (1944) published
Some Principles of Stratification and systematically examined social stratification.
Their argument indicates that in society certain positions require more skill and effort
and those positions function in advance in society as there are limited numbers of
people who have the capacity to get intense training, and this training leads them to
access limited resources (Davis & Moore, 1944). The earliest sociologist defines social
stratification as ranking people or groups in society (Kerbo, 2017) but Pitirim A.
Sorokin penned the most comprehensive definition of social stratification (Haller,
2009; Orhan, 2016). Pitirim Sorokin defines social stratification as follows (1944, p.
11)

"Social stratification means the differentiation of a given population into
hierarchically superposed classes. It is manifested in the existence of upper and lower
social layers. Its basis and very essence consist in an unequal distribution of rights
and privileges, duties and responsibilities, social values and privations, social power

and influences among the members of society."

As Althusser (1995) stated before, education as one of the ideological state apparatuses
controls the ways how stratification reproduces itself in society. Education as a major
institution in society is controlled by the bourgeoise, or elite class to maintain social
stratification in a way that the relationship of the exploiter and exploited and unequal
distribution of resources and opportunities continue (Althusser, 1995). In his well-
known piece, The Forms of Capital, Pierre Bourdieu (1986) argues how the forms of

capital function in the distribution of resources and privileges in society. At this point,



Pierre Bourdieu (1986) focuses on a major perspective by including cultural and social
capital as well as economic capital. For family income and wealth Bourdieu refers to
economic capital. Bourdieu states that cultural capital could manifest itself in three
forms which are embodied capital, objectified capital, and institutionalized capital.
Embodied cultural capital is the combination of actively attained and passively
inherited knowledge through socialization into culture and tradition. It is mainly
internally converted external cultural wealth. Institutionalized culture capital refers to
a person’s cultural capital which is attained from an academic or professional
institution. Objectified cultural capital comprises people’s belongings and possessions
such as artwork, books musical instruments, paintings, and monuments. Lastly, for the
totality of mutual acquaintance or recognition, he refers to social capital (Bourdieu,

1986)

To be clearer Pierre Bourdieu defines social capital as (1986, p. 21):

“Social capital is the aggregate of the actual or potential resources which are linked
to possession of a durable network of more or less institutionalized relationships of
mutual acquaintance and recognition or in other words, to membership in a group
that provides each of its members with the backing of the collectively owned capital,

a “credential” which entitles them t0 credit, in the various senses of the word”

Each form of capital is actively functional in determining a person’s position in social
stratification. In addition to all, Bourdieu (1986), approaches the concept of merit as
the ideology of the upper class to hinder inequality by holding individuals responsible

for failure rather than social inequality mechanism.



In this thesis, the concept of social capital is prioritized and discussed with the concept
of social network. John A. Barnes, an Australian and British social anthropologist, who
conceptualized social network for the first time defines social network as: “Each
person is, as it were, in touch with a number of people, some of whom are directly in
touch with each other and some of whom are not.” (1954, p. 45).

The difference between social capital and social network is that social capital is highly
related to a person’s family, culture, education, and income while social network is the
social interaction that a person maintains, in other words, it is the behaviors of an
individual (Batistic & Tymon, 2017). Reynolds and Xian (2014), combine the
concepts of social capital and social network to criticize the philosophy of meritocracy
and they divide elements of meritocratic systems as non-meritocratic elements and
meritocratic elements. Meritocratic elements are effort, ambition, determination, and
having a good education and non-meritocratic elements are family wealth, family
background, and knowing the right person (Reynolds & Xian, 2014). While the
meritocratic process is determined by the transparent procedures and practices on
merit; the function of social capital and social networking which are strongly related
to knowing the right person, in an educational context provides insider knowledge to
individuals or candidates (McNamee & Miller Jr, 2005). According to McNamee and
Miller Jr: “social capital enhances the likelihood of a person’s attaining educational,

occupational, and entrepreneurial success” (2005, p. 81) .

There are several factors affecting being a member of social network, and each of

which directly influences their access to opportunities a having achievement. Kanter



(1997) indicates that in social groups; race, being a member of a minority group, and
gender influence interpersonal connections and forming groups. In other words, when
a person fails to become a member of a group or social connections, then polarization,
and assimilation can be experienced by that person. In polarization, in-group members
tend to exaggerate differences between in and out-group members. When the case is
assimilation, that person tends to abandon his or her unique quality and try to become

the stereotype of that group (Kanter, 1997)

In another ethnographic study, Fordham and Ogbu (1986) displayed a representative
case of how polarization and assimilation occur in the educational context. In this
study, it is illustrated that how black students experience school drop-out due to
the burden of acting white and how this results in failure along in their education
process. Black students are not able to socialize with non-black students due to their
culture, behavior, and family background. It is seen that in a school environment, black
students are treated differently as they are polarized by their race. In their adult life, as
they are unable to accomplish their educational level, it is harder for them to find a
job. In the meantime, it is harder for them to break the cultural structure of society.
Their disadvantageous social position reproduces itself through the process of
education (Fordham & Ogbu, 1986). Their situation aligns with what Willis (1977)
demonstrated. In Willis’ study, he focuses on how working-class students reproduce
their class position in society through their education. Education is one of the major
institutions in society which has a primary function in the reproduction of social

conditions (Willis, 1977)



In the current literature, researchers argue that modern higher education institutions
affect socio-cultural displacement and displacement of values, and thus education’s
function as social stratification gradually decreases (Gegel et al., 2015). It is expected
that the system of higher education presents universal opportunities and resources
regardless of the hierarchical, social, and cultural power of the student (Marginson,
2016).The desire for social betterment is articulated through higher education
institutions however educational achievements are influenced by the relationship
between social origin and social attainment (Hansen et al., 1968; Triventi, 2013).
When people expected to increase their social status through education, the effect of
factors such as field of study, education level, and quality and prestige of the labor
market resulted in social selectivity and segmentation in the society (Triventi, 2013).
People consider features of educational institutions, and the most important factors are
social selectivity of the education system, level of degree, institutional connections
between higher education and labor market, and lastly degree of institutional
stratification in higher education (Triventi, 2013). The motivation behind having
graduate-level education is either intrinsic or extrinsic, having connection with
colleagues, educational needs, professional development, and genuine interest in the
topic are several of them (Kelly & Murray, 1996). While people have the motivation
to find a better job or social betterment through their graduate level education, their
case can be defined as it is not what you know, but whom you know (McDonald,
2011). The invisible hand of social capital interferes distribution of opportunities and
resources through their graduate-level education (Lin, 2017). Deem and Brehony
(2000) shows that during their graduate level education, students’ subject (engineering

& natural science or social science), membership in a research community, and their



relationship with their supervisor affect the outcomes of their graduate education. In
social science, students rarely interact with their supervisors and in science subjects,
students are a member of the research community and social practice is a way to
transmit organizational culture (Deem & Brehony, 2000).

The distribution of resources is affected by the invisible hand of social capital (Lin,
2017) and students who cannot has a personal connection with the supervisor has
difficulty in finding research project and research team (Heffernan, 2021). Study
shows that the quality of the research project, productivity of research, and possible
funds are affected by the relationship with the supervisor (Eby & McManus, 2004).
Also, supervisors have influential power over their students’ decision-making process.
Besides, according to Blackburn, Chapman, and Cameron (1981), key point is to have
personal interaction and mutual acquaintance with the supervisor so that students can
benefit from their supervisor’s multiple forms of resources. While some students
would not be able to know such resources the ones who have personal connections
have a chance to know beforehand or in advance. In an educational context, the “right
person” could help the student to get insider knowledge and a different starting point

(Cameron & Blackburn, 1981).

Metaphorically the right person either holds the gate or opens it by determining who
or what to pass (Shoemaker & Reese, 2017). Shoemaker and Reese define gatekeepers
as, “either the individuals or the sets of routine procedures that determine whether
items pass through the gates.” (2017, p. 235). From that perspective, the right person
refers to gatekeepers. To be clearer, the gatekeeper has power over the gate and a gate

does not necessarily have to be a physical space. The gatekeeper regulates what is to

10



be shared, how to be shared, or with whom to be shared. The theory of gatekeeper is
being used to explain different types of gatekeeping activities such as individual level
of gatekeeping, group level of gatekeeping, and organizational level of gatekeeping.
At the individual level, gatekeeping mechanism functions in the interest of the
gatekeeper (Shoemaker & Reese, 2017). Also gatekeepers are active in the micro-
politics of administration in organizations (Hoyle, 1982). In higher education
institutions, supervisors play the role of gatekeeper by controlling the gate of accessing
the research opportunity, they play an active role for someone to transform their social
capital or social network into skill or experience. This process can better be explained
by the term “invisible hand of social capital” and the term refers to the hidden process

of information sharing through informally structured factors (Lin, 1999).

People aim to increase their social status quo through educational attainment. In this
context social betterment thorough, the educational system is interfered with by social
capital and academic social capital. Knowing the right person is the key element in
accessing academic resources and opportunities. Academicians and advisors in the role
of gatekeeper provide additional resources and different starting points in terms of
accessing the research opportunity in a higher education institution. The importance
of academic social capital and academic networking is critical, in terms of having
access to the opportunity or information. Privileges and unequal distribution of rights
and resources result in social stratification. Even though people expect social
betterment, the role of gatekeeping activities not only reproduces the stratification in

society but also an unequal distribution of resources in the educational system.

11



1.2. Statement of the Problem

In meritocratic systems, the effort and talent would be insurance for success and
being a member of a research group or getting involved in a research project. On the
other hand, by taking non-merit factors of the meritocracy the determination of
resource distribution is affected by the domain of non-equivalent power and
individual political paradigms (Reynolds & Xian, 2014). One of the non-meritocratic
factors is to know the “right person” and in an educational context knowing the right
person affects not only the quality of graduate-level education (Heath et al., 2010)
but also job seeking process and social betterment (McDonald & Day, 2010). Having
a relationship with the person in the position of the gatekeeper who controls the
access to academic opportunities contributes to the career of the research assistants.
The gatekeeper provides an opportunity for the student to be a member of different
networks. In the meantime, the gatekeeper would provide an opportunity by giving
either insider knowledge or by dominating selection practices, then the RA’s can
easily access the resources and develop their so-called merit and get an advantage
over their opponent. The whole process of gatekeeping manifests itself as inequality

which, is totally in contradiction with meritocracy.

At that point, this study problematizes the effect of social capital and gatekeeping
mechanism in a research university in terms of opportunity and resource distribution
in the academic environment for research assistants. So, the perception and
experiences of research assistants and academicians in the administrative role are
analyzed to understand non-equivalent power and individual political paradigms.

Also, resource distribution and information sharing patterns are scrutinized in

12



academic collaboration and advisory relationships to understand the effect of

academic social capital and the role of academic gatekeeping.

1.3. Purpose of the Study

In Turkey, each year millions of students start their university life to have a better
life, for personal growth and career, to have a specific occupation, and to change the
direction of life and social interaction (Bieber & Worley, 2006; Hatunoglu et al.,
2018). Educational quality effects directly individual earnings (Hanushek &
Wo6Rmann, 2014), and other leading factors are self-development and specialization
(Mavis Sevim & Akin, 2021). In short in Turkey each year students start their
graduate education to develop themselves in their field, to promote or augment their
professional knowledge. Even though students aim to get social and financial
betterment, resources in higher education institutions are affected by the hidden
paradigm of the decision-making process about academic resources and opportunity

(Webb, 2008).

In this context, this study aims to understand and discover the role of gatekeeping
mechanisms and social capital in the distribution of resources in the academic
environment. With this purpose, understanding the dynamics of academic
collaborations and academic advisory relationships is crucial so the inner dynamics
of hierarchical power relations of advisory relationships are focused on.
Additionally, it is projected that this study will provide a further perspective on the
dynamics of the advisory relationship, socialization into the academic culture, and
identity development of research assistants in the academic environment as a result

of socialization practices and access to resources.
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1.4. Research Questions

Graduate education is a step for students to get better life and career and a medium
for social interaction. For a research assistant, it is expected to complete several tasks
and a dissertation which would vary according to the program. To achieve those
tasks, students are also expected to be a part of a research community and a research
project. This study particularly focuses on the career and development of research
assistants in the higher education system and how gatekeeping mechanism and social
capital of a student affect their access to multiple forms of research opportunities.
Also, the study emphasizes the role of academicians in the distribution of academic
research opportunities at graduate-level education. To put it briefly, it is designed to
map the perceptions and experiences of research assistants and the role of faculty
members with administrative power towards gatekeeping mechanisms and academic
networking and to understand how these two factors play a role in the distribution of

academic research resources in the higher education system (HES).

For this study the main questions are:

1. In what ways do gatekeeping mechanisms have an impact on the distribution of
resources for academic research processes?

la. How does the gatekeeping mechanism function in the advisor-advisee

relationship in an academic environment?

2. In what ways do academic networking have an impact on the distribution of

resources for academic research processes?
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2b. How does the academic networking function in the advisor-advisee relationship

in an academic environment?

1.5. Significance of the Study

Higher education institutions function in society as the major steps to career
attainment and in-depth professional knowledge. It is important to understand the
inner mechanism of academic resource distribution since it affects both academic and
non-academic careers. Specifically, this study will provide an understanding of the
role of gatekeeping and social capital in resource distribution within an academic
environment. To understand the role of gatekeeping and social capital in academic
culture, this study also focuses on the academic advisory relationship. Also, to
uncover hierarchical factors in resource distribution and information flow in an
institutional setting, academics who hold administrative positions are included in this
study. This contribution is important in terms of realizing the work with research
assistants and academicians in managerial positions. Thus, the discussion of
gatekeeping and social capital is evaluated by those who hold power and assistants
who experience this power. This power relationship will provide us with important

information about how resources are organized in academia.

Through analyzing the role of social capital and academic network in distributing
academic research opportunities this study intends to contribute to the existing
literature about social capital, networking, and academic resource distribution by
combining those concepts with gatekeeping theory. Moreover, this study will

contribute to the existing literature on the reproduction of inequality in higher
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education institutions in society since it aims to reveal the non-equivalent usage of
the power of decision-makers in terms of determination of opportunity access in a

higher education institution.

The concept of gatekeeping is an umbrella term that includes gatekeeping practice at
different levels such as individual, group, and organization (Shoemaker et al., 2001).
However, in the field of education mostly this concept is utilized to understand the
role of a specific subject or language as the gatekeeper for achievement in the school
context (Bryk & Treisman, 2010; Moore, 2007). Also, literature shows that in the
higher education environment, individual level of gatekeeping practices affects the
advisory relationship in information flow and opportunity distribution (Lee, 2008),
editorial decisions, and publication outcomes (Siler et al., 2015).This study
contributes literature about the role and effect of gatekeeping practices at the
individual level in the higher education environment. This study considering the
hierarchical position of the gatekeeper contributes to the existing literature by

revealing the dynamics of gatekeeping in an administrative role.

1.6. Definition of Key Terms

Gatekeeping: “the process of culling and crafting countless bits of information into
the limited number of messages that reach people every day” (Shoemaker & Vos,

2009, p. 1).

Gatekeepers: “are either the individuals or the sets of routine procedures that

determine whether items pass through the gates” (Shoemaker et al., 2001, p.235).
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Social capital: “is the aggregate of the actual or potential resources which are linked
to possession of a durable network of more or less institutionalized relationships of
mutual acquaintance and recognition - or in other words, to membership in a group -
which provides each of its members with the backing of the collectively- owned
capital, a “credential” which entitles them to credit, in the various senses of the

word.”(Bourdieu, 1986, p.21)

Academic social network: a social network designed for academic communities, in
which academicians could contact with each other, share their ideas, findings and
discuss also, it includes professional associations and journals, conferences,

seminars, work- shops and personal contact (Faria & Goel, 2010).
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CHAPTER 2

LITERATURE REVIEW

First, the chapter explains the brief history of research universities in Turkey and
their current situation regarding their research activities. Second, the chapter covers
the concept of social capital and academic networking in the distribution of academic
resources and research opportunities. Then, the chapter moves on to the gatekeeping
mechanism to understand its role in the distribution of academic resources. Lastly, in
connection with the gatekeeping mechanism and the role of social capital in
academia, the literature on advisor-advisee will be explained considering the
researcher identity development process and socialization into academic culture.

2.1. History of Research Universities in Turkey

There is a direct and positive relationship between attained education and the social
status quo (Young, 1994). The idea of shaping the future and life through education
is effective in how education is presented and how it will be shaped in the future that
means, it affects the structure and function of educational institutions. So, each
educational institution consists idea of what education is, the content and method of
education, and a set of values that are transferred to the members of the institution

(Gok, 2019).
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According to Council of Higher Education (2019), historically, Miihendishane-I
Bahri-i Himaydn (Imperial School of Military Engineering) is the first example of
higher education institution which was established in 1795 to serve to raise modern
engineers and soldiers in that time. Until 1946 there were three universities, in the
70s, due to social demand the number of universities rose to eighteen, and in 1981
with the establishment of the Council of Higher Education (CoHE), a new period
begins for higher education institutes (CoHE, 2019)

The numbers of higher education institutions from 1984 to 2018 are shown in Figure

1 below.

NUMBERS OF HIGHER EDUCATION INSTITUTIONS BY YEARS

1984 1986 1988 1990 1992 1994 1996 1998 2000 2002 2004 2006 2007 2008 2009 2010 2011 2012 2013 2014 2015 2017 2018
0 0 0 0 0 0 0 0 0 1 3 3 2 4 5 8 10 8 8 8 6 5
0 1 1 1 3 3 14 18 20 23 24 25 27 29 34 45 54 4l 72 76 65 72
27 28 28 28 52 53 53 53 53 53 53 68 85 94 94 94 97 104 104 109 111 129
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Figure 1. Numbers of higher education institutions by years (CoHE, 2019, p. 11)
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Each higher educational institution is subject to the Council of Higher Education
(CoHE). The establishment of CoHE politically and economically transformed the
Turkish higher education system (Yalcintan & Thornley, 2007). The law provided an
opportunity for the private sector to establish private higher education institutions.
By CoHE necessary policy arrangements had been made that allow nonprofit
foundation (private) universities in addition to state (public) universities (Birler,
2012). With specialized programs and a cooperative attitude with the other private
institutions, foundational universities claimed to contribute globalization of HEIs and
contribute academy-industry cooperation (Yalcintan & Thornley, 2007).This law
also covers the restructuring process of academic, institutional, and administrative

aspects in higher education (CoHE, 2019).

In Turkey, similarly, the aim of higher education is an as inseparable part of the
educational system aiming to improve and develop social and economic relations
through education (CoHE, 2019). So, as the need of society and the dynamics of the
global economy has shifted rapidly, in 2015 the first attempt to determine and
establishment of research-based universities resulted in 2017 by announcing research
universities in Turkey (Balyer & Ozvural, 2021). The aim of the arrangement was
related to having high-quality research, providing public and academic service to
society, educating youth scholars and academicians, and globalization (Balyer &

Ozvural, 2021; CoHE, 2019).

According to Altbach and Salmi, there are three major approaches to granting

research university status and these are:
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1. Upgrading a few existing ones that have potential (picking winners)

2. Merging existing institutions and transforming them into new ones with a

research focus (hybrid formula)

3. Establishing a new one (clean-slate approach) (2011, p. 3)

Based on this literature, in Turkey granting research university status was based on

the first approach which is picking the winners and some of the selection criteria

were international status, national priorities, and research activities (Mammadov &

Aypay, 2020). In addition to that periodically the activities of research universities

are analyzed and some of the criteria are total student number, the total number of

academic staff, total budget, number of publications, number of citations, and higher

education employment index (CoHE, 2022a). By, Research Universities Support

Program, it is indicated that state-funds are allocated to research universities based

on their performances, and a total of 23 research universities will be supported

financially for technological development and academic advancement (CoHE,

2022b).The classification of the research universities can be seen below.

Table 1. Groups of research universities according to performance (CoHE, 2022b)

Universities with top research
performance.(Al)

Universities with high-level
research performance (A2)

Universities with intermediate
research performance (A3)

Foundation research universities

Middle East Technical University

Istanbul Technical University
Bosphorus University

I1zmir Institute of Technology
Yildiz Technical University
Ankara University

Istanbul University

Erciyes University

Hacettepe University

Gebze Technical University
Aegean University

Istanbul University-Cerrahpasa.

Marmara University

Bursa Uludag University
Dokuz Eylul University
Ataturk University

Gazi University

Cukurova University

Firat University

Black Sea Technical University
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The efficiency of research universities is measured according to several criteria under
three main groups. Based on research capacity, research quality and interaction and
collaboration, and performance of research universities are measured, and extra funds
will be allocated to augment the research culture in those universities (CoHE, 2022b).
There is literature that indicates the efficiency of research universities in Turkey
based on the performance criteria established by the CoHE. A study on revenue of
research universities argues that only Ankara University, Bosphorus University, Gazi
University, Izmir High Technology Institution (Izmir H.T.I), and Middle East
Technical University (METU) were efficient out of fifteen universities (Mammadov
& Aypay, 2020). In another study, in terms of human capital and effective usage of
financial inputs for service activities to society, only Ankara University, Istanbul
Technical University, and Erciyes University were efficient (Glnay & Dulupgu,
2022). In addition, in terms of technical efficiency only Bosphorus University, Gebze
Technical University, Izmir H.T.l, and METU were efficient, and remaining eleven

were not (Caglar & Girler, 2020)

2.2. The Role of Social Capital and Academic Networking in Academic
Environment

As research universities stand for quality and academic excellence, members of the
research-based university either faculty members or students need to be elected
according to their merit, skill, and motivation for academic research (Altbach &
Salmi, 2011). This claim requires being free from ideology and sex, age, race, and
other types of non-meritocratic elements (Reynolds & Xian, 2014). However, due to

personal bias or the value and goals of the institution, the emphasis on meritocracy
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may result in different than excepted which is called the paradox of meritocracy
(Castilla & Benard, 2010). In Turkey, academicians perceive their academic identity
as being a teacher due to heavy instructional responsibilities also they stated that
operating mechanisms and procedures such as resource allocation, reward process,
and employment are based on people’s personal decisions rather than merit (Akcan
et al., 2017). According to Serow (2000), only a few academicians in research
universities are exempt entirely from instructional responsibilities. For this reason,
there is tension between teaching and researching. Academicians prefer being
involved in a research project to teaching so that, they can benefit from funds and be
part of a knowledge network (Serow, 2000). In this context, academic networking is
a behavioral pattern to promote interconnectivity and cooperation among

researchers/academicians (Batistic & Tymon, 2017).

Pierre Bourdieu (1986)al defines the concept of social capital as owned collective
capital as a result of being a member of a group. In addition to his definition, Lin
(2017) defines social capital as investment in social relations with excepted returns
and it facilitates the flow of information which provides opportunities and choices to
selected people. In this vein, people receive advice and information from several
contacts who have accumulated knowledge (Agneessens & Wittek, 2012). That
means social capital affects the probability of receiving an offer even though people
do not apply for that offer (Mouw, 2003). According to Adler and Kwon (2002),
social capital manifests its effect in two ways: substitutability and appropriability.
Substitutability refers that even though individuals lack the ability, skill or credentials

still social capital of that people provides an opportunity for accessing resources.
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Appropriability means that the same person could provide the same resources from
several channels. To be clearer a friend could provide resources and information to
people around him while providing access to influential and powerful ones (Adler &

Kwon, 2002).

Academicians are affected by academic social networks in different ways such as
direct employment, career advancement, publication, and research opportunities
(Heffernan, 2021). In the academic environment, the main purpose of forming
knowledge networks is to have new opportunities, to be close with high achievers,
knowledge sharing, being part of various academic research projects through
collaboration (Batistic & Tymon, 2017; Kearney & Lincoln, 2013; Vatamanescu et al.,

2018).

In a nutshell, due to complex achievement criteria and heavy workload, the research
ecosystem is highly affected by the “knowledge networks”(Kearney & Lincoln,
2013).The effect of networking resulted heterogeneity in the academic environment in
terms of higher academic productivity and publication, engineering & natural science
disciplines, such as exact sciences and health sciences, than social and humanities
disciplines (Gonzalez-Brambila, 2014). Also, in this study, it is seen that as group
members achieve higher productivity, they allocate the governmental and industrial
funds and resources more efficiently. Additionally, studies show that, in the academic
environment, academic social network, results in establishing group rules, control
mechanisms, career, and professional advancement, and controlling the outcome of

the hiring process (Bozionelos, 2014).
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2.2.1.Employment Opportunity in Academic Environment

The role of academic networking in higher education institutions is diverse. One aspect
of academic networking can be considered as employment opportunities in HEIs. The
current literature indicates that the relationship between academic networking and
employment opportunity in the academic environment is common. As stated in the
previous part, academic social network resulted in control and interference in the
employment process in the academic environment. Information holders decide to share
information with members of the in-group (Bloomquist & Grieco, 1989; Tilly, 2020)
and in the labor market, having a connection is critical in a job application process

(Mouw, 2003).

Network-based job searching includes informal methods like reaching job-related
information from family, friends, and acquaintances who can provide insider or job-
related information which shapes the dynamics of the labor market (Pedulla & Pager,
2019). Networking along the job search and employment process affects job search
outcomes, employment outcomes in terms of the number of applications (quantity),
and the quality of employment opportunities (Van Hoye et al., 2009). In this context,
Pedulla and Pager (2019) conceptualize the networking effect in the employment
process. Even though individuals access job-related information, this does not
guarantee that their network would have a positive effect on receiving a job offer. In
this vein, network access refers to people accessing job opportunities through their
network, network return means that people get the job due to their network. To put it
another way while one can get a job offer, the other one could not have the same offer.

This situation clarifies the difference between network access and network return.
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Also, there are two more concepts to explain the relationship between networking and
employment opportunity which are network placement and network mobilization.
Network placement refers that having connections in a workplace environment where
one applies positively affects receiving a job offer. In addition to that, when someone
from a social network of the applicant, contacts the employer or someone at the
company on behalf of the job seeker, this is called it is network mobilization (Pedulla
& Pager, 2019).

In this formulation, people with high-status contacts would get more rich information
and as they get into a high-level social network, then they will get high-level
opportunities more than low-status ones (Lin, 2017; McDonald, 2011; Mouw, 2003).
Also, people with more occupation-specific social capital are more likely to find a job
through their contacts (Stojanova & Blaskova, 2014). People tend to prefer someone
similar to themselves and the determination process is affected by the strength of the
tie and the qualities of the occupation (Marin, 2012)When strategic social ties could
provide information about the company or job responsibilities (Pedulla & Pager,
2019), network-based information resulted in workplace segregation. In the hiring
process, the best athlete approach indicates hiring the best candidate in terms of
previous experience, skills, and performance record, but the network effect interferes

employment process (Elfenbein & Sterling, 2018).

As in the academic environment, recruitment processes at universities depend on many
factors and literature indicates that academic networking and social capital are two of
the critical factors in these processes. In Turkey, by CoHE the roles of research

assistants have been established which are research, investigation, and relevant
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departmental responsibilities (T.C. Resmi Gazete, 2018). Rules and regulations
indicate that RAs need to have several certification or exam results, in addition to that
they should pass different forms of academic exams conducted by the department
itself. A study conducted by Aydogan (2009) shows that the employment process of
research assistants highly depends on subjective academic examination scores which
are conducted and evaluated by the hiring department. In Turkey, when candidates
have similar qualities and the selection process is based on subjective reasons, then
favoritism is likely to occur and the worst part of favoritism is that many people do not
perceive it as a problem (Aydogan, 2009). Also, as part of the literature on inbreeding,
Inanc and Tuncer (2011) indicated that it is observed that in the Ph.D. student’s
employment process in Turkey, students from well-known and high-ranked
universities do not get hired in the first place by their home institution. On the other
hand, when this occurs, it results in workplace segregation which has the potential of
perpetuating systematic inequality and hierarchy in faculty hiring networks. Based on
their research, favoritism affects the non-academic employment process. Since HEIs
are part of different organizational networks, then graduates of these HEIs universities
have privileges in the hiring process of these organizations (Inanc & Tuncer, 2011). In
short, favoritism deprives many candidates who graduated from qualified universities
to get hired for well-paid jobs, and networking mechanisms play an active role in this
process (Orkodashvili, 2011). Finally, the role of social networks in the employment
process resulted in creating and reproducing different forms of inequality, and
network-based employment foster segregation in the workplace environment (Marin,

2012).
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2.2.2.Publication and Research Opportunity and Career Advancement in HEI’s

Personal interactions support professional development as they promote a better
learning environment; so, it is important to understand the mechanism of relational
issues (Ortega et al., 2020). To know possible achievers, it is necessary to know who
has the opportunity to succeed (Burt, 2000). Having information about academic or
professional opportunities does not happen out of blue, members of the academic
environment need to enact their social capital by being actively productive in their
network (Rossano-Rivero & Wakkee, 2019). That means, to get an academic
opportunity, someone needs to be known as a potential achiever and for this, they
need already to be an active member of their network. Social networks are based on
reciprocity which means that information and opportunity-sharing ties need to be
mutual so, people need to share opportunities or insider information in their
professional field with their network (Burt, 2000). In another saying, the content and
power of the information and opportunity are subject to the strength and intensity of
personal relations. Therefore, in the academic environment, networking behavior has
strategic intent, and it is goal oriented for creating something of value either in the

academic or non-academic environment (Rossano-Rivero & Wakkee, 2019).

In terms of academic value, repeated positive interaction promotes collaboration
between academicians along with research and publication processes (Faria & Goel,
2010). A study conducted by Kong et al. (2019) shows that academic networks are
actor, relationship, and network oriented. Also, academic networks include being part
of organizational connectivity, finding experts, and connecting people in relevant

research to improve the impact of the paper. Authors of co-authored papers, share
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their papers with their network so that the paper gets more attention compared to non-
co-authored ones. Relationship and network-oriented academic social networks also
include the recommendation and scholar relationships for academicians in
establishing potential co-authorship and co-citation relations and interdisciplinary
research opportunities (Kong et al., 2019). Additionally, the evaluation of
collaborative networks evolved into small, chained communities (Chang & Huang,
2012). According to Centola (2015), patterns of collaboration networks do not
emerge ex nihilo, it is a repeated pattern of behavior that is created by individual and
organizational forces in daily life. As a result of that individual and organizational
level interactions, social network prevents diversity in social groups by labeling

people as someone’s friend or colleagues (Centola, 2015).

Being in a network with people who share the same characteristics should therefore
provide the greatest access to social capital resources, and due to segregation in
informal social interaction, resources may cluster among specific groups (McDonald,
2011). In terms of academic productivity and career advancement, previous
experience or being trained in the institution positively affects the academicians as
they are already familiarized with the culture and norms of the institution and have
social connections (Inanc & Tuncer, 2011). In another study, Gokturk and Yildirim-
Tasti (2022) argue that academicians who have a degree from the home institution
are more productive than those who have a degree from another institution also in
terms of administrative positioning, home institution-trained academicians are
advantageous compared to external institution trained. In sum, the literature indicates

that information and status resources are embedded in social network relationships
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which provide multiple forms of privileges and contribute to the production of

inequality forms in society (Lin, 2002).

2.3. Role of Gatekeeping Mechanism in the Distribution of Resources in HEIs

Gatekeeping theory, proposed by social psychologist Kurt Lewin more than 60 years
ago, suggests that different forces affect journalists’ choices for expressing facts and
stories (Shoemaker & Vos, 2009; White, 1964). The first appearance of the term
gatekeeper is in the writings of Kurt Lewin, but he used gatekeeper as a metaphor.
The metaphor became a concept in the 1990s and on that conceptualization the first
theories were on the area of communication. Pamela Shoemaker develops the
Hierarchical Gatekeeping Theory (Shoemaker & Reese, 2017) and this theory
includes hierarchical power dynamics in gatekeeping mechanisms. In addition,
Barzilai Nahon (2008) develops a theory for the identification of a gatekeeper which
isthe Network Gatekeeping Theory. So, gatekeeper is an umbrella term for
examining information flow and it is related to selection, manipulation and in a more

broad sense, it is information control (Barzilai-Nahon, 2008).

To discover the inner mechanism of gatekeeping activity in higher education
institutions, the most comprehensive understanding can be attained through the
hierarchical model of gatekeeping theory (Shoemaker & Reese, 2017) due to the
nature of gatekeeping practices taking place in a higher education institution. The
hierarchical model of gatekeeping theory provides a better perspective since it
includes power relations and the hierarchical settings in gatekeeping theory (Mamadi

& David, 2002). Moreover, the hierarchical model of gatekeeping theory provides a
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perception to understanding the inner dynamics of information flow in hierarchical

settings (Wallace, 2018).

One of the aspects of gatekeeping is related to information flow in different social
settings. The gatekeeper theory is capable of explaining individual gatekeepers,
routines of communication work and organizational characteristics, social
institutions, and the social system as a gatekeeping mechanism (Shoemaker et al.,
2001). The reflection of Gatekeeping Theory in the education field mostly focuses
on how specific subjects such as natural science-related and engineering classes
(Bryk & Treisman, 2010) or language criteria (Moore, 2007) provide the different
starting points for students’ achievement. However, the theory not only provides a
framework to explain gatekeeping activities inside the class environment but also has
the power to explain hierarchical relations. Such as governing elites deploy a variety
of strategies in order not to hold their power but also to reproduce the power and one
of the strategies is to hold control of the gate in decisions (Cooper, 2018). The
Decision-making process becomes a result of gatekeeping mechanism and the
paradigm of the decider. In this respect, due to the asymmetric nature of information
flow in hierarchical settings, dominating the gate in the decision-making process

reveals itself as a “black box” of policy implementation (Webb, 2008)

According to Barzilai-Nahon, the practices of gatekeepers can be listed as
withholding, display, channeling, shaping, manipulation, repetition, timing,
localization, integration, disregard, and deletion of information (2008, p. 1496). As
gatekeeping focuses on how information is shared and as access to valuable

opportunities for career advancement is hindered by the shadow structures of
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information flow, it is important to show the net of relationships (Huffman & Torres,
2002; Pauksztat et al., 2011). In this respect, information sharing patterns are affected
by several factors such as formal organization structure, social relations, hierarchical
level, and the characteristic likelihood of members in the information sharing dyad

(Pauksztat et al., 2011).

Another aspect of gatekeeping mechanism is the development of a tendency towards
association with a similar one when a piece of information is transferred. This is
explained as homophily (Mcpherson et al., 2001). The process of connecting to the
similar one and also sharing the information with a similar one ends in typifying
people like us (Mcpherson et al., 2001). The structure of social networks in an
educational context confirms that homophily preponderates social network
formations (Girard et al., 2015). The concept of homophily shows itself in practice
in the establishment of collaborations (Basov, 2020). In the higher education context,
the motivation behind forming collaboration does not necessarily have to be related
to the project that the team would work on. Several sources of the motivation behind
forming a group can be stated as additional network sources, support professional
norms, political advantage, to reduce uncertainty or legal requirement (Connolly et
al., 2007). In addition to that race and ethnicity, sex and gender, age, religion,
education level, occupation and social class, network position, attitude, behavior,
belief, and aspiration as forms of homophily relationships affect the candidate
selection process for a collaboration (Mcpherson et al., 2001). While the best athlete
approach refers to the idea that hiring the most talented person available (Elfenbein
& Sterling, 2018), the concept of “shadow structure” (Kanter, 1997) explains the

variety of causes behind network formation. According to Kanter (1977), the shadow
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structure refers to the structure behind where all political conflicts and dramas take
place, and this political concept is related to “knowing the right person.” So, in
network formation there are several reasons behind either academic collaboration or
general collaboration formation and the shadow structure behind is the driving force
that shapes the selection process. Connecting with similar ones leads to network
segregation and it also leads to unequal distribution of social capital (Braddock &

McPartland, 1987).

David Cuillier (2012) states that individual values may have higher importance over
professional norms. Existing literature provides an intersection set for social capital,
meritocracy, and gatekeeping and provides a way to understand individual-level
power relations in the academic environment. Moreover, higher education
institutions hold a gatekeeper position in the re-stratification of the society so
according to Liu, higher education studies should focus on inequality issues and re-
stratification of the society (Liu, 2011). Moreover, whom you know could be more
important than merit, and as social capital is a source to get insider knowledge, social
capital and receiving insider knowledge harm equal opportunity which is the
precondition of meritocracy (McNamee & Miller Jr, 2005). For this study among
non-meritocratic elements, the effect of academic networking is focused on knowing
the right person in that case, the gatekeeper provides a different starting point by

providing insider knowledge.
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2.4. Researcher Identity Development and Socialization into Academic

Culture

In the academic environment, identity development is a combination of
organizational background, position, and social relations (Nordback et al.,
2022)(Nordback et al., 2022). Through academic socialization, individuals acquire
values, norms, and required information to be a member of the organization by
adopting practices from prior adapters (Austin, 2000; Mendoza, 2008; Zhao & Garip,
2021). Inshort identity, development is a constructed image of their professional life

including boundaries, duties, and values (Davis, 2006).

In the academic environment through socialization individuals not only develop their
identity and also become a member of the community (Graven & Lerman, 2003;
Wenger, 1998). Also in the academic environment, the interaction between
individuals includes interaction and close engagement; shared vision as a result of
collective interaction, shared values having similar thinking, and practicing their

professional work (Wenger, 1998; Soltani, 2018).

Social interactions are affected by the combination of sociocultural patterns, norms,
and values of the environment (Weng, 2020). As social interactions between research
assistants and academicians have different patterns, norms, and values in the next
chapter | discuss identity development and socialization in academic environment

from the perspective of research assistants and academicians.
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2.4.1.Research Assistant’s Socialization and Researcher Identity

Graduate study specially PhD seen as intermediary position as they move from being
student to being researcher (Hall & Burns, 2009). In graduate study, students need to
get new skills and knowledge to contribute their study field in academic field
(Lariviére, 2012) Along the graduate years, students get new skills like teaching,
researching, and publishing while developing their researcher identity. In the
meantime, they learn the organizational culture through taking courses, interacting
with instructors, being mentored by the advisor, beginning to publish and attending
academic conferences (Austin et al., 2007). Their daily life experience, socio-cultural
learning and career options shape their not only future career but also their researcher

identity (Mantai, 2019).

There is a diverse literature on the researcher identity development of research
assistants. According to Remich, Naffziger-Hirsch, Gazley and McGee (2016),
identity development of research assistants can be clustered under three themes that
are developing skills to be ready for being academics, conducting research, and
presenting themselves in academic identity. In order to develop their skills, they need
to attend academic events like seminars, conferences to gain broader knowledge also
they need to the extended time in lab for their own project and lastly they need to
make presentation in academic events and interacting with students, peers, mentors
to develop their own academic network (Remich et al., 2016). Research assistant’s
researcher identity is totality of academic practices and social relations. Academic

practices include teaching, publishing, and having research opportunity. Social
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relations include peer learning, being a member of academic network an quality of
relationship with the advisor (Kogan, 2000). Combination of supervision quality,
career advancement, networking and nurturing research environment resulted in
positive experience for a research assistant (Scaffidi & Berman, 2011).

In a graduate school, one of the most important dimensions is having a good
relationship with the advisor (Ives & Rowley, 2005). The role of supervisor is
facilitator for research assistants to construct their future as academics. According
to Chen, McAlpine and Amundsen (2015), the role of a supervisor can be stated as,
intellectual development opportunity provider, networking provider, career advisor,
and guidance. The quality of advisory relationship shapes the quality of academic
achievements and satisfaction from collaboration between advisee and advisor.

(Knox et al., 2006; Schlosser et al., 2003).

Schlosser, Knox, Moskovitz and Hill (2003), conducted a study that focuses on
advisee perspective, for a satisfied graduate level education, there are two main
factor categories which are interpersonal factors and instructional factors
Interpersonal factors also divided into two categories which are work-related and
non-work related. Instructional factors are related to professional development and
academic practices. To be clearer, encouraging their advisees to attend academic
conferences and publish. For this factor consistency is the key for the satisfaction.
On the other hand, interpersonal factors are combination of two subdivisions. Work
related interpersonal factors includes positive and close relationship in professional
context, such as sharing positive and enjoyable professional experiences. Non-

work-related factor includes personal relationship with the advisor like sharing
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personal problems and concerns, in absence of non-work-related interpersonal
factors students doubt in sharing their problems which also affect their academic
performance. In this context, career guidance is listed under both factors. It is
related to professional development of the student, however students perceive it as
a result of close and positive relationship with the advisor and in that case, they see
their advisor as their mentor or role model (Schlosser et al., 2003).

In addition, Lee (2008) explores the nature and the influence of supervisory
relationship during graduate education and conceptualizes the supervisor’s activity,
knowledge, and skills and how student react to their supervisor’s approach.

Framework for conceptualization of supervisor’s approach can be seen in Table 2.

Table 2. A framework for concepts of research supervision (Lee, 2008, p. 268)

Functional Enculturation Critical thinking Emancipation Relationship development

Mentoring, supporting  Supervising by experience,
constructivism developing a relationship

Rational progression

Supervisor’s activity through task

Gatekeeping Evaluation change

Supervisor’s knowledge  Directing, project  Diagnosis of deficiencies,

N . Argument, analysis Facilitation, reflection Emotional intelligence
and skills management coaching

Possible student reactions Obedience organised Role modelling Constant inquiry, fight or flight Personal growth, reframing Emotional intelligence

Based on Table 2, according to Lee (2008),

a. Functional approach is highly related professional role of the advisor including,

scheduled meetings, clear definitions of expectations,

b. Enculturation includes apprenticeship elements but also involves gatekeeping
activities to many more learning resources and networks. The supervisor chooses
which gates to open and hold. In this approach, the advisor is present as the

researcher. Both are mutually engaged.
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c. Critical thinking approach helps the researcher to problematize and find

connections to become an independent researcher.

d. Emancipation is the process of supporting and challenging. It involves providing
educational tasks and activities also including mentoring, coaching the research

project, and sponsoring student participation in academic practice.

e. Relationship development includes elements of being a friend with the advisor and

emotional intelligence development of the researcher (2008, pp. 270-276).

According to Lee (2008) When the advisory relationship is functional, the progress
of the student can be monitored by the advisor. In the enculturation case, the advisor
encourages participation, identity, and community formation. In the critical thinking
type of relationship, the advisee develops rational inquiry. Emancipation type of
relationship provides personal growth and the ability to cope with change. Lastly in
relationship development, advisory relationship results in lifelong working

partnership and enhanced self-esteem for the advisee (Lee, 2008).

When the advisory relationship includes a positive relationship for professional
development, then it refers to mentoring which is multilayered and emphasizes
cultural and social elements in the construction of identity (Schlosser et al., 2003;
Hall & Burns, 2009). Mentoring relationship is developed over a period according to
the need of the advisee. In addition to that, mentorship supports advisees in terms of
their career and academic development and it is an indicator of the advisee’s future

career (Fullick et al., 2013).
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According to Gardner (2010) Even though satisfactory graduate level experience
includes both interpersonal and instructional aspects of advisory relationships,
interpersonal factors are more important than instructional factors. In that context, a
relationship with an advisor has importance as advisors provide an opportunity for
career advancement and being a member of the academic network, also the quality
of the relationship alters the total experience of the research assistant (Gardner,
2010). Even though expertise in the field and active involvement in research
preconditions for supervisory practices, they do not guarantee good advisory
practices which have a major effect on completing a thesis in time and having a
satisfactory experience (lves & Rowley, 2005). The quotation from Gardner’s (2008)
study below from a research assistant in history department clarifies the importance

of having a good relationship with the advisor.

“Try to be as careful as you can because in the end, no matter how exact your

research interests may be, if you can’t maintain a good personal relationship, you 're

going to be miserable. ”(2008, p. 340)

Moreover, for research assistants, structured and consistent support and receiving
constructive feedback, advisor behavior in providing academic social connections
influence their total experience and perceptions about academia (Weng, 2020).
Structured, continuous feedback and a positive communication process support
students to complete their thesis, and the opposite case results in discontinuity to the
program and dropout (lves & Rowley, 2005). In short for the academic development

of the research assistants, the dynamics of advisory relationship is important.
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According to Hall and Burns (2009) being part of a research community and funded
research, opportunity affects the graduate level experience and their academic
development. Working in sponsored research has three outcomes: received grants,
network involvement, and publication which also supports future collaboration
(Cameron & Blackburn, 1981). Several studies show how academic practices affect
the researcher identity of research assistants. According to Mendoza (2007), in
engineering & natural science disciplines’ ability to link their study with government
and industry, research assistant has an opportunity to be funded. In this regard, being
part of sponsored research group provides a productive and positive relationship with
their advisor and their graduate education becomes more meaningful for them.
Additionally, Mantai (2019) indicates that their being a member of the academic
research group for research assistant track of publications and successful conference
presentations is evidence for them to accept themselves as an academic as it is an
indicator of recognition as a peer by the academic community. Lastly, as claimed by
Cameron and Blacburn (1981), funded or sponsored research is an important factor
for productivity in three measurable outcomes that are, publication rate, grants
received, and network involvement. That means, that having an opportunity to
become funded or sponsored research not only affects productivity but also helps
them to form their academic social networks. Also, through social integration
through academic practices, they build a relationship and rely on their peers which
helps them to become an independent learner and researcher, and in that context, the

importance of group work in labs or research groups is highlighted (Gardner, 2008).

First and foremost, whether they feel part of the academic community is an indicator

of collegiality however some connections are stronger than others. As indicated by
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Kogan (2000) in the academic environment, connection with governmental and
industrial organizations provides power for academicians which is more common in
natural sciences compared to humanities and social sciences. Academic elites in that
sense have the power to access resources and they decide for whom to get
information and resources. Also in that context, academic elites can be taken with
institutional leaders. In short, interpersonal factors and close relationships with the
academic elites, present themselves as a different starting point (Kim & Choi, 2017).
As the advisory relationship has hidden paradigms and advisor relationship could

promote social capital as a result of gatekeeping activity (McDonald & Day, 2010).

2.4.2.Faculty Member’s Socialization and Researcher Identity Development

Ph.D. is seen as an intermediary position and their transition from student to
academic (Lariviére, 2012). During a Ph.D. students develop the necessary skills to
be an academician and develop their identity as academics (Remich et al., 2016).
The richness of the experience in terms of association and engagement in a
different form of social interaction and practice is crucial in the recognition of self
for academics (Hopwood, 2010). According to Knox, Schlosser, Pruitt, and Hill
(2006), in terms of advising, academicians learn by practicing and experiencing
instead of getting formal training. The dynamics of the advisory relationship are
affected by the previous experience of the advisor, the way they experience
becoming an advisee determines the way they become an advisor (Knox et al.,
2006). For effective advising, advisors need to know institutional resources’ details
of the programs, course requirements students’ performance, etc. (Loucif et al.,

2020). The duties and responsibilities of the advisor are to help students for
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developing professional selves to become practitioners and guidance in research

requirements such as a thesis or dissertation completion (Hall & Burns, 2009).

Being and becoming a researcher is a complex process that includes a combination
of social relationships with colleagues and students in the academic environment,
processes, procedures, and values of discipline (Giampapa, 2011). A study that
focuses on how early career academicians develop their identity reveals that
administrative roles, the experience of tutoring, being an academic writer,
developing subject content learning, designing research, experience as an academic
speaker, and being a research community member are factors that affects academic
identity development. (Monereo & Liesa, 2022). Also, Akerlind (2008) highlighted

four factors to developing academic identity:

1. fulfilling academic requirements which are external factors of academic
experience such as fulfilling requirements and producing concrete outcomes.

2. establishing oneself in the field by developing self-esteem as a result of
personal achievement

3. developing oneself personally by including emotional engagement, personal
interest, and enthusiasm for their research

4. enabling broader change referring to making disciplinary contributions to the

scientific field including their ideological commitment. (2008, pp. 24-28)

In short, the development of academic identity is significantly affected by career
aspirations and experiences within the academic environment including an
emotional and intellectual aspect of the experiences (McAlpine et al., 2012;

Monereo & Liesa, 2022). In this sense, academic identity development is a
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combination of the influence of past experiences, engagement of academic

environment and intentions of the researcher (Chen et al., 2015).

As the experience of student tutoring is part of academic identity, it is important to
focus on the advisory relationship from the perspective of the advisor. Literature
shows that there are several main characteristics indicated for satisfied advisory
experience but in this chapter, the similarity of personal characteristics between
advisor and advisee and communication, the career path of the advisee will be

focused on.

Factors affecting the total experience of a relationship from the advisor perspective
are indicated by Knox, Schlosser, Pruitt, and Hill (2006). Firstly, when there is
disharmony in terms of personal characteristics advisors hesitate their advisees to
encourage publish or guide them to attend academic conferences, they prefer not to
introduce them to people in their network and refer them for a position or award.
Also, they play their power card to continue working. In the opposite case, they feel
the joy of promising and bright students. Besides, they trust their student and
become more dedicated to their advancement. Secondly, communication between
advisor and advisee is another factor. Open communication is characterized as a
good relationship. In such a case both feel safe to express their unpleasantness and
discuss a solution. Lastly, the quality of the relationship is also distinguished by
how advisory relationships affect advisors’ and advisees’ career paths. Similarities
in career paths resulted in a good relationship and academic productivity(Knox et
al., 2006). The way their relationship is constructed affects how advisors are

perceived (dogmatic, elitist, or inflexible) and it affects the academic productivity
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of advisors and advisees as the relationship mutually affects both (Hall & Burns,

2009).

In addition to socialization with research assistants also socialization with faculty
members enables them to learn academic culture in relation to their field and
department (Mendoza, 2007) Through that new academicians learn organizational
values, norms, and expected behaviors so that they can be an active participant in
the organization, in short content of socialization can be divided into two which are,

role-related learning and appreciation of the culture (Louis, 1980).

As mentioned before, previous relationship patterns and experiences affect the way
they construct their identity. The influence of previous socialization experience also
includes usage of power, and allocation of public and private goods and resources

(Mercer & McHugh, 1969).

In addition to personal socialization, communication at the organizational level also
contribution to institutional success and value creation in a large-scale departmental
communication involving, inclusion in decision-making progress, close work with
the manager, and transition to goals and strategies to the professionals (Zerfass &
Volk, 2018). In absence of organizational and departmental communication
especially new academicians reported isolation, separation, fragmentation,
loneliness, and competition with their colleagues (Austin et al., 2007). Also, this
process includes marginalization and exclusion (Archer, 2008) which resulted in
turnover (Louis, 1980). According to Archer (2008), new faculty members need to
be visible to get external sources like awards and research grants which is a

necessity for their academic career and success stated that to access academic
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resources they need to bid, and this process is called as begging and bragging from

their perspective which unfulfilling and soul-destroying experience for them.
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CHAPTER 3

METHODOLOGY

In this chapter of the study, the research design, research questions, participants,
research setting, data collection, data analysis, the position of the researcher,
trustworthiness, and limitations of the study are addressed. This study aims to reveal
the experiences and perceptions about the gatekeeping mechanism and academic
networking of faculty members in administrative roles and research assistants. To
understand how these two factors play a role in the distribution of resources in the
higher education system (HES), a single case study was adopted. The study was
conducted with faculty members and research assistants at one of the state-led research
universities in Turkey. Semi-structured interviews were conducted to gather in-depth
information. The participants were 8 full-time faculty members and 6 research
assistants from different departments. The interviews were held through an online
platform, Zoom due to the COVID-19 pandemic. The duration of the interviews was
not predeterminate and kept flexible. The approximate length of the interviews was 35
minutes for each faculty member and 40 min. for each research assistant. The
transcription and analysis process were handled by the researcher and the data analysis
process was handled considering coding, categorizing, and theming procedures.
Finally, the role of the researcher is presented in this chapter to ensure the

trustworthiness of the study.
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3.1. Research Design

This study aims to map the perceptions of faculty members with administrative roles
and research assistants towards gatekeeping mechanisms and academic networking
to understand how these two mechanisms affect the distribution of academic
resources in the higher education system. In addition, the study aimed to understand
the role of administrative positions in accessing the resource and gatekeeping

practices in terms of academic research opportunities.

Due to several reasons, this study employs qualitative research. Firstly, according to
Creswell (1999), it allows a researcher to understand inner connections and discover
the structural links of a social phenomenon. In addition, qualitative research gives
flexibility and interpretive power to the researcher to interpret the ongoing patterns
and set of values Second, qualitative research focuses on the meaning of human
affairs from different standpoints and experiences. Moreover, qualitative research is
situational which means it allows the researcher to focus set of activities or a set of
environments bounded by a situation (Stake, 2010). Besides, qualitative research
concerns how knowledge is produced and how it practically affects people,
organizations, and society (Lougen, 2009). Lastly, according to Yildirim and Simsek
(2018), the qualitative research method provides an opportunity to not only explore
the context-bounded conditions of the phenomena but also let the researcher connect
the standpoint of the participants. As it is stated before, this study aims to discover
the role of inner mechanisms in a higher education institution in the distribution of

resources and opportunities among academicians and research assistants considering
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gatekeeping and networking effects. In conclusion, qualitative research is employed
to reveal how knowledge is produced and shared from different standpoints and

experiences (Yildirim & Simsek, 2018).

Considering the research questions of this study, to understand bounded systems in
an in-depth manner case study is employed along the fieldwork (Creswell, 1999).
Also as indicated by Yin (2011), when the study aims to discover the contextual
conditions, a case study is employed. Additionally, according to Yildirim and Simsek
(2018), the real-life environment, rules of the organizational culture, and behavioral
patterns cannot be separated from each other. Each dimension of the field in the study
influences the standpoint of the people. In this respect, the case study provides an
opportunity to consider each dimension of the phenomena (Yildirim & Simsek,
2018). The boundaries of the case, the number of cases, and the intent of the analysis
determine the type of the case study, and a single case study is employed considering
the nature of fieldwork in this study. In the following part, research questions,
research participants, research setting, data collection and analysis, trustworthiness,

the position of the researcher, and the limitation of the study will be explained.

3.2. Research Questions

This study is designed to map the perceptions of faculty members with administrative
roles and research assistants towards gatekeeping mechanisms and academic
networking and to understand how these two factors play a role in the distribution of
academic research resources in the higher education system (HES). Considering the

purpose of the study, the research questions of the study are:
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1. In what ways do gatekeeping mechanisms have an impact on the distribution of
resources for academic research processes?

la. How does the gatekeeping mechanism function in the advisory relationship in the
academic environment?

2. In what ways do academic networking have an impact on the distribution of
resources for academic research processes?

2a. How does the academic networking function in the advisory relationship in the
academic environment?

3.3. Research Participants

In this study, the sampling procedure is purposive sampling due to several reasons.
Firstly, as one of the non-random and most used ones in qualitative research,
purposive sampling provides insider knowledge about the population, so it represents
the characteristics of the population (Fraenkel et al., 2009). Also, in purposive
sampling, the researcher does not simply study with the one(s) who is available but
makes a judgment to select participants based on the researcher’s previous
knowledge and a list of criteria related to the nature of fieldwork (Creswell, 1999).
In addition, among several sampling strategies in qualitative inquiry, this study

employed maximum variation.

This study consists of two sets of participants which are academicians in
administrative roles and research assistants. In this study participants as research
assistants are either master's or Ph.D. students to understand the experiences of these
two student groups and whether these experiences differ. The criteria are set before

contacting the possible participants.
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Along the selection process, the criteria for faculty members are:

1. having an administrative role,

2. experience of research either with research assistants or research assistants.
During the sampling process of faculty members, age and gender were also
considered at the beginning of the research.

As the researcher contacted participants, it is noticed that it would not represent the
role of age and gender in gatekeeping mechanisms and networking effects since the
number of participants is not much and the data was not mature enough to represent

differences arising from age and gender.

In this study, eight academicians were selected from different academic ranks (from
assistant professor to professor) and different administrative positions to compare
their perceptions toward and experiences with gatekeeping mechanisms and
academic networking. In addition, in other research participants' groups, research
assistants were determined based on their full-time assistantship position. As a
variable, age was also not the sampling criteria for research assistants, but the degree

type (Ph.D. and Master) was considered.

Along the fieldwork, to invite the participants to the study, first I contact the faculty
members through invitations emails. For the research assistants, with whom the
researcher had acquaintance, the first contact was a phone call or face-to-face
interaction. For those with whom the researcher had no personal relation, using
invitation e-mails was the procedure. For the study, the researcher sent an e-mail to

75 people including faculty members with administrative positions and research
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assistants. 8 faculty members and 6 research assistants actively working at the
selected higher education institution were accepted to be part of the study from both
social sciences and engineering & natural science disciplines. To reach the personal
information of the faculty members and research assistants, the official website of

the selected institution and departmental webpages were used.

The total sample size for this study is fourteen participants: eight academicians and
six research assistants. The gender distribution of the sample for research assistants
includes four males and two females and for academicians, it is five males and three
females. The program level distribution includes three Ph.D. students and three
master's students. In terms of discipline distribution, there are three research
assistants and academicians from social science, three research assistants, and five
academicians from engineering & natural science disciplines. The range of working
experience for academicians is between 2 years to 16 years; for Ph.D. students as a
research assistant, it is 5 to 7 years; for the master's students in research assistant role,
it is 10 months to 1.5 years. Detailed participant information, including the year of
experience for both academicians and research assistants, are presented in Table 3

and Table 4.
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Table 3. Participant information of the research assistants

Participant

(Pseudonym) Gender

Discipline

Program

Level

Experience

Eymen Male

Mirag Male

Eylul Female

Omer Male

Kerem Male

Azra Female

Social
science

Engineering
&Natural
Science
Engineering
&Natural
Science

Social
science

Social
science

Engineering
&Natural
Science

PhD

Master

Master

PhD

Master

PhD

7 years

10 months

1.5 years

5 years

1 year

5 years

Table 4. Participant information of the faculty members

Participants Administrative

(Pseudonym) Role Gender Age Discipline Title  Experience
Engineering
Asaf Departr_nent Male 44 &Natural Prof. 16 years
Chair A
Science
Engineering .
Mustafa De_partme_nt Male 39 &Natural Assistant 5.5 years
Vice chair - professor
Science
Department Engineering
Asel Vice Chair & Female 38 &Natural Assistant 2 years
Member of - professor
Science
Faculty Board
Department Social Assoc.
Zeynep Chair Female 43 science Prof 10 years
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Table 4 (continued)

Engineering
Ahmet Dgpartmept Male 35 &Natural Assoc. 6.5 years
Vice Chair . Prof.
Science
~ .. Department Social Assoc.
Oyku Vice Chair Female 42 science Prof. 10 years
Department Social Assoc.
Hamza Vice Chair Male 42 science Prof. 10 years
Institute Engineering
Yusuf : . Male 45 &Natural Prof. 15 years
vice Chair .
Science

Each participant is assigned pseudonyms, which preserves their anonymity of them.
Thereby, the privacy of the participants is protected as the ethical codes of qualitative
research recommend (Creswell, 2017). The pseudonyms are determined by picking
among the most used men and women names in the year 2021 in Turkey published
by the Turkish Statistical Institute on their website (TUIK, n.d.). None of the chosen
names is the same as the real names of the participants.

Tables 5 and 6 provide information about the profiles of research assistants and

faculty members.

Table 5. Profile of the research assistants

Participants Notes on their backgrounds

-completed her bachelor’s degree in the
same department and the same university

Eylil . .
-took courses from her advisor during her
BS
-completed his bachelor’s degree in the
. same department and the same university
Mirag

- took courses from his advisor during his
bachelor’s degree
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Table 5 (continued)

Eymen

-received PhD, master and bachelor’s degree
from social sciences but different departments

-his PhD, master and bachelor’s degree are
from different universities, all of which are
state university in Turkey

Omer

-his PhD, master and bachelor’s degree are
from social science but different departments
at the same university

-completed his master with the same advisor

-he worked as a research assistant during his
master degree

Kerem

-completed his bachelor’s degree in the
same department at the same university

-took courses from his advisor during his
BA degree

Azra

-completed his bachelor’s degree and master
in the same department and the same
university

-having PhD in the same department at the
same university

-took courses from this advisor and worked
with the same advisor during her master degree

-during her master years she worked her
advisor's laboratory and still working

The general profile of research assistants shows that generally, master's students have
their bachelor's degrees from the same university, and Ph.D. students’ master's
degrees are also taken from the same university, mostly in the same department. Also,

it is seen that students from the home institution have a previous connection and

research experience with their advisors.
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Table 6. Profile of academicians

Participants

Notes on their backgrounds

Zeynep

- her master and bachelor’s degree are from the same
university.

-he completed his PhD in abroad
had been in administratice position for 3 years

Asaf

-PhD and bachelor’s degree are from the same
university but his master’s degree is from a
foundational university located in Turkey,

-has been in administrative position for 5 years

Mustafa

-Master and bachelor’s degree are from the same
university

- he completed his PhD in abroad

-has been in administrative position for 5 years

-worked as an assistant during his master’s degree in
the same department that he is working now

Asel

- her bachelor’s degree, master and PhD are from
different universities in Turkey

- completed her post-doctorate education in abroad

- has been in administrative position for 2 years

Ahmet

- his master and bachelor’s degree are from the same
university

been in administrative position for 3 years

-he completed his PhD in abroad

Oykii

- her master and bachelor’s degree are from the same
university

-she completed his PhD in abroad

- had been in administrative position for 7 years
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Table 6 (continued)

- his master and bachelor’s degree are from
the same university, he completed his PhD in
Hamza abroad

- has been in administrative position for 7
years

- his master and bachelor’s degree are from
the same university, he completed his PhD in
Yusuf abroad

- has been in administrative position for 4
years

The general profile of the faculty members has been shaped as being graduated from
the university where they work. Also, it is seen that generally they have their Ph.D.
degree abroad and after graduation, they started to work as an academician in the
same university that they had graduated from. In addition to that, they worked as a

research assistant either during their master's or Ph.D. education.

3.4. Research Setting: State-Based Research University

The state-based research university as the medium of fieldwork is being selected as
a case for this study due to several reasons. In the first place, the importance of
research, merit, and academic publication is highlighted in the strategic planning of
the selected university. Second, the ranking of the university is taken into
consideration. Finally, the researcher’s familiarity with the research setting is

considered.

In Strategic Planning (2018-2022), the core values, objectives, and goals of the

university are stated as follows:
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merit is one of the core values of this university.

success and positions are deserved rights as a natural consequence of
their competence and perseverance,

each member of this university takes their decisions without being
affected independent of external manipulations and without allowing
personal conflict; people fulfill their duties with responsibility and each
member is subject to ethical values, scientific criteria, and rule of law,
it is important that education and training are being enhanced by
research and existing course contents and alternative regulations will
be served for a post-graduate research project,

post-graduate studies and students in academic, cultural, and socio-
economic dimensions by establishing the necessary infrastructure to
improve not only the quality but also quantity of the postgraduate
research is mentioned. As a result of published postgraduate studies,
the aim is to increase the academic visibility of this university and
increase the frequency of the citations received by the publications

(Strategic Plan, 2018).

Also, in the strategic planning of the university, it is stated that, to support post-

research assistants and researchers in a social, academic, and financial manner;

support mechanisms are being developed to increase the number of research

assistants who participate effectively in research also, such mechanisms aim to

support theses within the framework of research projects, and research scholarship

resources. Financially, directly or indirectly one third of the budget is allocated to
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augment the quality and quantity of research (Strategic Plan, 2018). Moreover, to
increase the number of citations, the university provides an opportunity for creating
graduate thesis projects in cooperation with industrial organizations, as it has several

research centers located in the university.

In addition to the strategic planning of the university, according to the Center for
World University Ranking (CWUR), the ranking results of the university are as
follows (Global 2000 List by the Center for World University Rankings, 2022).

1. the 573rd university in general in 2021-2022

2. the first one in the national rank in 2020-2021

3. the first university for the last three years from 2018 to 2020

The methodology of CWUR states that four objectives of seven in total are related to
research performance which are the total number of research papers, the number of
research papers in the top-tier journals, the number of research papers appearing in
highly influential journals, the number of highly cited research papers (Mahassen,
2014). The research performance contains 40% weight in total performance, and it

shows the importance of the number of researches for a university.

In identifying the research setting, the final reason was related to the position of the
researcher as a student. The researcher graduated from a state-based research
university and had her master’s degree from the same state-based research university.
Due to the familiarity with the culture, norms, behavioral patterns of members, and

social environment, the research setting is identified as this state-based research
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university. All in all, the research setting was selected as a single case for this
research based on several reasons which are: the core values of the HEI, strategical

priorities and objectives and goals, ranking results, and the researcher’s position.

3.5. Data Collection Instruments and Procedure

Interview is a way to derive an accurate portrait of population characteristics
(Lamont & Swidler, 2014). According to Tavory (2020) in social science, interview
is a site of self-reflection, self-projection, and confession, and the situation is
represented through the medium of talk. While people say different things during
their interviews, the role of the researcher is to thematize common relationships and
aspects (Tavory, 2020) since the emotional and cultural dimensions of experiences
can be revealed (Lamont & Swidler, 2014). It is one of the most common qualitative
research methods since it provides an opportunity to gather precise data about what
people think and their motivations (Yin, 2011). For these reasons, in this study semi-
structured interviews were used. Since in a structured interview method, there is a
limitation in response variation (Fontana & Frey, 1994), the main data collection
instrument for this study is identified as a semi-structured interview method where

an infrequent open-ended question may be used.

The questions were developed by the researcher and the purpose of the questions was
to reveal the
a-) the inner dynamics in an HEI in the distribution of academic research
opportunities,

b-) the role of gatekeeping mechanism in the distribution of resources
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c-) the role of academic networking mechanism in the distribution of resources,
d-) the role of having an administrative role in the distribution of academic resources

for research.

During the process of developing interview questions, the first draft of the interview
questions was shared with seven experts, two research assistants, and five faculty
members in related fields.

Later, with the final version of the questions, applications for the approval of the
Human Subjects Ethics Committee (HSEC) of the selected research-based university
was completed. With the approval, the interviewing process started in the field. The
data collection process took place including the 2020-2021 fall and spring semesters.
Contact with the participants was through e-mail, phone calls, and personal relations.
For interviews, appropriate days and times are set according to participants’
availability. The duration of the interviews varied among participants. Detailed

information about interview durations is listed in Table 7 and Table 8.

Table 7. Interview durations for the research assistants

Participants Duration

Eymen 60 minutes
Mirag 44 minutes
Eylil 17 minutes
Omer 57 minutes
Kerem 27 minutes
Azra 24 minutes
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Table 8. Interview durations for the faculty members

Participants Duration

Asaf 17 minutes
Mustafa 29 minutes
Asel 44 minutes
Zeynep 42 minutes
Ahmet 34 minutes
Oyki 30 minutes
Hamza 29 minutes
Yusuf 46 minutes

For research assistants, each interview approximately lasted 38 minutes and for
academicians, each interview approximately lasted 34 minutes. Even though all the
participants were actively speaking English, interviews were conducted in Turkish
so that they can freely express themselves in their native language. All the interviews
were recorded by using features of Zoom to transcript and analyze the interviews in
a deeper and more detailed way. Each interview was recorded and transcript later.
Transcribed interviews took 135 pages in total. In this transcription, 75 pages of
totality belong to academicians’ transcribed interviews and the rest 60 pages are for
research assistants.

3.6. Data Analysis

Data were analyzed by the researcher and the aim was to identify significant
statements that can cover the overall experience and perceptions of the participants.

The audio recording of the data was meticulously listened to several times by the
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researcher herself to divide it into segments of information. After identifying
segments of texts, codes are determined. According to Creswell (2018), coding is a
process of dividing data into small units and focusing on overlapping themes and
experiences. Briefly, it is an inductive process in which data is narrowed down to a
small number of themes (Creswell, 2018). Visualized way of the coding process is

shown below in Figure 2.

[llitially Divide the text Label the segments Reduce overlap COHHPSC
read into segments of information with and redundancy codes into
through the of information codes of codes themes
data l

Many Many
ages of 30t0o 40
e segments Codes Codes reduced to 5
text of text codes reduce to 20

to 7 themes

v

Figure 2. A visual model of the coding process (Creswell, 2018, p.315)

In this study, initial coding in other words open coding was adapted. The reason
behind the selection of open coding is that it gives the flexibility to remain open to
all possible theoretical directions and references (Saldafia, 2013). In open coding, the
aim is to code each line, sentence, and paragraph and link codes with the whole text
(Flick, 2009). Then, codes construct categories and themes. The visualization of
code-category-theme model for qualitative inquiry (Saldana, 2013) is shown below

in Figure 3.
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Figure 3. A streamlined codes-to-theory model for qualitative inquiry (Saldafia,
2013, p. 13)

In the analysis part of this study firstly, interviews were transcripted from recorded
audio. As a first step researcher broke down the data line to differentiate and find
similarities by closely examining in which direction the data lead. After breaking
down the main data transcriptions were read several times to ensure that the
researcher comprehend the details of the data. Later, determination of the common
words and phrases (codes), categories, and themes are identified, and they are set to
be connected with the theoretical framework of the study. The trees of codes-

category-theme development of the study can be seen in Figure 4.
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Figure 4. Trees of themes-categories- codes of the study

Theme 1: Researcher Identity Development
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-Advisor’s hierarchical power
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-RAs’ opportunity of being
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-Career path of the advisee
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department

-Easy to communicate
-Social network of the
advisor

-The effect of former
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personal mentor

Theme 2: Socialization into Academic Culture

The Structure of Research Collaboration

Case of Early Career Academicians

(ECA) in Having Access to Academic

Resources

Administrator as the Gatekeepers

-Departmental/Disciplinary
factors

-Advisor as a rule maker
-Advisee as follower
-Assigned tasks by advisor

-Not being active in decisions
about the project (advisee)

-Advisor as a resource giver

-Advisors as gatekeepers

3.7. Trustworthiness

-Not being able to know what is
unknown or not shared with
early career academicians

-Not to know right contact in
academic environment

-Not to know how to reach
resources

-Struggle with bureaucracy

-Having connections from
industry

-Being asked as a reference in
the employment process

-Having authority in the
distribution of resources

In qualitative research, triangulation is a way to ensure validity and reliability
(Patton, 1987; Lunenburg & Irby, 2007; Creswell, 2018). Triangulation refers to a

multi-method approach to collecting data for broader and better results (Fontana &
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Frey, 1994; Fraenkel et al., 2009). Moreover, it is an assessment of validity by cross-
checking information from different sources (Fraenkel et al., 2009). In addition to
that triangulation has been used as a tool to test validity as it combines different
sources of information (Patton, 1987). In this study, regarding data triangulation,
several data collection tools were used.

1. Interviews: Expert opinion was applied along the development of interview
questions.

2. Researcher’s subjectivity: The experience of the researcher in a selected higher
education institution is considered. The researcher herself spend 5 years of
undergraduate education including English preparation and 3 years of graduate
education. Also, the researcher experienced different faculties, so she spent
considerable time in each faculty to see, understand and experience different
forms of approaches in an HEI.

3. Using official webpages (department and university) to collect data about

participants and the research setting.

3.8. Position of the Researcher

As a philosophy graduate, it was a huge decision for me to shift my area to
educational administration and planning. From the first day, the socialization and
cultural differences were felt.

To be clearer, in the philosophy department academicians were more accessible to
students, they could have coffee with them during class breaks and in their free time,

students were able to find them in the canteen and find an opportunity to sit and have
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a conversation. Even they occasionally join the conversation of the students while
passing through. For some of the classes, when the population was convenient,
lectures were held outside the building while having coffee. Also, in senior year, at
the end of the semester, students were going outside of the campus to chat with the
professor. The case was similar for research assistants. They were attending the
faculty club and they were easy to contact. Both academicians and research assistants
were concerning the well-being of the students and interested in daily life and
concerns of the students. Even if the student and the academician never met in the
class environment, most likely they had acquainted due to the open socialization
environment. Students were treated as adults from the first day of their university
life. This attitude is also supported by the structure of the program. It was possible
for a freshman to take a fourth-grade class and it was also supported by the
academicians. They encouraged students to experience classes and take courses from

different levels and different disciplines.

On the contrary in the education department, it was noticed that academicians were
like teachers with a stony attitude. The relationship with students was more formal
and distant. They were socializing only with each other and some specific research
assistants during their free time. The unseen boundary between the students, faculty
members, and research assistants was felt. Also, a chain of hierarchy among students,
research assistants, and academicians was felt. To enroll in classes, students mostly
needed to convince academicians by expressing themselves. Academicians were
questioning the capability of the students even in some cases some of them rejected

students by saying they would not be able to understand the content of the course.
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Additionally, this attitude affected their approach to their information-sharing
pattern. As they were not socializing with students, getting information was only
possible during class time and in-class environment. In that context, research
assistants were in the role of intermediaries between students and academicians. The
ones who have a close relationship with research assistants were able to get

knowledge before the rest of the students.

In terms of academic attitude, in the philosophy department, small communities and
friendship groups were common even if we had no group project. Students were
working together, and they were in collaboration. Unlike the philosophy department,
in the educational department, even though the curriculum includes several group
projects students were unwilling to collaborate, mostly students were preferring not
to share the information they have. It was noticed that in this information-sharing
network some academicians of the department had more informational capital and

this situation resulted in polarization among students.

In the philosophy department due to the nature of the field, the opportunity for
involving academic research was very limited. The case was different in the
educational department. Even though there were opportunities, to be aware of these
opportunities either students needed to take a class from that academician, or those
academicians needed to be in the supervisor role of the students. Students are mostly

in touch with only their supervisor due to socializing practices mentioned before.
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At the beginning of the study, the focus was on information networks but after it was
realized that the social capital of the student was highly influential. Students even did
not know that they were missing out on things that they could benefit from in an

academic manner if they had known beforehand.

3.9. Limitation of the Study

There are some limitations due to the nature of qualitative research and sampling
procedure. The first one is related to the nature of qualitative research. Due to the
research design being a case study the results cannot be generalized back to the entire
population and the study does not show any evidence for causality and

generalizability (Yin, 2011; Creswell, 2018; Yildirim & Simsek, 2018).

The study covers fourteen people (eight academicians and six assistants). Due to time
limitations and the unwillingness of the participations, it was the maximum number
of participants. Having more people involved in the study would show the
distribution of academic sources affected by age, gender, and even faculty that they

work with.

In addition to that, the researcher sent research questions to academicians and
assistants who work in the field of education. For this study, it was not possible to
receive feedback from people working in different fields such as sociology,
psychology, or political science. Even though it was tried to contact them via e-mail
response did not receive. Receiving the opinion of people from different backgrounds

would provide enriched and different perspectives.
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Even though the environment where the interview took place affected the quality of
the outcome and during the interview (Fraenkel et al., 2009) due to the Covid-19
pandemic interviews with participants had to be conducted online. Even opportunity
of an online interview made this study happen during the pandemic still there are
drawbacks to face. The opportunity to get non-verbal clues such as facial expressions
or body language would enrich the data and the outcome of the study (Al Balushi,
2016). To be clearer, during our interview some participants did not open their
cameras and it was noticed that they were dealing with other things to complete
during the interview. Some of the participants were not able to fully focus on the

interview and sometimes the researcher needed to restate the question for them.
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CHAPTER 4

FINDINGS

In line with the literature review part of the study, there are two main themes under
which data has clustered: researcher identity development and socialization into the
academic culture as visualized before in Figure 4. According to the experiences and
the perceptions of the participants, the researcher identity development theme is
divided into three subthemes which are the structure of collaboration in the advisor-
advisee relationship, the case of early career academicians in accessing academic

resources, and administrators as gatekeepers.
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Theme 1: Researcher Identity Development

Dynamics of Advisory Relationship

Instructional Factors

Interpersonal Factors

-Previous acquittance

-Academic attitude of the

advisor
-Advisor’s hierarchical power

-Advisee’s being academic

labor source

-Professional and research
interest similarity between

advisor and advisee

-RAs’ opportunity of being
involved in financially

supported research
-Career path of the advisee

-Being RA in the same

department

-Easy to communicate
-Social network of the
advisor

-The effect of former
acquaintance

-Similarity in personal
interest

-Intellectual, academic, and

personal mentor

Also, the theme of socialization into academic culture has three subthemes which are
the structure of collaboration in the advisory relationship, the case of early career

academicians in accessing academic resources, and the administrator as gatekeepers.
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Theme 2: Socialization into Academic Culture

Case of Early Career Academicians
The Structure of Research Collaboration (ECA\) in Having Access to Academic Administrator as the Gatekeepers
Resources

-Departmental/Disciplinary

factors -Not being able to know what is

-Advisor as a rule maker unknown or not shared with
early career academicians

-Having connections from
industry
-Advisee as follower

-Not to know right contact in -Being asked as a reference in

-Assigned tasks by advisor academic environment the employment process
-Not being active in decisions _Not to know how to reach -I_-Ia\/_ing.authority in the
about the project (advisee) resources distribution of resources
-Advisor as a resource giver -Struggle with bureaucracy

-Advisors as gatekeepers

In the participant section, pseudonyms were explained to be effective. Pseudonyms
and academic titles are referred together. To be clearer: Yusuf in the position of
academician will be referred to as Yusuf — ACA. As the study aims to understand the
perspective of both master's and Ph.D. students, the level of graduate education is
specified for research assistants. To be clearer, Mira¢ in the position of a research
assistant who has his masters will be referred to as Mira¢g-RA-MS. On the other hand,
Azra who is a research assistant and has her Ph.D. will be referred to as Azra-RA-
PhD.

4.1. Researcher Identity Development

In the academic environment, organizational factors, and socialization practices
shape researcher identity development (Nordbéck et al., 2022). Researcher identity
development is an image of self-including researchers' roles and responsibilities also
it is constructed through time (Davis, 2006). There are several factors affecting

identity development. Academicians, need to fulfill academic requirements to gain
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academic expertise in their field, contribute to their field including their ideological
commitment and engage themselves emotionally, with the academic environment
(Akerlind, 2008). Research assistants, need a steady and positive relationship with
their advisors to get academic, emotional, and intellectual support (Lee, 2008).
Additionally, for both academicians and research assistants, consistent, steady, and
positive relationships are one of the key factors. (Schlosser et al., 2003; Knox et al.,

2006).

Under this theme, it is indented to examine factors experienced and perceived by
research assistants and academicians in terms of researcher identity development
which are dynamics of advisory relationships, and instructional and interpersonal
factors.

4.1.1.Dynamics of Advisory Relationship

In this part, firstly perception of the advisory relationship between the research
assistants and academicians will be shared. Research assistants (RASs) perceptions
toward their academic advisory relationship have been shaped by having a previous
relationship and the importance of interpersonal relations. The origin of my
acquaintance was taking the course from a possible advisor. In that sense, advisees
get to know their possible advisors. Having an advisory relationship new to them is

like gambling as Mira¢g-RA-MS stated.

I have never taken a teacher that I don’t know and that I didn 't take any classes
from into consideration because that’s like gambling. It’s risky in my opinion...
[Hig ders almadigim hig¢ tanimadigim bir hocay1 hi¢ diisiinmedim ¢iinkii o biraz
kumar gibi bir sey oluyor riskli bence...] (Mirag-RA-MS)
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| had taken a class from my advisor, and | liked his/her attitude and perspective
in the class | took at the time.

[Danismanimdan ders almistim o donemde aldigim dersteki tavri ve bakis agis1
aslinda hosuma gitmisti.] (Azra-RA-PhD)

Research assistants highlighted that even though an advisory relationship is a mutual
relationship in which both advisor and advisee actively be part of it, the outcomes
and dynamics of the relationship are more critical for the advisee. Also, RAs are
aware of the hierarchical power advisors have so the advisory relationship includes
the acceptance of hierarchical boundaries and relationships. Even if the advisors have
a negative attitude towards their advisees, RAS need to tolerate the negativity, also if
needed, they prefer making a compromise to their beliefs and researcher identity. As,
when the negativity of the relationship threats the outcome of their education. To
maintain positive relationships advisees, prefer compromising rather than rejecting
their advisors. Making compromises includes accepting ideas with which they
disagree. Identifying self as someone’s advisor includes not rejecting the academic
approach and attitude of the advisor which also affects their academic identity as an

independent researcher.

So, here’s the thing from the student’s perspective, ok, it’s a mutual process,
but you're not equal. After all, they are the teacher and you are the student,
there is a hierarchical order here, whether you like it or not. In that regard,
you’ll have to accept some of the teacher’s characteristics, you'll have to take
a step back or you’ll have to go along with some “wayward” behaviors, etc.
Anyway, this is a human relationship, | mean there is no point in arguing with
the teacher because you are the one that must finish a thesis after all.
[Sonugcta burada 6grenci agisindan syle, tamam bu mutual bir siire¢ ama esit
degilsiniz. Sonucta o hoca sen 6grencisin ve burada bir hiyerarsik mekanizma
var ister istemez. Hocanin orada bazi karakterlerini kabullenmen ya da geri
adim atman, tirnak igerisinde sdyliiyorum nazlari..., gerekiyor. Zaten bu insan
iliskisi yani hocayla inatlasmanin bir ¢6ziimii yok sonugta tez bitirmesi gereken
sensin.] (Omer-RA-PhD)
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You don’t get to say, “I am working with this advisor, but I don’t endorse
everything he/she says or all of his/her approaches.” Even if you are not on the
same page or you are looking at some topics and academic researchers from
a different aspect since they are your advisor...

[Sey deme sansiniz yok “ben hocayla ¢alistyorum ama bu hocanin her dedigini
veya her yaklasimini sahiplenmiyorum.” Ister istemez igsel olarak belki ayni
fikirde olmasaniz da belli konularda, yaklagsimlarda, akademik ¢alismalarda da
belki ayn1 agidan bakmasaniz da o sizin danigmaniniz oldugu i¢in...] (Eymen-
RA-PhD)

In a research university, there is tension between the research and teaching processes,
and the majority of academicians prefer the research process over teaching (Serow,
2000). When academicians are asked about their perception of the advisory
relationship, it is seen that this tension shapes their perception. For academicians,
research assistant or their advisees are simply human labor for the consistency of
their academic studies. The interpersonal aspect of the relationship including being a
role model for an advisee and supporting their advisee in terms of academic,

professional, and identity development are not considered.

But if you can consider the people you work with as a resource, then you can
say that undergraduate and Ph.D. students are resources for us.

[Ama belki beraber calisacagimiz kisileri de bir kaynak olarak goriirseniz
bizler igin ylksek lisans 0grencileri ve doktora 6grencileri bir kaynak.] (Asel-
ACA)

So in our research, the student is the workforce for us. ... Theoretically, they
are the ones where you get the academic work done. Everything depends on
the student. I mean, for example, you've taken very few students, but if the
student can’t make progress, then all the work stops this time. So it’s more like
gaining from demand, so to speak... I take a few more students and move on
by spending more time with the ones that make progress.

[SOyle bizim arastirmalarimizda aslinda o6grenci bizim icin isgiiclidiir.
... Teorik olarak sizin akademik olarak is yaptirdiginiz kisiler. Biitiin isimizin
dayandig1 yer 6grenci. ...Yani mesela ¢ok az 6grenci aldiniz fakat 6grenci
ilerleme saglayamazsa biitlin isler duruyor bu sefer. O ylizden daha yani lafin
gelisi slirlimden kazanmak gibi... Biraz fazla 6grenci alip devam edebilenlere
daha ¢ok vakit ayirarak ilerliyorum.] (Yusuf-ACA)
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4.1.2. Instructional Factors

The instructional factors within an advisory relationship refer to professional
development and academic practices such as attending academic seminars or
publishing. In this regard, consistency in professional development and academic
practices is the key to satisfaction with graduate education (Schlosser et al., 2003).
In this study, when participants are asked, they highlighted the importance of
instructional factors for their overall satisfaction and researcher identity
development. Even though instructional factors are not limited to the concurrency of
research interest between advisor and advisee. Mostly from the perspective of RASs,
disharmony between advisor and advisee in terms of research interest is seen as a

reason for failure and not completing the graduate program.

So the subject of the advisor work is important because you can’t make

progress if you try to work on a different research interest else from zero.

...your efforts might go to waste.

[Yani hocanin ¢alistig1 konu 6nemli ¢ilinkii sifirdan ayr1 bir konuya ¢alismaya

caligirsan ilerleyemezsin. ...verdigin emek bosa gidebilir.] (Mirag-RA-MS)
In terms of instructional factors, the opportunity of being involved in sponsored
research is considered. Being part of an academic research group has several
advantages for research assistants such as being part of the academic social network,
higher motivation level, financial stability, and opportunity for academic publication.
Under these conditions, a research assistant feels more secure in terms of financial
stability (Cameron & Blackburn, 1981; Mendoza, 2007; Hall & Burns, 2009). From
the perspective of a research assistant, being involved in sponsored research is

considered an indicator of higher academic productivity.
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...Are they doing active research right now, do they have a project, do they
have a TUBITAK project... Because the assistantship wasn’t certain yet. Can
| have a benefit, or do they publish more frequently?

[...Su anda aktif research yapiyor mu projesi var m1 TUBITAK projesi var
mi...Ciinkii o zaman daha asistanlik belli degildi. Bir kazancim olabilir mi ya
da daha fazla yayin yapiyor mu?] (Eylil-RA-MS)

Academicians, like research assistants, have several criteria when establishing an
advisor-advisee relationship. When faculty members were asked, about the previous
academic record motivation level, and career plans of the student have mentioned.
Having a common research interest is the most highlighted one by the faculty

members. Academicians prefer students who have almost the same research interest

as themselves.

In general, at first, | wonder if they looked at my research interests or if they
were just randomly knocking at my door and trying their luck.

[Genel olarak oncelikle konularima bakmiglar m1 merak ediyorum, yoksa
sadece kapimi calip Oylesine gelmisler mi sanslarint m1 deniyorlar.] (Asaf-
ACA)

In addition to having a common research area, for academicians, the academic record
of the students also has importance. Academic record in that sense does not only

refers to the cumulative GPA of the student. In this context, taking a course from a

faculty could also be a criterion.

I mean, of course at first, | pay attention to whether our research interests are
aligned or not. How much | can help and guide this student are the things I
consider. Maybe I'll ask about their academic records and what they’ve done
so far.

[Yani tabii ¢alismak konularimizin Ortiisiip Ortiismedigine dikkat ederim
oncelikle. Ben bu o6grenci ne kadar yardimci olabilirim, ne kadar
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yonlendirebilirim. Buna dikkat ederim. Belki kendi akademik basarisini
sorarim. Su ana kadar neler yapmis.] (Oykii-ACA)

First of all, | prefer to work with students who are interested in the same
research fields as me. | offer them five or six research topics which are the
issues that | want to work on. If they want to work on those, then we can work
together. Sometimes | reject the ones who have never taken a graduate class
from me.

[Benimle ayni arastirma alanlarma ilgi duyan Ogrencilere ¢alismayi tercih
ediyorum bu bir. Bes alt1 tane konu oneriyorum. Bunlar da benim ¢alismak
istedigim konular oluyor. Bunlar1 ¢aligmak istiyorsa beraber calisabiliriz.
Bazen benden hi¢ yiiksek lisans dersi almamis olanlari reddedebilirim.]
(Hamza-ACA)

“I will study physical activity or motor development,” I say okay and accept
the student, but the grades were our criteria in these interviews. Or rather, we
look at their GPA. We can understand what'’s their intention if they can do a
master’s or a Ph.D.

[“Ben fiziksel aktivite ya da motor gelisimi ¢alisacagim”. Tamam diyorum ben
kabul ediyorum Ogrenciyi ama bu miilakatlarda ders notuydu, bizim
degerlendirme kriterlerimiz. Daha dogrusu ortalamasina bakiyoruz gercekten
niyeti ne, birka¢ soruyla aslinda biz bunun gercekten master ya da doktora
yapip yapamayacagini tamamlayabilecegini anliyoruz.] (Zeynep-ACA)

In relation to academic record and motivation, being close to the academic research
community of which academicians are also part is also considered. In one
engineering & natural science discipline, there is a specialized research group for
undergraduate students. Ahmet-ACA explains the program as follows:

In the beginning, we have a program in our department for those who graduate.
We 're working on several small projects with undergraduates to teach the field
and it’s called the “Silver Program”. I prefer students who took place in the
silver program.

[Baslangicta bizim boliimden mezun olanlara bir programimiz var. Lisans
ogrencileri ile bir takim ufak projeler yapiyoruz alani, meslegi 6gretmek
acisindan “Gilimiis Program” diye. Temelde bu programda yer almis 6grencileri
tercih ediyorum.] (Ahmet-ACA)

The department in which Ahmet actively work has a program that provides an

opportunity for an undergraduate student to be part of the academic research group
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on a specific topic. In this research group, students work with a supervisor who is
also an academic member of the department. Periodically, research groups present
their findings and outcomes, and the best team in terms of performance and outcome

publishes their paper.

It was a bit of a plus for me when they are a research assistant. | have, of
course, given them a little more priority if they were a research assistant.
Especially if they are a research assistant in our department because | thought
I could work closer with them here.

[Arastirma gorevlisi olmasi benim igin biraz artiydi. Eger arastirma gorevlisi
ise tabii ki biraz daha dncelik verdim. Ozellikle bizim boliimiimiiziin arastirma
gorevlisi ¢linki burada daha yakin temas c¢alisabilecegimi diisiinerek.] (Asel-
ACA)

When there is no structured program for undergraduate students to be involved, in
that case, academicians expected that students took their courses. Taking a course
helps students to show their skills and motivation. Also, this situation enables
students to show that they have similar research interests and similar career plans.
Having similar research interest and similar career aspiration in an advisory
relationship motivate advisor to support them in advance (Knox et al., 2006).

Mustafa-ACA explains this situation as follows,

The first one is the grades they received during their undergraduate education.
Especially if they are a graduate of our department, there are certain classes
that | pay attention to. If they did well in those classes, | have such a rule in
mind... Other than that, what [ am looking at is their CV. I am looking at what
they 've done, if they've developed something concrete in the research area
they 're interested in, or if they 've shown anything tangible about it. | also have
an oral interview with them. ...Students who plan to become an academician
and are highly motivated to publish in a well-known journal and have shown
their potential in this regard somehow are the ideal candidates for me.

[Bunlardan ilki lisans egitiminde aldig1 notlar. Ozellikle bizim boliim
mezunuysa dikkat ettigim belirli dersler oluyor. O derslerde iyi yaptiysa, boyle
bir aklimda kural var ...Onun diginda baktigim seyde CVsi oluyor. Neler
yapmis somut, ilgi duydugu konularda somut bir seyler gelistirmis mi, o
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konuda elle tutulur bir sey ortaya koymus mu, ona bakiyorum. Bunun disinda
bir de sozlii gorisme yapiyorum Ogrencilerle. ...Benim icin ideal aday
akademisyen olmayi planlayan ve ¢ok iyi yerlerde yaym yapmaya yiksek
motivasyon olan ve bu konudaki potansiyelini de bir sekilde gostermis
ogrenciler oluyor bu sekilde 6zetleyebilirim.] (Mustafa-ACA)

To sum up, what Yusuf-ACA indicates summarizes the perception of academicians
about instructional factors. It is a complex situation, when they start their advisory
relationship, they expect the research assistant to fill the gap either as human labor

along their academic collaboration process or for the sake of their work.

Now, of course, it depends on what the faculty is looking for when they are
looking for students. It also depends on the titles of the faculty of course. Young
faculty members are looking for students to work on research projects to
publish together. Some teachers may look for students in addition to their
master’s thesis to support a company they are consulting for. So, in general,
these are the kind of reasons why a faculty needs a student. ...If the faculty
don’t have financial resources to support the student, a student who is an
assistant in the department can be preferred, or sometimes the teachers may
prefer a student who works at a company because financial support is not
required. It can help build a relationship with that company and it can have
benefits such as using its infrastructure including its experimental and software
facilities.

[Simdi tabi hoca 6grenci ararken ne i¢in aradigina bagli oluyor bu. Yani tabi
hocalarin da linvanlarina da bagli. Geng hocalar beraber yayin yapmak icin
arastirma projesinde ¢alistirmak i¢in 6grenci artyorlar. Bazi1 hocalar belki bir
danigmanlik yaptig1 firmaya destek olsun diye mastir tezine ek olarak bir
ogrenciler arayabilir. Yani genel olarak bu tip sebeplerden dolay1 bir hocanin
bir 6grenciye ihtiyaci olabilir. ...Hocanin 6grenciyi destekleyecek bir finansal
imkan yoksa bdliimde asistan olan bir 6grenci tercih edilebilir ya da bazen
hocalar ¢alisan bir 6grenci de tercih edebiliyor firmada calisan bir 6grenci
clinkii finansal destek gerekmiyor. O firma ile iliski kurmaya faydasi
olabiliyor, firmanin altyapisini deneysel ve yazilim imkanlarini kullanmak gibi
faydalari olabilir.] (Yusuf-ACA)

Advisors consider the financial stability of the student, since, when students have
financial stability, they work more productively (Hall & Burns, 2009). When

advisors cannot provide an opportunity for funded academic research, they prefer

research assistants from their departments as they already have acquaintance with
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them both in an instructional and interpersonal context and they have financial
security and stability.

4.1.3. Interpersonal Factors

The satisfaction level of graduate-level experience includes both interpersonal and
instructional aspects of advisory relationships (Gardner, 2010). Interpersonal factors
affect the positive relationship between advisee and advisor in work-related and non-
work-related environments aiming to contribute professional and personal
development of the advisee (Schlosser et al., 2003). Even though the combination of
interpersonal factors is indicative of an advisory relationship for both advisor and
advisees, when it is asked, it is seen that only advisees consider them. In the previous
parts, it is seen that advisees make a compromise to maintain a good relationship with
their advisors. They accept ideas and approaches even if they disagree with them.

Interpersonal factors include work-related and non-work-related relationships for
professional and personal development (Schlosser et al., 2003). Also, close
interpersonal relations present themselves as different starting points (Kim & Choi,
2017). Eymen-RA-PhD states that graduate students and research assistants start to
consider the importance of interpersonal factors as they are aware the importance of

them.

Lately, Ph.D. students have been paying attention to this more and more. Who
is this faculty, how is he/she known, is he/she prestigious, is he/she an active
teacher, how is his/her network, is he/she this, is he/she that... so on and so
forth. Yes, sometimes it can be considered as a plus one, or being able to say
“I am working with faculty X.”” might indeed, give you an advantage in certain
situations.

[Doktora oOgrencileri son zamanlarda git gide buna da dikkat etmeye
basliyorlar. Bu hoca kimdir, nasil taninir, prestijli bir hoca midir, aktif bir hoca
midir soyle midir bdyle midir networkii nasildir... gibi. ...Bazen evet bazen +1
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deger olarak sayilabilir veya “X hocayla ¢alisiyorum” ifadesi bazi durumlarda
size gergekten avantaj saglayabilir.] (Eymen-RA-PhD)
Azra-RA-PhD, Omer-RA-PhD, and Eymen-RA-PhD are on an academic project in
their faculty, and they work with their advisor closely on this project. They also

considered interpersonal factors and good communication with their advisors.

| thought we could get along well, and we could have similar approaches,
that’s why I wanted to work with them.

[lyi anlasabilecegimi diisiindiim benzer yaklasimlara sahip olabilecegimizi
diistindiim o yiizden onunla ¢alismak istemistim.] (Azra-RA-PhD)

We have an indirect relationship from different places, so we already knew
each other. He/she is also loved as a person, so the way s/he communicates
seems positive to me.

[Farkli yerlerden de indirekt olarak bir iliskimiz var zaten tanistyorduk. Insan

olarak da sevilen bir insan yani bana olumlu geliyor iletisim sekli.] (Omer-RA-
PhD)

When the advisory relationship is developed over time and the core of the
relationship is satisfying the emotional, social, professional, and intellectual needs of

the students it is called mentorship (Hall & Burns, 2009).

When asked, it is seen that advisory relationship is not limited to the academic
environment. Research assistants who are in an advisory relationship in the form of

mentorship have wider and rich experience in their graduate-level education.

Well, I'm also a runner, he's also an ultra-marathon runner. Thanks to him, |
became interested in ultra-marathons. We chat about films and books, and we
read similar authors. But mostly either it is a very specific area of interest for
both of us, such as running, or it is about the thesis.
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[Soyle, ben de kosucuyum kendisi de kosucu ultra maraton kosucusu hatta. Ben
de onun sayesinde ultra maratonlara ilgi duymaya basladim. Film ve kitap
muhabbeti yaptigimiz oluyor benzer yazarlari okuyoruz. Ama daha ¢ok ya kosu
gibi ¢ok spesifik ikimizin de 6zel ilgi alani oluyor ya da zaten tezle ilgili
oluyor.] (Eylul-RA-MS)

| consider myself very lucky in that respect because our relationship with my
advisor has been going on for years. Now we seem to know each other, | think
we have some common interests, there are other topics we can talk about like
there is an author do you read him? It gives pleasure.

[O ben o agidan ben kendimi bayagi sanslh goriiyorum ¢iinkii hocamla iliskimiz
yillardir siiregelen bir iliski. Artik biraz da birbirimizi tantyor gibiyiz bence
hani baz1 ortak ilgi alanlarimizda var sohbet edebildigimiz baska konularda var.
Bagka alanlara yonelik, bir yazar var bunu okur musun? Keyif de veriyor.]
(Azra-RA-PhD)

Eymen-RA-PhD and Kerem-RA-MS are research assistants in the social science.
From the interpersonal relationship with the advisor's perspective, the quotation from
them shows the importance of conducting research together. Eymen works closely
with his advisor and is active in academic production in his field. On the other hand,

Kerem’s case is different. He has no opportunity to be part of a research group and

his relationship with his advisor is constructed within his thesis.

Apart from their academic studies, 1 find my advisor’s academic identity,
character, academic approach, and attitude quite well. ...My advisor actually,
takes on the role of guide, a facilitator.

[Hocamin aslinda akademik c¢alismalarin disinda ben akademik kimligini,
karakterini, akademik yaklagimini tavirlarin1 oldukca iyi buluyorum. ...Hoca
aslinda bir yol gosterici bir facilitator, guide roliinii de aslinda iisteliyor.]
(Eymen-RA-PhD)

1t’s just a common field, advisors’ character is not important to me.
[Sadece ortak alan, huyu pek onemli degil benim igin danismanin.] (Kerem-
RA-MS)

When research assistants have a close relationship with their advisors, they also

develop their social, emotional, academic, and intellectual needs and this situation

83



resulted in satisfied graduate-level experience. In this respect, when research
assistants perceive their advisors as role models, this perception also helps them to
develop their academic identity. On the other hand, the opposite case resulted in a
poor relationship and limited interaction and the consequence of this case is
deprivation in terms of socialization with their advisor which is highly influential in
their researcher identity development.

4.2. Socialization into Academic Culture

In the academic environment, there are several motivation factors behind
socialization practices such as having similar vision and values (Soltani, 2018) or the
opportunity for academic collaborations (Weng, 2020). Also, socialization in an
academic environment develops a feeling of belonging and meaningfulness in
addition to developing researcher identity (Wenger, 1998). Besides, through
socialization academicians and research assistants, find an opportunity to extend their
academic social network, the opportunity for academic collaborations, and the
opportunity to reach resources. On the other hand, in the absence of socialization,
members of the academic environment feel isolated and lonely (Archer, 2008). There
are three subthemes under socialization in the academic theme which are, the
structure of collaboration in the advisory relationship, the case of early career
academicians (ECA) in having access to academic resources, and administrators as
the gatekeepers.

4.2.1. The Structure of Research Collaboration

This chapter examines the structure of academic collaboration in the academic
environment, firstly academic research resources are focused to understand the role of
academic resources and how resources are perceived in research collaboration. Later,
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the distribution of research resources is focused to understand the dynamics of
resource-sharing mechanisms in research collaboration.
The perceptions of RAs about academic resources differ between engineering &
natural science and social science. When participants from engineering & natural
science disciplines are asked about recourses, they are aware of resources and have
access to physical and material resources to conduct their experiments and to
continue their research. In the fieldwork, it is observed that in engineering & natural
science disciplines, the perception of resources clustered under physical resources
while in social science the perception of resources includes an academic social
network. Two research assistants remark on this issue as follows:
Thanks to our school’s network, I can have access to a lot of magazines and in
addition to that, we have a server that we can call a high-end computer that
the teacher got through the TUBITAK project.
[Bayag: bir dergiye ulagabiliyorum bu okulumuzun agi sag olsun dergileri
olsun bayagi rahat ve buna ek olarak bizim bir server var hocanin TUBITAK

projesi kapsaminda aldigi o server da iste yiiksek Ozelliklere sahip bir
bilgisayar diyeyim.] (Mirag-RA-MS)

| think the main advantage for us is having access to academic resources and
facilities, having access to the facilities of the central laboratory at my
university, and access to the facilities of the department or access to a certain
material.

[Kaynak ve olanaklara erisim noktasinda bizim ve benim i¢in en birinci olanak;
birtakim analizler yaptirmak i¢in okuldaki merkez laboratuvarinin olanaklarina
erisim, boliimdeki olanaklari erisim veya bir malzemeyi alabilmek ile ilgili bir
durum olabilir diye diislinliyorum.] (Azra-RA-PhD)

Assistants from engineering & natural science disciplines show that their idea of
resources is highly related to physical types of equipment in the lab environment and
scientific research tools. In social science, research assistants’ perceptions of

academic resources are different. Eymen and Omer are Ph.D. students from non-

85



engineering & natural science departments reveal their perceptions and problematize

academic resources as follows:

Other than that having the knowledge of congresses, academic meetings,
etc...some of them are either announced or we learn from each other or faculty
members email us. ... For example, there is no collaboration with faculty X
because we have never taken a course before. There was never even a
possibility of us collaborating because we don’t know each other. This type of
relationality is not being done naturally and properly in our department.
[Kaynaklar olarak iliskilenme tiirleri anlaminda kongrelerden haberdar olmak
vs. bunlardan bazilar1 ya duyuruluyor ya birbirimize sdylilyoruz ya da hoca size
mail atiyor. ...Mesela X hoca ile hi¢bir ortak ¢alisma yok ¢linkii hi¢bir arada
bulamamisiz ortak ders vermemisiz ortak bir ¢alisma yapma ihtimalimiz bile
olmamus ¢iinkii birbirimizden haberdar degiliz. Bu da ayr1 bir sikint1 aslinda bu
da bence bir kaynak bu da bence bir iliskilenme tiirii, bu iliskilenme tiirii dogal
bir sekilde ve dogru bir sekilde yapilamiyor boliimde.] (Eymen-RA-PhD)

The biggest problem is that we can’t get into that academic network. I think a
group of students can manage that. They can manage that with social capital,
the capital they brought before. I don’t know, maybe their father is an
academic, or maybe they have friends from another university, or they can get
into something because of their advisor. But no environment would allow even
a student who has no advantage, to begin with, to think and dream as if they
could do it. The biggest problem with accessing resources is that most of the
time they don’t even know such a thing exists.

[En buyuk sorun o akademik network- akademik mubhitin- icerisine giremiyor
olmamiz. Bence bir grup 6grenci yapabiliyor bunu. Kendi kendisinin daha 6nce
getirdigi kapitali, sosyal kapitali ile bunu bagarabiliyor. Ne bileyim belki babas1
akademisyendir ya da ne bileyim belki baska okuldan arkadaslar1 vardir ya da
kendi hocasi sayesinde bir seye girer ¢ikar o ayri. Ama temelde hi¢bir avantaji
olmayan bir 6grencinin bile bir imkaninin olmasi, boyle bir sey varmis ben de
buna girebilirmisim gibi diisiiniip hayal kurmasina izin verecek bir ortam yok.
En blylk sorun kaynaklara erisimde, o kaynagin ya da Oyle bir seyin var
oldugundan haberi yok ¢cogu zaman.] (Omer-RA-PhD)

What can the faculty offer me as an advantage? He/she should open the doors
for me, so I would be able to join academic networks. He/she doesn’t need to
include me. For example, | wrote an article with an academician from Canada,
and I met with him/her myself. We met by coincidence. But I should ve learned
about the such possibility in my bachelor years. I should’ve been able to think
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that something like this could happen. But since your advisor didn’t write any
articles like that, you don’t even imagine it with someone in Japan.
[Bana ne sunacak o zaman hoca art1 olarak? Bana o network’iin igerisine dahil
edebilme kapilarini agmasi lazim. Beni dahil etmesine gerek yok. Ornek
veriyorum ben Kanada’dan bir akademisyenle makale yazdim, onunla ben
tanistim. Ben denk geldim bir sekilde tanistik ve sey oldu. Fakat ben boyle bir
ihtimalin olabilecegini lisansta 6grenmeliydim. Boyle bir sey olabilir diye
diigiinebilmem lazimdi. Ama hocam bdyle bir makale yazmadigi igin
Japonya’daki birisiyle bunu hayal etmiyorsun.] (Omer-RA-PhD)
In engineering & natural science disciplines research assistants are already part of
academic research or research group which is one of the most important factors that
affect researcher identity development. On the other hand, in social science, research
assistants do not have a chance of being a member of a research group, so they
continue their research by relying on their resources. In this case, they need to show
extra effort to be a member of an academic social network unless it is provided by
the advisor. Also, RA's perception shows that networking in an academic
environment has an important effect on academic resource distribution. The
resource-sharing pattern in non-engineering & natural science fields is affected by
the social and cultural capital of the students. Also, the resource distribution pattern
occurs within the academic network boundaries and disciplinary boundaries. In this
context, students are not aware that the scope of resources since the resources had
already been distributed before announcing. In the same context and environment,
the difference between disciplines shows that, in engineering & natural science
disciplines, as the research is mostly funded and the advisor actively monitors the
academic research process, the advisor distributes the resources for the success of the

project. However, for social science the case is different; resource distribution occurs

in a hidden way since it is limited.
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When academicians’ perception of resources is asked similar patterns to have been
observed:

As university resources, some of the written texts are provided. We have access
to journal articles, databases, etc. So, there’s no problem with that. But since
this is an engineering department, our basic needs aren’t just theses and
articles. We need infrastructure. There is some software that we need. We need
international or national standards for our work to have a strong engineering
dimension.

[Universite kaynaklar1 olarak, yazili metinlerin bir kismi erisim sagliyor.
Makalelerdir, tez veritaban1 vs bunlara erisimimiz var. O yiizden bununla ilgili
bir eksiklik yok. Ama burasi bir miihendislik bolimii oldugu icin temelde
ithtiyacimiz olan seyler sadece tez ve makaleler degil. Bir alt yap1 ihtiyacimiz
var. Birtakim yazilimlara ihtiyacimiz var. Standartlara ihtiyacimiz var
uluslararas1 veya ulusal standartlara ihtiyacimiz var ¢alistigimiz veya
yaptigimiz calismalarinin miithendislik boyutunu giiclii olmasi agisindan.]
(Ahmet-ACA)

The first thing | can think of when you say the resource is going to the
conventions abroad, so it’s the monetary source at first. In the context of
academic work, maybe we can go further back and say data collection,
technological laboratories, and study resources. Since | have been a faculty
member for a long time, | know how | can collect data, and what kind of
resources are available to me. | can do that but when we think about financial
issues or scholarships, I try to inform my students.

[Kaynak derken ilk aklima gelen yurtdisindaki kongrelere gitme parasal
kaynak ilk etapta. Akademik calisma baglaminda belki onun oncesine gidip
veri toplama, teknolojik lablar ya da ders kaynaklar1 olabilir. Uzun siiredir
ogretim iiyesi oldugum i¢in az ¢ok nasil veri toplayabilirim ne tiir kaynaklar
var, insan kaynaklar1 kaynagi olsun. Bunu yapabiliyorum ama parasal olarak
diistindiigiimiizde ya da burs vs diisiindiigimiizde 6grencilerime duyurmaya
calistyorum.] (Zeynep-ACA)

If 1 were to think about my field, what | need is an internet connection which
we have no problem with. In access to the academic journals which we also
have no problem with, but the computer infrastructure issues are a problem for
us sometimes. Our university is not a university that can provide very good
computer infrastructure. Most of the time, you have to provide it with projects
and other resources. In the projects that I've written, I was trying to get the
computer infrastructure that |1 need. And also travel support, | need travel
support to meet my colleagues. In this respect, still, the resources are limited,
so even if not completely, I try to meet this need through the projects. I don’t
think it’s enough though.

[Kendi alanimi diisiince ihtiyacim olanlar, internet erigsmi, onunla ilgili bir
sikintin zaten yok. Dergilere erisim yine ayni sekilde bir sikintim yok,
bilgisayar altyapisi bu bazen sikinti yaratabiliyor. Burasi ¢ok da fazla

88



bilgisayar altyapisi saglayan bir liniversite degil. Bunu ¢ogu zaman projelerle
kaynaklarla saglamak gerekiyor. Yazdigim projelerde ben kendi ihtiyacim olan
bilgisayar altyapisin1  edinmeye calisiyordum. Seyahat  destekleri,
meslektaglarimla bulusabilmek i¢in seyahat destegine ihtiyacim oluyor. O
konuda da oldukga sinirlt imkanlar siiriiyor hatta yine projelerden kismen de
olsa bu ihtiyac1 gidermeye calisiyorum. Cok da yeterli oldugunu
diistinmiiyorum.] (Asaf-ACA)

Ahmet-ACA states the importance of social capital in getting information and
accessing resources. As an academician from engineering and natural science
department, he has contacts from previous collaborations, and also he has a
connection with governmental and industrial institutions. In case, he uses his network

to provide resources for himself and his students.

The sharing of resources is a bit of a nuisance. I don’t know, maybe in ten
years, I won’t be sharing either. I'll say that they shouldve done it themselves.
...I email people that I think may have used it or call and email the firms which
I think may have it. | contact them one-on-one. | ask people whom I think have
done similar work. ...And about the firms, we have students working in them
and they are our sources of communication.

[Kaynak paylasimi isi biraz sikintili, Bilmiyorum belki on yil sonra ben de
paylasmayacagim.  Yapsaydiniz  kendiniz  diyecegim. ...Kullanmis
olabilecegini diisiindliglim insanlar1 email attyorum veya da sahip oldugunu
disiindiigli firmalara telefon ediyorum email atiyorum. Onlarla birebir
iletisime gegiyorum. Benzer i yapmis oldugunu diislindiigiim birilerine
soruyorum. ...Endiistri ile ilgili sdyle, firmalarda 6grencilerimiz ¢alistyorlar
onlar iletisim kaynagi.] (Ahmet-ACA)

He clarifies that in the academic environment there is the problem of sharing
resources and opportunities. The sharing patterns of tenure academicians who

monopolize the resources reproduce inequality in the distribution of resources and

information-sharing culture in an HEI.

| think that resources are quite a lot in our university. There are many devices,
but access is not very possible. ...In another department, when they need
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software, they don’t have access to it, and actually, they don’t even know about
it because as I said, we don’t have access to such a network. ...Four years ago,
I met with some firms and brought a couple of software for free, but | had to
go meet them one-on-one for that.

[Kaynak aslinda bence liniversitemizde bayagi var. Bir¢ok cihaz var ama
erisim ¢ok miimkiin degil. ...Baska bir boliimde bu yazilima ihtiyaci olan
kisilerin buna erisim yok haberi de yok aslinda ¢iinkii dedigim gibi bizim boyle
bir networke ulasamiyoruz. ...Ben dort sene 6nce bazi firmalarla goriiserek bir
iki yazilimi ticretsiz olarak getirdim ama onu getirmek i¢in benim gidip birebir
goriismem gerekti.] (Ahmet-ACA)

When the resources are not sufficient or provided by the institution, in engineering
& natural science disciplines, academicians use their academic social capital to
access and get that resource or opportunity. As in engineering & natural science
departments, research assistants are not always aware of the situation that
academicians’ efforts behind closed doors, they do not always have an idea of
unequal distribution of resources. In social science, research assistants’ perception of
resources is multilayered and multidimensional. Hamza-ACA also problematizes the

monopolization of resources among tenure academicians as follows:

When you have no idea about the universe of resources, it is impossible to know
how much there is or not. But of course, when you see the results later, you
realize that you don’t always have access. ...In this matter, let’s just mention
the academics and professors who have been working on this in the past. They
decide more about who's going to be involved in these projects and who'’s not.
In our department, just like in most departments, arguments like this is his guy
or that is her guy, etc. happen. Relationship with a particular faculty here is
the thing. That faculty member usually is the one that provides the connections.
The level of your relationship might be important here...

[O kaynaklar evrenini bilmediginiz zaman ne kadar var ne kadar yok onu
bilmek miimkiin olmuyor. Ama tabi sonradan sonuglarini goriince her zaman
erisiminiz olmadigin1 goriiyorsunuz. ...Bu konuda daha ¢ok ge¢cmisten beri
calisan akademisyenler profesorler diyelim. Bunlarin daha ¢ok burada karar
verici oldugu, bu projelere kim girecek kim girmeyecek. Zaten pek c¢ok
bolimde de bizim bdliimde oldugu gibi o onun adami bunun adami gibi
tartismalar1 oluyor. Burada belli bir hoca ile yakinlik 6zellikle profesére bu
konular1 uzun yillar emek zaman vermis ve de o baglantilar1 saglayan kisi
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oluyor genelde bu. Ona yakinlik derecesi burada énemli olabilir...] (Hamza-
ACA)

When participants were asked how they become aware of information about the
opportunities, e-mails from the institutions and the network effect were the prominent
answers. It is seen that the institutional information sharing method through e-mails
IS not given as importance as information sharing through the network. When the
importance and efficiency of the information sharing pattern are examined, it is seen
that in many cases e-mails are forwarded in a customized manner to encourage a
specific person or assistant and this situation resulted in people giving more

importance to the shared information or opportunity.

The emails I've received as an assistant are very standard, such as you will be
coming on this day, etc.

[Asistan olarak da aldigim mailler ¢ok standart gérev programi sen su giin
geleceksin gibi.] (Eymen-RA-PhD)

Here, it is informative institutional emails as it is the most common and direct
way. The advisor’s suggestions are also effective of course because sometimes
I don’t pay much attention to some things. But, for example, the instructor
sends an email to the lab group saying that it is something important and it
would be good if we could participate. There are times that | participate in
some stuff that | was not planning to participate in.

[Burada en yaygin ve birebir ulastiran sey oldugu icin bilgilendirici kurum
mailleri. Danigsmanin tavsiyesi de etkili oluyor ¢iinkii bazen baz1 seyleri ¢cok
onemsemiyorum. Ama hoca mesela lab grubuna mail atiyor bu 6nemli bir sey
buna katilirsaniz iyi olur bunu 6grenin diyor. Cok da katilmay1 diistinmedigim
bir seye katilayim bari dedigim oluyor.] (Azra-RA-PhD)

Now, there are many channels. The first, of course, is the announcements made
through the university’s channels. Other than that, my husband is an
academician too and she is in a different discipline, working in a different field
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than me. But there are things | hear about through her from time to time. At
home, she shares the things they ’'ve talked about in his department with me.
And that way, 1 find out about things I haven’t heard or missed. ...Instead of a
formal email, from time to time, our head of department forwards us a previous
email and says that there is something like this that you might have missed. Or
a fellow faculty member at another university forwards me the same thing and
says, “Let’s send this together.” and then I take it more seriously.

[Simdi bir¢cok kanal var aslinda. Birincisi tabii tiniversitenin kendi resmi
kanallarindan yapilan duyurular. Onun diginda esim de benim akademisyen
baska bir disiplinde, benden farkli bir alanda ¢alisiyor. Ama onun vasitasiyla
da zaman zaman haberdar oldugu seyler olabiliyor. O kendi bdliimiinde
konustugu seyleri benimle evde paylasiyor. Oradan da duymadigim ya da
goziimden kagan seyleri 0grenmis oluyorum. ...Formal bir e-mail yerine
zaman zaman bizim boliim baskanimiz da mesela daha 6nce yollanan bir e-
maili tekrar bize forward ederek, bize; arkadaslar boyle bir ¢agri var belki
goziinlizden kagmis olabilir seklinde bize tekrar kisisel olarak da hatirlatiyor,
vurguluyor. Veya benim bagka iiniversitedeki bir hoca arkadagim bana ayni
seyi forward ediyor hadi birlikte buraya bir sey yollayalim seklinde o zaman
daha ciddiye alryorum.] (Oykii-ACA)

| find out about most of them via emails. When | say emails, | mean the emails
sent by the university, the emails sent by TUBITAK, and the emails sent by
CoHE. Those related to the European Union come from TUBITAK. ... Of
course, there’s information coming from there too but rather than because of
the university’s institutional structure, it is because my friend from high school
became the head of the place and keeps sending stuff for me to write a project.
[Cogundan mailler iizerinden haberim oluyor. Mailler derken iiniversitenin
yolladigi mailler, Tibitak’in yolladigi mailler CoHEin yolladigi mailler.
Avrupa birligi ile ilgili olanlar Tiibiktak {izerinde geliyor, oradan haberim
Oluyor. ... Ama oralardan bilgi gelmesi {liniversitenin kurumsal yapisindan
ziyade, lise arkadagim oranin basina gecti proje yaz diye siirekli bir seyler
gonderip duruyor.] (Asaf-ACA)

One of the typical practices of gatekeeping is to assess the value of information even

though the institute shares information through institutional communication

channels, encouragement through network effect can be seen to get an opportunity.

Also, when participants are asked how they become aware of opportunities in

addition to e-mails and institutional channels, the other common answer was network

effect.
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| always learned from the conversations in the first place and then from these
administrative processes. ...I check the emails and we get various information
from the university and get informed. Emails are very effective. We can maybe
count social media channels after that, but things need to be done officially so
that it’s not overheard. But as I said in extra non-university sources, we do
learn from conversations, social media accounts, or the communication of the
institutions we follow. ...I didn’t know that they invite you to the convention
and that you can get all the financial support but for that to happen, a few good
faculty have to refer you and | found out about this only last year. For example,
| learned about this in our conversations with my academician friends.

[Ben hep ilk etapta sohbetlerden daha sonra da bu idari siire¢lerden 6grendim.
...Ben e-mailleri kontrol ediyorum ve {iniversiteden ¢ok ¢esitli bilgiler geliyor
ve haberdar oluyoruz. Aslinda mailler bu konuda ¢ok etkili. Daha sonra belki
sosyal medya kanallar1 gelebilir yani bu isleri resmi olarak yapilmasi yani
kulaktan dolma degil. ...Ama ekstra iiniversite dis1 kaynaklarda dedigim gibi
sohbetlerden ya da sosyal medya hesaplarindan ya da takip ettigimiz
kurumlarin iletisimden Ogreniyoruz. ...Ben hi¢c bilmiyordum davet
ediliyorlarmis kongreye gidiyorlar biitiin finansal destekler saglaniyor ama
bunun i¢inde bir iki tane iyi bir hocanin sizi refere etmesi gerekiyormus ve ben
bunu gecen sene Ogrendim. Mesela kendi akademisyen arkadaslarimla
iletisimde oldugum zamanlarda da sohbetlerimizde bunu 6grendim.] (Zeynep-
ACA)

It is also seen that academicians and research assistants also become part of digital
academic networks to be aware of the resources. For digital academic networking
Twitter is the only source mentioned in our conversations along the fieldwork, one

of the RA remarks on it is as follows:

If we are talking about our academic field, first of all, we should mention the
network we are in. It can be your advisor, the department, the announcements
of the department or it could be the things you are following. For example, |
follow Twitter and use it that way. | follow the works of some academicians, or
you can connect with people from places like Academia, and Researchgate
Scholar. That’s the only way you can hear about them or through your friends’
texts and emails. The network you are in, and the group lets you know about
these.

[Kendi akademik alanimiza ilgili konusuyorsak oncelikle tabii ki
bulundugunuz network. Danigsmaniniz olabilir bu, bdliim olabilir, boliimiin
duyurulari olabilir veya sizin takip ettiginiz seyler. Mesela ben Twitter’1 takip
ediyorum Oyle kullantyorum. Caligmalarimi takip ettigim hocalar olabiliyor
veya Academia Researchgate Scholar gibi yerlerden insanlarla
iliskileniyorsunuz. Bunlardan ancak bodyle haberdar oluyorsunuz ya da
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arkadaslariniz vasitasiyla bak soyle bir sey varmis diye mail ya da mesaj atiyor
icinde bulundugunuz network ve o grup bir sekilde sizi bunlardan haberdar
ediyor veya sizin kendi ilgi alanlariniz.] (Eymen-RA-PhD)

Twitter because it has such a network in the field of data science, especially in
the field of programming that | use. In that network, they make the
announcements of global or local conferences, seminars, open-coded, and
open-sourced courses. If you catch up to the network a little bit, when you
follow a few teachers, and other academicians and after joining some
communities, | can say for myself that I've gotten the most important resources
from there. For example, a few months before the pandemic, | attended a very
good, one-week class entirely thanks to Twitter. | signed up from there and they
have chosen only 100 people. | could do that fast enough, thanks to Twitter. |
have built a network from there.

[Twitter c¢linkii veri bilimi alaninda o&zellikle de benim kullandigim
programlama alaninda Twitter da bdyle bir network var. O network de biitiin
bu global veya lokal diizenlenen konferanslarin seminerlarin agik kodlu ve agik
kaynakli verilen derslerin duyurular yapiliyor. Onu networkii biraz
yakalarsaniz birka¢ hocayi takip edip sonra onlar1 diger akademisyenleri takip
etmesi gibi ve bazi communityler dahil oldugumuz zaman da aslinda kendi
adima en Onemli kaynaklari oradan elde ettigim diyebilirim. Ornegin
Istanbul’da pandemiden birka¢ ay once cok iyi, bir haftalik bir derse de
katildim tamamen Twitter sayesinde. Oradan kaydoldum ve ¢ok az kisi 100
kisiyi sectiler. Twitter’da ¢ok hizli gérdiim kayit oldum orada Twitter’in bana
katkis1 oldu oradan bir network elde etmis oldum.] (Asel- ACA)

The perception of resources indicates the patterns of resource distribution. In
engineering & natural science disciplines, the perception of research assistants shows
that they do not need to face difficulties in accessing the resource that they need,
compared to research assistants from social science. Research universities aim to
increase the quality of industry-university relationships and the number of technical
innovations (Balyer & Ozvural, 2021). Also, by CoHE(2022b) it is highlighted that
research universities are allocated extra funding and resources. In this context,
engineering & natural science disciplines are allocated more funds and resources.
This case has been highlighted by the students and academicians from engineering
& natural science disciplines. On the other hand, in social science, where resource

allocation is limited compared to engineering & natural science disciplines, the
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resource-sharing pattern is clarified by the participants. In both disciplines,
participants highlighted the effect of social capital and networking in having access
to academic resources. In engineering & natural science disciplines, academicians
who have a relationship with industry and governmental institutions get benefit from
their network to enrich their resources as well as their students’ resources.

Although the university announces and shares the opportunities and resources it is
seen that the value of that resource shared by e-mail is calculated by different
mechanisms. Gatekeeping is a process of crafting and culling information and
messages (Shoemaker & Vos, 2009), in this sense gatekeeping practices include
displaying, channeling, repeating, and timing the information (Barzilai-Nahon,
2008). Forwarding and highlighting the importance of specific and already shared e-
mails or information to colleagues and advisees are within the scope of gatekeeping
activities in the academic environment. In addition to that, using their network to
provide new opportunities and resources is mostly mentioned as academic

gatekeeping.

When participants are asked how they are aware of the opportunities and reach the
resources that they need for their academic career and academic research, the network
was a prominent answer for the participants this study. For research assistants, the
origin of their network to reach resources is their advisors. In any case, they use their
advisors’ network to reach the resources. Moreover, in first contact, they introduce
themselves as the advisee of their advisor which metaphorically opens the door for

them as a result of their gatekeeping activity.
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For example, if you go to another academician and say that you are an advisee
of this academician, then ask if you can use it for your study, it will have a
different effect. Even though the faculty does not know you well, he/she knows
your advisor. The advisor has a lot of roles when it comes to accessing
resources. For instance, I wouldn’t have had access to that server otherwise.
[Baska hocaya mesela bu hocanin danisaniyim bir calismamiz var kullanabilir
miyiz desen baska bir etki yaratir ya da hoca gidip kullabilir miyiz diyip istese
baska bir etki yaratir. Hoca seni tanimiyor ama hocay1 taniyor. Mesela hocanin
bayagi rolii var kaynaklara erisim konusunda hoca olmasaydi dyle bir server’a
erisimim olmayacakti.] (Mirag-RA-MS)

The opportunity or the resource distribution pattern of the advisee depends on the
individualistic decisions of the advisor. What is to be shared and with whom to be

shared depends on the priorities of the advisor.

My advisor doesn’t tell me “There is a good article here, let me share it with
you.” To be fair, he/she may have shared the congresses. There was a time

he/she said, “Would you consider the TUBITAK 1001 project?”
[Danigmanim bana sunu demiyor “burada da soyle giizel bir makale varmis gel
seninle paylasayim” Agik soyleyim belki kongreleri paylastigi olmustur.
“TUBITAK 1001 projesi diisiiniir miisiin?”” dedigi oldu.] (Eymen-RA-PhD)
For the development of academic skills to become independent researchers, research
assistants need the support of their advisors and colleagues. When asked, it is seen
that in several cases advisors not only support but also provide different starting
points for their careers. Especially, they provide alternative ways to have critical
experiences. In addition to that, advisors actively play role in the advisee’s Ph.D.
decisions. In engineering & natural science disciplines, the effect of the academic
network has more important compared to non-science departments. In engineering &

natural science departments, advisees have a close relationship with their advisors as

both actively work in a research group. On the other hand, in non-engineering &
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natural science departments due to the characteristic nature of non-science one,
students conduct their research in a more individualistic way when there is no
opportunity to become a member of a research project. This factor affects the
intensity of the advisory relationship. Research assistant from engineering & natural
science disciplines tends to perceive themselves as part of the advisor’s academic
social capital circle. They think becoming their advisor’s advisee will provide

opportunities for their academic career.

The students who graduated hold very prestigious positions now. When | apply
to institutions abroad where my advisor did his/her Ph.D., being the advisee of
my advisor will certainly provide a lot of advantages. He/she now has three
students where he/she did his/her Ph.D. Two of them are undergraduates and
one of them is a research assistant. Under these circumstances, when | apply
to other places in the world, it seems like my advisor’s reference will provide
me with an advantage.

[Su an giden 6grencileri ¢ok iyi yerlerde. Yurtdisinda hocanin doktorasini
yaptig1 yere bagvurdugum zaman, A hocanin 6grencisi olmak tabii ki bayagi
bir sey katacak. Su anda hocanin doktorasini aldig: yerde ii¢ tane 68rencisi var.
Iki tane lisanstan giden bir tane yiiksek lisanstan giden. Hal bdyle olunca da
diinyada baska yerlere de bagvurdugumda o hocanin bana referans olmasi tabii
ki bayag1 seyler katacak gibi.] (Mirag-RA-MS)

...1 think that the teacher has a very big effect on the way you interact with the
other person. Let me give you a simple example of it: | applied to two groups
in Switzerland. One of them was a direct friend of my advisor from Caltech. In
the response, it said, “Dear EYliil, [ am sorry to say that [ have no positions
available right now, but I am keeping your name in case | have any in the
future. Good luck on your job hunting.” It was an extremely kind email like
that. | was heartbroken of course

[...Karsidaki kisiyle etkilesimin de hocamin ¢ok etkili oldugunu diisiiniiyorum.
En basitinden bir rnek vereyim: Isvicre’de iki gruba bagvurdum. Birine direkt
Ercan hocanin donem arkadasiydi Caltech’den. Onun verdigi yanitta diyor ki,
Dear Eyliil ¢cok tizgiiniim su an elimde pozisyon yok ama gelecekte olursa diye
ismini tutuyorum. Goodluck on your job hunting. Béyle son derece sevecen bir
maildi. Kalbim kirildi tabi...](Eylil-RA-MS)

It wasn'’t like making an application, it was about being introduced to other
researchers. It allowed me to make some observations in the labs of other
researchers, in some other cities and universities. | think that my advisor had
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an influence. I think my advisor has positive thoughts about me and I think that
those thoughts influence other people, too. A teacher he/she introduced me
even before | began my Ph.D. and is on my thesis monitoring committee now.
[Aslinda bir bagvuru yapmak gibi degil baska hocalarla tanistirdi. Baska
hocalarin lab’inda hatta bazi baska schirlerde, baska {iniversitelerde bazi
birtakim goézlemler yapmami sagladi. Hocamin etkisinin oldugunu
diisiiniiyorum. Benim hakkimda olumlu diislindiiglinii ve baska insanlarin,
baska kisileri de o sekilde etkiledigini diistinliyorum danigsmanimin. Daha
doktoraya baglamadan once tanistirmis oldugu bir hoca su an tez izleme
komitemde.] (Azra-RA-PhD)

For students from social science departments, it is seen that the case is slightly
different, they do not think that the academic social network of their adviser has not
much to provide them. Omer clarifies how his advisor provided an opportunity to
attend an academic event and how new opportunities emerged as a chain after
attending one.

My advisor has important projects like government projects and leadership
studies. Of course, being her student brings respect in many places, such as in
the Ministry of Foreign Affairs or other ministries. It’s like a reference point.
She introduced me to a few faculty in Turkey. There was an academic event.
They had invited her. She said that she can’t attend. She told them about me...
And after my work with them, | participated in their two other events, and |
also participated in another event at an international ceremony organized by
them. They gave me an extra point because they knew that | was her student.
...For example, would you dare to apply to a project of an advisor that you
don’t know, is it possible?... If your teacher is the rector, things can get easier
for you here. The same goes for, I don’t know, the vice-dean, director of the
institute, dean, etc. If your teacher lets you take advantage of it too, then things
can get easier.

[Hocamin 6nemli projeleri var devlet projeleri var liderlik caligmalari var igleri
var. Tabi onun Ogrencisi olmus olmak pek ¢ok yerde mesela dis islerinde
veyahut da baska bakanliklarda falan saygi getiriyor. Referans noktas1 gibi
oluyor. ...Tiirkiye’de de birka¢ hocayla tanistirdi beni.Bir etkinlige hocami
cagirmislar. Hoca ben gelemem dedi. Beni soyledi, ...Ve onlarda yaptigim
calismadan sonra, onlarin iki ekinligine daha katildim ve onlarin organize ettigi
uluslararasi bir torende de baska bir etkinlige de katildim. Hocamin 6grencisi
oldugumu bildikleri i¢in bana da bir art1 puan verdiler. ...Mesela miimkiin mii
tanimadigin bir hocanin projesine bagvurabilir misin buna cesaret eder misin?
...Hocan rektorse, burada isler daha kolaylasabilir senin i¢in. Ya da ne bileyim
rektor yardimeisidir, enstitii miidiiriidiir, dekandir falan... Hoca da bundan
faydalanmana izin veriyorsa islerin kolaylasabilir.] (Omer-RA-PhD)
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When previous research experience is not the case, advisee’s introducing themselves
as an advisee of their advisor does not guarantee to provide an opportunity. Kerem
and Eymen have poor research experience with their advisors also both are research
assistants in social science. Their comment on this issue is as follows:

...The academician has a specific academic circle, a court. There is a certain
audience that he/she is addressing, and | can communicate easier with them.
Someone from abroad did their Ph.D. or master's with my advisor. When | say
that I am his student, that’s a factor that makes it easier for me to communicate.
Usually, no strings are being pulled but we can say that it’s just a factor that
makes the interaction easier.

[...Hocanin belli bir akademik ¢evresi var bir court™u var. Hitap ettigi bir kesim
var bunlarla daha rahat iletisime geciyorum. Yurtdisindan birisi doktorasini ya
da yiiksek lisansin1 benim danigman hocamin yaninda yapmis. Ben onun
ogrencisiyim dediginde bu iletisime ge¢cmemi kolaylastiran bir etken. Bir
iltimas gecilmiyor genelde ama bir etkilesimi kolaylastirici etken diyebiliriz. ]
(Kerem-RA-MS)

They know you in the field, they hear your name and have met with you at a

convention... You don’t make any collaborations from there, it doesn’t go that

far.

[Alanda sizi taniyorlar isminizi duyuyor bir kongrede tanigmis olmak...

Oradan bir is birligi yapildig1 yok o kadar uzun boylu degil.] (Eymen-RA-PhD)
The case of RAs in social science shows that they do not think of a case that their
advisor could provide different pathways and starting points for them as they do not

have an experience research assistants experience from engineering & natural science

related fields.

The perspective of advisors clarifies that mostly in engineering & natural science
disciplines academicians feel responsible to provide new opportunities for their
advisee’s academic development. Also providing new ways or referring someone for
a specific position is part of their job. They think that in deciding whom to refer they

consider their reputation as an academician.
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Besides, others abroad are asking if any students have graduated. Companies
are also asking about this. ...There have been a lot of people whom |
recommended like that. I am thinking that my recommendation would have a
positive effect on their relationship.

[Hem yurtdisinda baskalar1 da soruyor var m1 mezun olan 6grenci diye. Hem
de firmalar da soruyorlar. ...Boyle oOnerdigim kisiler ¢ok oldu. Benim
onermemin onlarin iligkilerine pozitif etkisi oluyordur diye diisiniiyorum.]
(Ahmet-ACA)

For instance, an opportunity of being a preschool teacher or a physical
education teacher comes up, and sometimes some universities may look for an
assistant. They want someone familiar. ['ve been called for some
recommendations and there have been some people whom I recommended.
[Atiyorum okul Oncesi 6gretmenligi firsat1 ¢ikiyor ya da bir beden egitim
ogretmenligi firsati ¢ikiyor ya da asistan arayabiliyor bazi iiniversiteler.
Bilindik isim istiyorlar. Onerdiklerim oldu telefonla arayip bana da sordular.]
(Zeynep-ACA)

Let me say that we have provided master's opportunities for many students in
other universities and countries. We even have students whom we 've sent
without GRE. ...In some universities, if the researcher wants, they take the
student and that’s it. They don’t look at the GPA or GRE, I mean, we sent a
student to the USA one week before. They sent an email to their friends and
acquaintances saying that they need a student. And you think about who would
be suitable because you have to send someone good. Weve sent someone last
week, the assistant here resigned and went there. It has to be someone who can
do the work that the teacher needs to be done. After all, you are giving
reference to someone from here and no one would want to take that risk for
someone they don’t know, because your reputation is part of the story. Then
the researcher over there might say that you 've sent someone to here but they
didn’t do anything.

[Cok 6grencimize master, doktora, baska iiniversitede, baska iilkede imkani
sagladik diyeyim yani. GRE’ ye bile girmeden gonderdigimiz 6grenci var.
...baz1 iiniversitelerde hoca istiyorsa alinir bu kadardir. Ortalamaya bakmaz
GRE’e bakmaz yani bir haftada bir 6grenciyi Amerika’ya gonderdigimiz oldu.
Arkadasglarina, tanidiklarina mail atiyor 6grenci lazim. Sen de diisiiniiyorsun
taginiyorsun kim uyar buna ¢iinkii bir de 1yi birini gondermen lazim. Gonderdik
gecen hafta, buradaki asistan istifa etti ve gitti. O hocanin aradigi isleri
yapabilecek biri olmasi1 lazim. Buradaki birine referans oluyorsunuz yani
higbiri tanimadiginiz birine referans olma riskini almazsiniz ¢linkii sizin
itibariniz da isin ig¢inde. Oradaki hoca diyecek ki sen bana bir adam génderdin
ama higbir sey yapamadi beceremedi.] (Yusuf-ACA)
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Let me tell you one last thing, if I did my Ph.D. at Ohio State, it is thanks to a
teacher in my department. He/she went to postdoc for a year. When asked for
a student from motor development, my teacher recommended me, and | became
an assistant there. I didn’t go with any scholarships from here. ...Thanks to
him/her, | went there and did my Ph.D. for four years. And if | am working
here, it is thanks to a colleague -well, of course, became colleagues just now-
and a teacher.
[Son bir sey soyleyeyim mesela ben Ohio State’de doktora yaptiysam, benim
boliimdeki bir hocam sayesinde. Kendisi bir seneligine Postdoc’a gitti. Motor
gelisiminde 6grenci gonderin, var mi tanidik diye sorduklarinda beni 6nerdi
oraya ve ben oranin asistani oldum. Ben buradan hicbir bursla gitmedim.
...Onun sayesinde gittim dort sene ben orada doktora yaptim ve burada
calistyorsam aslinda bir meslektasimin, yani tabi su an meslektas olduk ama,
bir hocamin sayesinde ben oraya gittim.] (Zeynep-ACA)
Zeynep mentioned the advisory identity of academicians is shaped by their previous
experiences when they were advised. How they experienced being an advisee shapes
their attitude and perspective toward their advisee. Previous experiences of an
academician shape the present and future of behavioral patterns. They internalize the
norms and behavioral patterns of advisory relationships and legitimized their attitude
and respective. From a wider perspective, this situation can be explained under the
conditions of normalization of network placement and network mobilization (Pedulla
& Pager, 2019). Repetition of network placement and network mobilization behavior

in the academic environment normalized that students use their advisor’s connection

in the applied institution, or they prefer to apply for such institutions.

In addition to referring, faculty members indicated that they introduce their advisees
to their academic to their social network considering it would provide new
opportunities for them. In addition, they encourage their students to be more
productive. They inspire their advisees to publish. Some of the faculty members

comment on these issues below:
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Especially if they are nearing the end of their Ph.D., for sure | should introduce
them so it would be helpful when it comes to finding a job.

[Ozellikle doktora mezuniyetine, sonlarina yaklasmissa tabii ki tamistirmaliyim
ki is bulurken ona bir faydasi olsun.] (Mustafa-ACA)

So, when there is an application for a project, especially if |1 have a Ph.D.
student, I tell them to just put together a project proposal that’s close to their
subject. Which, at least, is part of the education process if you look at it as an
academic training process. When there is a publication or a conference
announcement to be done, I tell them to do something ...I've had students who
went to places where my friends are their colleagues. | personally
recommended some of them and they said that they can come. Some of them
stayed there and some of them are still doing their Ph.D.

[Yani proje basvurusu oldugunda ozellikle doktora &grencim varsa; bak
diyorum konu bu senin de konuna yakin bir proje 6nerisi olustur. Ki en azindan,
akademisyen yetistirme siireci olarak bakarsaniz egitim siirecinin bir pargasi.
Proje yazma deneyimi olsun yayin ya da konferans bildirisi oldugu zaman ilk
sen bir sey hazirla. ... Ogrencilerimden arkadaslarimin meslektas olarak
oldugu yerlere gidenler oldu. Onlarin bir kismin1 bizzat ben tavsiye ettim, onlar
gelsinler dediler ve bir kismi1 orada kaldilar bir kismi orada doktorasina devam
ediyor.] (Asaf-ACA)

..My project was funded and this student was the appropriate choice for the
project team. The student was suitable, and I made an offer. I said that there’s
a project like this, would you like to work here as an assistant? And he/she
agreed. ...It was a call for an international article, and it was related to the
subject of one of my students who is doing thesis work in those days. I
immediately forwarded it and said, “There’s a call like this in this journal, we
can send something here if you want.”

[...Ben bir proje aldim ve proje konusu da bu 6grenci uygundu ve 6grenciye
teklifte bulundum. Boyle bir proje var. Burada asistan olarak ¢aligmak ister
misin? O da kabul etti. ...Uluslararas1 bir makale ¢agrisi ve su anda tez
caligmasi yapan bir 6grencimin konusu ile alakaliydi. Onu hemen ona forward
ettim ve dedim ki “bu dergide bdyle bir ¢agr1 var, istersen buraya bir sey
birlikte yollayabiliriz.”] (Oykii-ACA)

4.2.2.Case of Early Career Academicians (ECA) in Accessing Academic

Resources

During the interviews, access to academic research opportunities and ways of sharing

knowledge/information have been mentioned by faculty members. The experiences
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and perceptions of the academics showed that there are differences between
academicians who had their graduate degrees either master’s or Ph.D. or both from
the same institution that they are working and who had received their graduate
degrees from different institutions. When academicians who have a degree from the
home institution are aware of opportunities and resources. Academicians who have
a degree from an external institution struggle to get information about the
opportunities and access it. Also, having access to academic social network affect

their access to academic resources.

The experiences and the perception of Yusuf-ACA who has a degree from the home-
institution show that he already has a social network, and he is familiar with the

norms and culture of the institution:

Resources are of course very diverse here; it is a place where we are very lucky
in this regard. It’s a very well-established university, so for example the
number of publications you can access digitally is very high, and there are
library facilities and many research centers. There are people you can work
together on your subject and there are very competent researchers, so it’s a
very good place to make collaborations.

[Kaynaklar tabi ¢ok ¢esitli burada, bu agidan ¢ok sansli oldugumuz bir yer. Cok
koklii bir tiniversite yani mesela dijital agidan erigebildiginiz yayin sayist ¢ok
yiiksek kiitiiphane olanaklari ondan sonra bir¢ok arastirma merkezi var. Kendi
konunuzada beraber calisabilecegimiz insanlar var ¢ok yetkili arastirmacilar
var yani colloborasyon kurmak igin ¢ok iyi bir ortam.] (Yusuf-ACA)

Also, a home-trained academician Mustafa-ACA points out the insufficiency of
resources provided by the institution however due to his previous experience in the
same institution as a research assistant and student, he is aware of the resources. He

describes his situation and states that he has not questioned the origin of the

information.
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There is a network with supercomputers and it’s a very important resource for
us. We can do most of our experiments there. Our resources in the department
are often inadequate. It’s hard to say how I know about these. I feel like I've
always known all this. (...) But I don’t know where I got the information that
there is only one supercomputer in TUBITAK. But I've probably heard about
it from my friends. I might 've even heard it when [ was a student.

[Siiper bilgisayarlarin oldugu bir ag var o bizim i¢in ¢ok dnemli bir kaynak.
Bir¢ok deneyimizi biz orada yapabiliyoruz boliimdeki kaynaklarimiz ¢ogu
zaman yetersiz oluyor. Bunlardan nasil haberim oldugunun yanitin1 vermek
cok zor. Bunlar1 sanki hep biliyormusum gibi geliyor bana. (...) Ama
TUBITAK da bir tane siiper bilgisayar var bilgisini ben nereden aldigimi hig
bilmiyorum ama muhtemelen arkadaslarimdandir. Bunu 6grenciligimde bile
duymus olabilirim.] (Mustafa-ACA)

Mustafa’s experience shows that he has never dug into procedures to access the
resources as he had already had, unlike Asel’s case. She got her degree from an
external institution, and she addresses the problem of resource accessibility. Also,
she addresses the struggle that she went through to get the necessary physical
resources for her academic research as an employed academician. Her case shows
begging and bragging behavior (Austin et al., 2007) to get basic resources for her
research and success. During this process, she must struggle with the procedures as

she cannot access resources that are clustered in the department, even at the personal

level.

There is also the matter that if you are aware of those resources or not. It’s like
I am not working in this university because | need a powerful computer. |
couldn’t find out much about that. ... And then I realized that each department
uses its resources. Or maybe even every lab and every teacher. What | have
seen from the experiences of the other people around me is that the laboratories
are under the faculty’s supervision, and they can’t use each other’s resources.
...As a common practice in this university, for example in my project, I tried a
lot to convince. First, you have to start with a computer and a laptop. | tried to
convince them to get something powerful and I tried to convince them even
about the brand.
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[SOyle bir durumda var bazi1 kaynaklara ulasimdan haberdar miyim? Sanki
universite iginde degil gibiyim ¢iinkii benim bir giiglii bir bilgisayara ihtiyacim
var. Bunun olup olmadigin1 ¢ok 6grenemedim. ...Sonra farkettim ki, her
boliim kendi kaynagini kendi kullaniyor. Hatta belki her lab belki her hoca.
...Cevremdeki insanlarin deneyimlerinden gordiigim de laboratuvarlar
hocalarin kendi denetiminde ve birbirlerine kaynak a¢gmiyorlar birbirlerinin
malzemelerini sanirim kullanamiyorlar ... Universitenin genelinde mesela ben
kendi projemde ger¢ekten ikna etmek i¢in ¢ok ugrastim. Bir bilgisayar ve bir
dizistl ilk basta bunlarla baglamam gerekiyor, bunun gii¢lii bir sey olmasina
hatta markasina bile ikna etmeye ugrastim.] (Asel-ACA)

Academic elites’ holding access to resources also was mentioned by several
participants. Yusuf states that as a new academician, resource allocation and
access to resources depend on the administrative units of each department.
Because, of course, more experienced teachers have already had some places.
It all depends on the attitude of the department administration when you come
in as a new researcher. They can assign you to a faculty member to share a lab
or they can assign you to a new lab. This procedure is not the same in every
department.

[Ciinkii tabii ki daha tecriibeli hocalar baz1 yerlere sahip olmus oluyor. Yeni
bir arastirmaci olarak geldiginizde boliim yOnetiminin tavrina bagl her sey.
Yani siz bir hocanin yanina da verebilir lab1 paylagsmaniz i¢in ya ya da yepyeni
bir lab da verebilir. Her bélimde bu bu bdyle olmayabiliyor.] (Yusuf-ACA)

As a home-institution-trained academician, Ahmet mentions the struggle of
newcomers. For him not having a connection with other academicians, in other
words, not being in the academic network is the reason to struggle for newcomers.
He mentions that already established patterns of resource-sharing practices can be

considered as the reasons for the unequal distribution of resources.

But these resources are not provided for newcomers, the faculty member who
don’t know anyone and has no connections. Of course, there is a resource
coming to the university. It may be because of the established structure or
something else that I don’t know but this resource is not being distributed.
[Ama bu o6zellikle yeni gelen kisiler hi¢bir baglantisi, hi¢ kimseyi tanimayan
ogretim lyelerine bir kaynak vs ¢ok da saglanmiyor. ...Dogal olarak gelen bir
kaynak var tlniversiteye. Fakat bu kaynagin kullanim1 paylagimciliktan ote,
yillarin getirdigi kemiklesmis yapinin da bir sonucu olabilir, bilemiyorum veya
beni bilmedigim baska sebepleri olabilir, bilmiyorum. Ama bir sekilde
dagilmiyor.] (Ahmet-ACA)
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Through socialization and internalizing cultural and social norms of institutions,
early career academicians develop their academic identity and their commitment to
the institution and the opposite case resulted in isolation, separation, loneliness, and
exclusion (Austin et al., 2007). Gatekeeping practices in the academic environment
not only occur at the individual level and between advisor and advisee. It also covers
procedures and processes including information-sharing behavior at an institutional
level (Shoemaker et al., 2001). Academicians who do not have degrees from home-
institution need to struggle with complex bureaucratic processes due to the
institutional level of gatekeeping practices and information-sharing patterns. On the
other hand, academicians who have a degree from home-institution use their already
developed academic social network. This situation shows the inequality in resource

distribution in the academic environment.

4.2.3.Veiled Boundary: Administrator as Gatekeepers

Gatekeepers interfere with resource distribution patterns, and their decision-making
process is highly dependent on their judgments (Greenfeld, 1988). Under this
subtheme situation of unequal resource and opportunity distribution by academicians

in an administrative role in a higher education context is examined.

Gatekeepers have the opportunity to get information and resources even though
gatekeepers do not necessarily have the legal administrative power to practice their
gatekeeping activities (Shoemaker & Vos, 2009). The position of gatekeepers in the
administrative role has been clarified by Eylil-RA-MS:
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In the same way, not too many resources, but | know that head of the
department is actively influencing at least the software | mentioned. | know
very well that engineering software’s* distributor in Turkey is XYZ
Engineering. We used to use engineering software in a class. They would come
one weekend and teach us engineering software. Department was arranging it.
[Ayni sekilde bir ¢ok kaynaga degil ama, saydigim yazilimlara ve benzerine
yine boliim baskaninin aktif olarak etki ettigini biliyorum. Mihendislik
Uygulamast’nin Tirkiye dagiticisint ¢ok net biliyorum. Eskiden bizim bir
dersinizde miihendislik uygulamas: kullanmamiz gerekiyordu, bir hafta sonu
geliyorlardi  bize miihendislik uygulamasi 6gretiyorlardi bunu ayarlayan

bélimdu.] (Eylul-RA-MS)
Gatekeepers in that sense have administrative power and using this power provides an
opportunity for the students of the department. Also, the selected higher education
institution for this research provides a license to download and use specified
engineering software for students and academicians. However, a tutorial about how to
use that program is not provided. In that sense, the department chair uses his social
network and provides a tutorial for the department. Gatekeepers in an administrative
position not only provide a resource for the department but also, control resource
distribution within the department. Azra shares her experience as a research assistant

on how academic resource distribution in her department.

Especially, things like giving a substructural possibility, a place, and setting
up a device somewhere, require permission from the managers in the
department. It usually goes in the direction that they want. ...People who are
managing can make it easier, but they can also make it more difficult. At this
point, | think their relationship has some impact on it.

[Ozellikle alt yapisal olanak mi denir, bir yer vermek, bir cihazin bir yere
kurulmasi ile ilgili durumlarda falan sonugta boliimdeki yoneticilerden onay
alinmasi gerekiyor. Bu onlarin istegi yoniinde sekilleniyor genelde. ... Y Onetici
olan kisiler kolaylastirabilir ama zorlastirabilir de. Bu noktada kendi kisisel
iliskilerinin biraz etkisi oldugunu diisiiniiyorum.] (Azra-RA-PhD)
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The gatekeeper decides how to share the information, so sharing paradigm is the result
of the individualistic decision. When academicians are asked, they clarified how the
flow of information from a faculty with an administrative position to the other

members of the department. In this regard, Mustafa-ACA addresses that,

| am the co-chair of the department. We can say that it’s like a small-scale
manager. Manager assistant... We have a job ad like this, can you share it with
your students and your new graduates? We also have mailing lists for these.
We share them over there. Other than that, we also receive things like “We are
looking for someone like this, is there anyone you know?” I always say that if
they can make it into a proper ad, then we can announce it to everyone so that
they can benefit. That seems more convenient to me. ...If'you are in a managing
position, you receive some private resources somehow because of your
position.

[Ben boliimde boliim baskan yardimcistyim ufak bir yonetici sayilir. Yonetici
yardimciligi... Bize sOyle bir isi ilan1 var 6grencilerinizle ve yeni mezunlarini
da paylasir misiniz? Bizim de bununla ilgili mail listelerimiz var orada
paylasiyoruz bunlari. Bunun yaninda sdyle seylerde geliyor biz soyle birini
artyoruz tanidigimiz var m1? Hep dedigim sey su bir ig ilam1 haline
getirebilirseniz bu duyuruyu herkese duyurabiliriz boylece herkes yararlanir.
Oyle yapmak bana daha dogru geliyor. ...Yonetici pozisyonunda iseniz size
baz1 private kaynaklar bir sekilde geliyor ¢linkii siz o pozisyondasiniz.]
(Mustafa-ACA)

How much of that information goes to the rector is up to the dean and how
much of the information goes to the dean is up to the head of the department.
In terms of the information transfer process, a faculty member doesn’t have so
much meaning. You can be a distinguished academic who has many projects.
Then, of course, some of the things you say will find answers on the other side.
[O bilgilerin rektore ne kadar gittigi dekanda bitiyor dekana bilgi aktariliyorsa
bilginin ne kadar gittigi bolim baskaninda bitiyor. Bir 6gretim iiyesinin
dogrudan ¢ok bir anlami1 yok bilgi aktarimi konusunda. Siz birgok projesi olan
cok sivrilmis akademik anlamda bir kisi olabilirsiniz. O zaman sizin
sOylediginiz birtakim seyler karsi tarafta tabii ki birtakim cevaplar bulacaktir.]
(Ahmet-ACA)

Gatekeepers, due to their administrative positions, have privilege in terms of deciding

with whom to share information and resources they control. This situation reveals

another dimension of gatekeeping practices in the academic environment. Gatekeepers
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in an administrative position not only have control over information and resources but

they have the authority to make the decision.
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CHAPTER 5

DISCUSSION AND RECOMMENDATION

5.1. Discussion of the Findings

In this chapter, conceptualization and interpretation of the data displayed in the
findings chapter will be presented. This study focuses on the role of social
networking and gatekeeping in the distribution of academic resources in a HEI. In
this context, participants of the study revealed the inner mechanisms of socialization
into academic culture and researcher identity development in connection with

gatekeeping mechanisms and social capital in academia.

5.1.1.Researcher Identity Development

In the academic environment, through socialization, academicians and research
assistants learn about being members of an academic community, ways of academic
practicing, making meaning of their work, and developing their researcher identity
(Wenger, 1998; Graven & Lerman, 2003). The development of researcher identity
includes the internalization of academic and organizational values, organizational

background, and social relationships (Mendoza, 2008; Nordbéck et al., 2022). The
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researcher identity development of RAs is the totality of academic practices and
social relationships and both factors are shaped by the dynamics of advisory
relationships (Kogan, 2000). Results show that the researcher identity development
is affected by the dynamics of advisory relationships, and instructional and

interpersonal factors.

The dynamics of the advisory relationship are shaped by the previous acquittance of
both research assistants from science and social science. Also, for both sciences-
related, and non-engineering & natural science departments research assistants are
aware that the advisory relationship includes a hierarchy between advisor and
advisee. Hierarchy in the advisory relationship affects the dynamics of the advisory
relationship and researcher identity development of research assistants. In addition
to that as advisees are aware of hierarchical power dynamics in an advisory
relationship their attitude toward their advisor is shaped by the power dynamics.
Their advisor’s idea or attitude has superiority over their own. Also, as the identity
development of advisor is affected by their past experiences, the existing dynamics
of advisory relationship is reproduced over time. Advisors have a tendency to support
advisees similar to themselves and due to that reason, advisees have a tendency to

reshape themselves according to their advisor.

In terms of advisory relationships, research assistants from engineering & natural
science disciplines have an advantage, as they work closely with their advisors.
Working together not only resulted in a close relationship but also provides an
opportunity to publish and attend academic seminars. So that this situation enables

them to enlarge their academic network. Also, RAs from engineering & natural
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science disciplines have the opportunity to engage with other advisees of their
advisors and other academicians as well. In this vein, advisors are more dedicated to
the development of their advisees. In this type of relationship, advisors purposely
include their students in their academic network, refer to an academic research
opportunity and encourage them to be active more in academia. Secondly, as research
assistants acquire and develop themselves through academic practices, they are more
likely to involve in another research opportunity. Being involved in a research
process with their advisor reproduces the upcoming new opportunities such as being
part of an information-sharing network. In this vein, engineering & natural science
disciplines have an advantageous position as research assistants of engineering &
natural science disciplines that are funded and supported financially. In addition to
financial support, research assistants are encouraged to be part of more than one
project to produce more. They are also encouraged to publish, and they are supported
by their advisors in this process as they are seen as future academics. On the other
hand, even though in social science the research assistants are seen as future
academicians, due to unequal resource distribution and lack of opportunity, the
resources are distributed to a limited number of people. In this vein, the advisor has

the role of gatekeeper in terms of accessing resources and opportunities.

In a sponsored research process (such as funded by TUBITAK), it is seen that due to
the deadline or the rules of the company or the institution students are not given many
initiatives. In this sense, the division of labor is shaped by the advisor. In such cases,
the advisee is responsible for operational works such as transcribing the data in social
science or analyzing the empirical data in engineering & natural science disciplines.

As a result of this process, even Ph.D. students hesitate to take initiative and prefer
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to follow the instructions of their advisors. These dynamics of the division of labor
affect their researcher identity development as a researcher. To develop an
independent researcher identity, students need to spend their own time on their work,
attend seminars and conferences, and present the outcomes of their work (Remich et
al., 2016). On the other hand, when students have limited opportunity to be part of
academic research and their interaction with their advisor is limited to subjects
related to the advisee’s thesis process, they feel lonely and they value less their
academic productions. Such cases harm the process of researcher identity

development (Wenger, 1998).

Identity development of academicians has similar components, such as socialization
into the academic culture and cultural engagement with the academic environment
(Monereo & Liesa, 2022). On the other hand, for academicians, there are several
factors to be considered which are: personal achievement establishing self-esteem,
and contributing to their field by reflecting on their ideological position (Akerlind,
2008). Due to the dynamics of resource distribution, early career academicians need
to struggle with bureaucratic processes to get the resources they need for their
academic studies. Also, previously established social networks resulted in providing
different starting points in terms of academic identity development. When the
resource distribution is regulated by the academicians in an administrative position,
people who have previous experience in home-institution are in an advantageous
position in accessing resources. Even though this situation is known by the

academicians in an administrative role, it is seen that no action is taken.
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5.1.2. The Socialization into Academic Culture

Pierre Bourdieu (1977) problematizes the socialization pattern and in connection
with the socialization process and, he indicates that the internalized norms and culture
of the surrounding environment and embedded dispositions shape the way
individuals think, perceive, and act schemes. Individuals not only internalize already
existing behavioral structures but also, actively shape them. In short, past experiences
of an individual shape the present and future patterns of behavior, perception models,
and thinking schemes (Bourdieu, 1977). In this study, participants revealed that
through time they internalized the ways of doing and thinking and their present

situation not only normalizes the existing structure but also (re)produces it.

In this study to understand norms and culture shape the socialization practices in
academic research collaboration, the structure of collaboration is focused on. The
structure of collaboration is shaped by academic resources. Resource distribution
pattern among academicians shows that academicians who have a wider and more
intense network have an opportunity in terms of accessing resources. In addition to
that when an academician has a degree from a home institution, already established
networks provide their different starting point in terms of resource access. In addition
to that participants confirm that academicians in administrative positions have
actively shaped the resource distribution patterns. This process has resulted in the
monopolization of resources and gatekeeping activity in resource distribution. In an
academic environment, the characteristics of gatekeepers are that they are tenure, and
have administrative power. To be seen and get the resources needed in terms of

academic productivity they need to have a connection with the academic gatekeepers.
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Data also revealed that, due to a tendency toward not sharing resources among and
within departments, each academician needs to develop a connection to access
resources. Due to a lack of opportunity and resources, academicians prefer to share
information in a strategic manner which means, they prefer sharing if academic

collaboration is possible.

In this vein, academicians who had a degree from the home institution have an
advantage as they already developed their academic network during their
undergraduate and graduate level education which enables them to socialize in the
academic culture, they are already familiar with. In this case, the socialization of
early career academicians who do not have a degree from their home institution is
problematic in terms of having access to academic resources. It is highlighted several
times by both research assistants and faculty members that problems along the
socialization process detain early career academicians from the information sharing
network and access to the resources. Problems with the socialization process in the
institution result in isolation, separation, marginalization, and exclusion (Austin et
al., 2007). On the other hand, the case of academicians who have a degree from their
home institutions shows that they need to struggle less to get into the academic
network as they already established their own during their undergraduate or graduate

years.

In the advisory relationship, the opportunity of accessing resources for research
assistants is shaped by the advisors. Due to their position academicians, especially
academicians in administrative position receives a wider amount of information, and

referring their student to non-publicized opportunity is the most common
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gatekeeping practice. In this context, the most considered factors are the reputation
of the advisor and the dynamics of connection with the referred position. To preserve
their reputation, they tend to refer a student with whom they know better in terms of
working and personal characteristics. As research assistants shape their ideology and
identity according to their advisor, an advisory relationship in that sense is the most

indicative factor for a student to access resources and career achievement.

Problematic socialization patterns also revealed themselves in the socialization
process in an advisory relationship. In engineering & natural science disciplines,
interpersonal relations in an advisory relationship provide more opportunities
compared to social science. In social science, students have limited socialization
opportunities as they have limited opportunities to be a member of a research group.
It is seen that in these disciplines research assistants work individually and their
connection with their advisor is limited related to their thesis. In the absence of
multidimensional interaction with the advisor, including work-related and non-work-
related topics, advisors become less dedicated to their advisees’ development, (Knox
et al., 2006). Findings of this study show that in such cases, academicians do not

provide opportunity, networking, and guidance to their advisees’.

Lastly, the socialization pattern shows that there are structurally different patterns
displayed between engineering & natural science and social science. In engineering
& natural science disciplines, academicians have more intense and rich connections
with governmental and industrial organizations, and they do not hesitate to refer their
advisors for opportunities. In engineering & natural science disciplines, the graduates

of the departments, find engineering & natural science jobs. Also, when they prefer
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to have a graduate level of education in the same university due to their previous
relationship with their advisor and organizational culture, students provide social
connectivity between members of the academic environment and business life. This
situation not only enriches social connections but also increases the resource options
which can provide an advantage for academic production. Additionally, a close
relationship with an advisor also promotes cultural attainment and enrichment. As
Ives and Rowles (2005) state that positive communication supports students to
complete their education (lves & Rowley, 2005). In addition to that, shared values,
having similar interests and practicing their professional work redound individuals’
membership in a community (Soltani, 2018; Wenger, 1998) Results aligning with the
literature show that close interpersonal relationships with the advisor provide not

only academic success but also intellectual and cultural enrichment.

5.2. Recommendations

This study focuses on the role of gatekeeping and social networks in the distribution
of academic resources in an academic environment. In this section, in light of the
findings of this study, several policy implications for the field of educational
administration and higher education institutions and recommendations for future

studies are presented.

The findings of the study reveal that social network is the key point in terms of
resource access and researcher identity development. To provide transparent and
open processes, institutions need to be aware of the paradigm of social connectivity.
In this vein, to provide equal opportunity for early career academicians, academicians

in the administrative role should be arranging networking sections to integrate
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newcomers to the department and the institution. Also, to ease the orientation process
of early career academicians, extra resources and opportunities should be provided.
Through that, they would not struggle with procedures and bureaucracy. For this
process, structured orientation programs can be beneficial. Through this type of
program, early career academicians become aware of the resources that they can use.
Also, it would be beneficial to include networking sections in this orientation
program. To be more specific, in networking sections academicians from different
disciplines can come together to explain their focus and ongoing studies. This
situation not only eases the orientation process of early career researchers but also
enriches the social connectivity among members of the university. In addition to that,
to ease socialization process of early career academicians, from the first day of ECA,
a tenure academician from ECA’s discipline or faculty can be mentor to introduce
the campus or university and schedule a meeting for introducing ECA to other
members of the faculty or discipline. Besides, as mentorship relationship includes
trust and close relationship ECAs could feel comfortable if they need to ask questions

when they confused.

In terms of resource development, it is seen that academicians tend to keep the
resources they have and hesitate to share them with other academicians. In this vein,
platforms for collaboration and resource sharing should be developed. In this way,
the need of the academicians for research could be monitored and resource
management could be maintained in a better way. Also, academicians would be
aware of whom they need to collaborate with to satisfy their needs. In this vein, a
mobile application or website would be the most effective way to develop. Through

app or platform, need of resources can be monitored in more efficient way. Also,
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academicians would have an opportunity to meet other academicians that they have
not meet and be part of several academic research. Through this process as the need
would be stated in specified and the structure of collaboration can be monitored in

efficient way.

In the academic environment, especially in engineering & natural science disciplines
research is funded by external institutions. In this study, it is found that in engineering
& natural science disciplines academicians have a social network with people from
governmental and industrial institutions, and their connections provide resources for
academic research. To reveal hidden information and resource-sharing patterns,
further research should focus on the role of governmental and industrial institutions

and how they shape information-sharing patterns.

Results indicated that in academic collaborations, research assistant has an advantage
over graduate students who does not have research assistantship role as academicians
prefer to collaborate with the Ras. Also, as they are an employee of the higher
education institution, they get insider and wider information from formal resources
such as institutional e-mails. Besides, as they work closely with the academicians,
they have an advantage in accessing the academic research resources. Further studies
can be conducted with research assistants who have not worked as research assistants
to understand the role of being a research assistant in accessing the resources. Also,
through this type of further study, the inequality between graduate students and RAs
can be understood by revealing the experiences and perceptions of graduate students
about how social capital and gatekeeping mechanism play role over accessing

resources and information sharing pattern.
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APPANDICES

A.  SEMI-STRUCTURED INTERVIEW QUESTIONS

A. Interview Questions for Research Assistants
1)  Damsmaninizi belirleme slrecinize dair bazi sorular sormak istiyorum.
a)  Damsmaninizin belirlenme sireci nasil ilerledi ve neleri dikkate aldiniz?

b)  Akademik Uretim slrecinizde danismaninizin roll nedir? Deneyimlerinizi

paylasir misiniz?

C) Danismaniniz ile ortak bir proje, yayin, konferans vb. ¢alismalarinda
bulundunuz mu? Danismaniniz ile ne tur akademik is birliklerine katildiniz? Bu
strecler nasil ilerliyor, nasil belirliyorsunuz birlikte ¢alisma streclerini? Nasil bir is

bolimu gerceklesiyor aranizda?

d)  Danismaninizin referansinin (itibarinin) sizin akademik Gretim

streclerinizdeki etkisi nedir? Bu slrece dair deneyimlerinizi paylasir misiniz?

e)  Calismakta oldugunuz danismanimizin bilimsel Gretim strecleriniz disinda
yasaminizin herhangi bir alanlarina yonelik etkilerini degerlendirebilir misiniz?

Deneyimleriniz nelerdir bu konuda?

f)  Damismanizin referansi (itibari, ismi ile ) bir yere basvuru yaptiniz mi?
Danismanmniz Sizi kendi ismini kullanarak birisi ile tanistirdi m1? Basvurunuzun
sonucunda ya da tanistirildiginiz kisi ile iletisiminizde danigsmaninizin etkisinin

oldugunu diistiniiyor musunuz?

2)  Universitedeki olanaklara/kaynaklara erisim konusunda bazi sorular sormak

istiyorum. Bu olanaklar bir projede ¢alisma, arastirma gruplarina dahil olma veya
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akademik Uretim surecinizi devam ettirmek ile ilgili de olabilir, ya da bir is olanag

da olabilir. Bunlarin detaylarini dilerseniz sorular tizerinden konusabiliriz.

a)  Akademik c¢alismalariniz baglaminda bélimiinlizde sizin ulasabileceginiz
kaynaklar nelerdir? Bu kaynaklara erisiminiz ne derecede gerceklesiyor?
Kaynaklara ulagsmanizda 6niiniizde engel oldugunu diisiiniiyor musunuz?
(Kaynaktan haberdar olmama, kaynagin ya da firsatin Siz ulasamadan 6nce baskasi

tarafindan kullanilmis olmasi vb.)

b) Universite ortaminda ¢esitli olanaklara ulasim ve haberdar olma konusunda etkili
olan kanallar sizce nelerdir? Nasil haberdar oluyorsunuz bu kaynaklardan? (Birlikte
calistiginiz daniganinizin tavsiyesi, duyurular, bilgilendirici kurum mailleri vb.)
bunlari biraz anlatir misiniz? Sizin deneyimleriniz veya ¢evrenizdeki insanlarin

deneyimlerine yonelik gdzlemleriniz nelerdir?

c) Lisansustl 6grencilik yasaminizda kaynaklara/olanaklara erisiminiz konusunda

danigmaninizin rolind nasil degerlendiriyorsunuz? Deneyimlerinizi anlatir misiniz?

d) Son olarak sunu sormak istiyorum, tizerinde konustugumuz
kaynaklara/olanaklara erisim konusunda tniversitede yonetici pozisyonunda yer
alan kisilerin (b6lim baskani, fakilte yoneticileri vb.) rolleri sizce var midir varsa
nelerdir? Siz yoneticilerin kaynaklara erisim/kaynaklarin dagitimi konusundaki

rollerine yonelik neler gdzlemliyor/ ya da deneyimliyorsunuz?

e) Konustuklarimiz disinda kaynaklara, olanaklara erisim konusunda eklemek

istedikleriniz var midir.?

B. Interview Questions for Academicians
1)  Damsman-danisan 6grenci iliskisine dair bazi sorular sormak istiyorum size:

a) Danisan 6grencilerinizi belirleme suregleri nasil isliyor? Birlikte
calisacagimiz dgrencileri belirlerken neleri dikkate aliyorsunuz? Danisan
ogrencilerinizin ortak bir 6zelligi var mi? (Benzer paradigmalarda ¢alismak, benzer

konular Gzerine yogunlasmak vb.)
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b) Danismanlik yaptiginiz 6grenciler ile ortak bir proje, yaym, konferans vb.
caligmalarinda bulundunuz mu? Bu sirecler nasil ilerliyor, nasil belirliyorsunuz
birlikte calisma sureglerini? Ogrencilerinizle aranizda nasil bir is bolimi

gerceklesiyor biraz anlatabilir misiniz?

c)  Akademik tretim sirecinizde danisan d6grencilerinizin rolu nedir?

Deneyimlerinizi paylasir misiniz?

d)  Sizin damigmanlik yaptiginiz 6grencilerde Sizinle galistyor olmanin etkisini

nasil gozlemliyorsunuz?

2)  Universitedeki olanaklara/kaynaklara erisim konusunda bazi sorular sormak
istiyorum. Bu olanaklar bir projede ¢alisma ve akademik Gretim surecinizi devam
ettirmek ile ilgili de olabilir, ya da bir is olanag: da olabilir. Sorular ile devam

edeyim.

a)  Kurumunuzda sizin ile iliskili oldugunu diisiindiigiiniiz akademik
calismalariniz baglaminda sizin ulasabileceginiz kaynaklar, firsatlar nelerdir?
Bunlara erisiminiz ne derecede gerceklesiyor? Nasil haberdar oluyorsunuz bu
kaynaklardan/olanaklardan? (isbirligi icinde oldugunuz meslektaslarmiz, diger
akademisyenler, kurumdan gelen bilgilendirici mailler ya da baska etkenler vb.)

Kaynaklara erisiminiz konusunda benimle paylasabileceginiz bir érnek var mi?

b)  Bu noktada, tniversite ortaminda ¢esitli olanaklara/kaynaklara ulasim ve
haberdar olma konusunda etkili olan kanallar sizce nelerdir? Sizin deneyimleriniz

veya cevrenizdeki insanlarin deneyimlerine yonelik gézlemleriniz nelerdir?

c)  Bilginiz dahilindeki kaynaklari, firsatlar1 danisan 6grencileriniz ile

paylasirken neleri dikkate aliyorsunuz? Sizin i¢in en onemli kriter nedir?

d)  Kendi isminizi kullanarak bir danisaninizi bir firsat igin 6nerdiniz ya da
daniganimizi bir meslektasinizla tanistirdiniz mi1? Daniganinizi 6nerirken ya da bir
meslektaginizla tanistirirken danisan 6grenciniz ile ilgili neleri g6z 6niinde

bulundurursunuz? Bu konu ile ilgili bir kriteriniz var m1?

e) Son olarak sunu sormak istiyorum, Gizerinde konustugumuz

kaynaklara/olanaklara erisim konusunda Universite de yonetici pozisyonunda yer
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alan kisilerin (b6lim baskani, fakulte yoneticileri vb.) rolleri nelerdir? Siz
yoneticilerin kaynaklara erisim/kaynaklarin dagitimi1 konusundaki rollerine yonelik

neler gbzlemliyor/ ya da deneyimliyorsunuz?

Konustuklarimiz disinda kaynaklara, olanaklara erisim konusunda eklemek
istedikleriniz var midir?
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B. INFORMED CONSENT FORM

BILGILENDIRILMIiS ONAY FORMU

Katilimcer Kimligi:

Rdportaj tarihi:

Bulusma yeri:

Faklte bolimu:

Kayit: Evet Hayir
Baslangi¢ zaman:

Bitis Zamani:

Sayin Katilimci,

Oncelikle bu réportaj icin zaman ayirdigimiz igin tesekkiir ederim. Bu ¢alisma
ODTU Egitim Yonetimi ve Planlamas1 boliimi yiiksek lisans 6grencisi Tuana
Beglm Utkun tarafindan Dr. Duygun Goktirk danismanliginda yirattilmektedir.
Bu arastirma, yliksek 6gretim kurumlarinda sosyal ag olusturma ve bilgi akigini
dizenleme (gatekeeping) mekanizmasimin modellerini analiz etmeyi
amaclamaktadir.

Goriisme sirasinda, yuksek 6grenim kurumundaki sosyal ag kurma ve bilgi akigini
diizenleme (gatekeeping) mekanizmalar1 hakkinda sorular sorulacaktir. Ayrica
demografik bilgilerinizle ilgili kisa bir anket doldurmaniz da istenecektir. Bu
calismaya katilmanin bilinen bir riski yoktur. Bu ¢alismaya katiliminiz, Y iksek
ogretim kurumlarinda sosyal ag olusturma ve bilgi akisin1 diizenleme (gatekeeping)
uygulamalar1 hakkindaki mevcut literatlirQi genisletebilecek bilgiler saglayacaktir.
Sizi katilmaya tesvik etmek igin daha fazla fayda garantisi verilmeyecektir.

Bu ¢alismanin sonuglar1 bilimsel amaclarla kullanilacak ve kesinlikle gizli
tutulacaktir. Verdiginiz bilgilerde isminiz kaldirilacak ve analiz sirasinda yalnizca
bir katilime1 kimligi sizi tanimlayacaktir. Katiliminiz istege baglidir ve
katiliminizdan dolay1 bir 6deme yapilmayacaktir. Herhangi bir nedenle herhangi bir
zamanda bu ¢alismadan ¢ekilmekte 6zglrstiniz. Goriisme, Covid-19 salginindan
dolay1 elektronik ortamda gergeklesecektir. Onayinizla birlikte goriisme, zamani
etkili kullanmak ve goriismenin ayrintilarini yakalamak igin ses kaydina alinacaktir.

Calisma ile ilgili herhangi bir sorunuz veya endiseniz varsa benimle
tuana.utkun@metu.edu.tr (Tuana Beglim Utkun) veya dgokturk@metu.edu.tr
(Duygun Gokturk) ile iletisime gegebilirsiniz. Goriisme siresinin yaklasik 1 saat
stirecegi planlanmaktadir. Calismaya katildiginiz igin tesekkiir ederiz.
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Bu ¢aligmaya katilmay1 goniilli olarak kabul ediyorum ve bilgilendirilmis onami ve
bu ¢aligmanin kosullarini anliyorum ...........ccccveeieeveenns e
Katilmay1 goniillii olarak kabul etmiyorum ...................

Katilimcinin Adi-
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C. DEMOGRAPHIC INFORMATION FORM

A. Demographic Information Form for Research Assistants

Isim Soyisim:

Cinsiyetiniz:

Yasiniz:

Egitim Geg¢misiniz:

a. Mezun oldugunuz lisenin adi ve tlrl  ........cccooceveviininniniieienn, Sehir:
b. Mezun oldugunuz UNIVErSIte..........ccooiririiiiicieieseseeees Sehir:.....
Mezun oldugunuz bolum:

Lisans:

Yuksek lisans:

Akademik Unvan: Doktora Ogrencisi : [ Yiksek Lisans 6grencisi: [
1- ODTU’de lisansustl egitiminize ne zaman bagladmiz?

Yuksek lisans:

Doktora:

2- ODTU biinyesinde devam eden bir akademik pozisyonunuz var mi1? (Ornegin,

Aragtirma GOrevlisi, Proje Asistani, vD.) Evet 1 Hayir [J

Kag yildir bu pozisyonda calisiyorsunuz?

B. Demographic Information Form for Academicians
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Isim Soyisim:
Cinsiyetiniz:
Yasiniz:

Egitim Bilgileriniz:

a . Mezun oldugunuz lisenin adi Ve tUrd ........ccoooeviiiiiiinieenne, Sehir:
b. Mezun oldugunuz Universite bilgileri:

Lisans derecenizi aldiginiz Universite ve bélimdnaz: ..............
Yuksek lisans derecenizi aldiginiz tiniversite ve bolumuniz: .............
Doktora derecenizi aldiginiz niversite ve boluminuz: .............

Calismakta oldugunuz Anabilim dali: .............

Akademik Unvan Bilgisi: Prof. Dr. : [ Dog. Dr.: (1 Dr. Ogretim
Uyesi: [

1. Ne kadar stiredir ODTU’de ¢alistyorsunuz?........................
2. Su anda danigmanhigimni ylriutmekte oldugunuz kag 6grenci bulunmaktadir?

Yuksek lisans 6grenci sayisi: ...........

Doktora 6grenci sayist: ................
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E. TURKISH SUMMARY / TURKCE OZET

ARASTIRMA GOREVLILERI ICIN KAYNAKLARIN DAGILIMINDA AG
OLUSTURMA VE ESIK TUTUCULUK MEKANIZMASI: BIR ARASTIRMA

UNIVERSITESI ORNEGI

GIRIS

Bu c¢alisma, Tirkiye’de bir arastirma {niversitesinde, arastirma gorevlisi
pozisyonundaki 6grencilerin kaynaklara ve firsatlara erismelerinde sosyal kapital ve
esik tutuculuk mekanizmalarinin etkisini arastirmayr hedefleyen tekli vaka

calismasidir.

Modernlesme ile yiikselen meritokrasi, basarilarinin anahtarinin, kisilerin sahip
olduklar1 yetenek ve verdikleri emek oldugunu 6ne siirmiistiir. Atama ve firsatlarin
dagitiminin yetenek ve emege gore dagitilmasi gerektigini savunan meritokratik
sistemler, tarafsiz rekabet ve firsat esitligi Oncilleri tizerine kurulmustur (Young,

1994).

20. ylizyilin baslarinda bilginin Gretimi ve tlketilmesinin toplumu sekillendirmesi
tizerine yapilan sosyolojik, psikolojik ekonomik ¢alismalar sonucunda
meritokrasinin gercegi Ortiilii olarak agiklamak igin uydurulmus hikdye (mitos)
oldugu ve ortaya ¢ikmustir (Peters, 2019; Say, 2003). Ayn1 dénemlerde Althusser
(1995), egitimin ideolojik devlet aygit1 oldugunu ve esitsizligin egitim aracilifi ile

yeniden iiretildigini ortaya koymustur. Ayni yillarda yayinlanan Coleman Raporu
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(1966) da akademik basarinin dgrencilerin toplumdaki rolleri ile yakindan iligkisini
ortaya koymustur. Yine ayni kapsamda elestirel pedagoji caligmalarinin Oncusu
olarak bilinen Freire (1970), bankaci egitim modelini elestirerek, aydinlanma ve
elestirinin var olan egitim sisteminde miimkiin olmadigini ve okullarda sessizlik
kiiltiirinlin yeniden iiretildigini gostermistir. Son olarak da Willis (1977), orta sinif
ve isci ailelerinin ¢ocuklarinin hayatlarina yine orta sinif ve is¢i olarak devam
ettiklerinin ve sinif kiiltiiriiniin biligsel olarak yeniden tiretilmesinde okulun islevini
gostermistir. Althusser, Coleman, Freire ve Willis’in gozler o6ntine serdigi durum bir
egitim kurumu olarak okullarin, 6grencilerin sosyallesme aginin ortasinda yer alarak
kilturel, ideolojik ve sosyal yeniden iiretimde etkin oldugu ve esitsizliklerin yeniden
tiretiminde etkin bir rol oynadigidir (Althusser, 1995; Coleman et al., 1966; Freire,
1970; Willis, 1977). ideolojik devlet aygit1 olarak egitim kurumalari toplumun
katmanlasmasinda etkin rol oynar. Kingsley Davis ve Wilbert Moore (1944)
sistematik bir sekilde sosyal katmanlagmayi incelemis ve toplumdaki islerin
bazilarinin daha fazla yetkinlik, yetenek ve efor gerektirdigini bu sebeple de
toplumda egitim verilmis belirli kisilerce yapilabilecegini belirtmistir. Bu baglamda,
Sermaye Tdrleri eserinde, Pierre Bourdieu (1986), farkli sermaye tiirlerinin sosyal
kabakalagma ve kaynaklarin dagitimindaki etkisini gostermistir. Bourdieu’ye gore
sosyal, kulturel ve ekonomik olmak iizere ii¢ sermaye formu vardir. Bu ¢alisma
kapsaminda odaklanilan sosyal kapital Bourdieu’nun tanimi ile, karsilikl
tanigikliklar biitiiniin olarak kalic1 bir aga sahip olmanin verdigi kimlik bilgisidir

(Bourdieu, 1986).

Bu ¢alismada sosyal sermaye sosyal iletisim agi ile birlikte tartisildigindan ilk olarak

sosyal sermaye ve sosyal iletisim agmin arasindaki farkin belirtilmesi énemlidir.
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Sosyal kapital kisinin ailesi, kiiltiirii, ekonomik geliri ile iliskili iken, sosyal iligki
aglar1 kisinin siirdiirdiigii sosyal iliskilenme davranigdir (Barnes, 1954; Batistic &
Tymon, 2017). Reynolds and Xian (2014) birlikte ele aldiklar1 sosyal sermaye ve
sosyal iliski aglar1 1s1¢nda meritokrasiyi elestirmis ve dogru kisiyi tanimanin, dogru
kisi ile ilistide olmanin kisiye i¢sel bilgi (McNamee & Miller Jr, 2005) sagladigindan
meritokratik stregleri isletilmesini engelledigini savunmustur (Reynolds & Xian,

2014).

Sosyal sermaye ve sosyal iliski ag1 yliksek 6gretim kurumlarinda kendisini aragtirma
asistanlarimin arastirma projelerine dahil olma, kaynaklara ulagma ve arastirma
verimliligi noktalarinda etkiler (Deem & Brehony, 2000; Heffernan, 2021; Lin,
2017). Bu noktada danisan ile kurulan iligki, danisman kaynaklar1 dagitmada ve
paylasmada kilit kisi oldugundan, 6grencilerin basarisinda, yuksek lisans ve doktora
egitimlerinin kalitesi ve dgrencilerin memnuniyetinde rol oynar (Blackburn et al.,
1981; Cameron & Blackburn, 1981; Eby & McManus, 2004). Bilginin ve kaynagin
kiminle nasil ve ne siklikla paylasilacaginin belirlenmesine karar veren esik tutucu
roliindeki akademisyenlerin esik tutucu davranislari sonucunda kisisel paradigmalara
gore esitsiz bir sekilde dagitilan kaynaklar arastirma gorevlisi roliindeki 6grencilerin
arastirmaci kimliklerinin olusumunu ve akademik muhitin icerisinde sosyallesme
pratiklerini etkileyerek esitsizligin yeniden iiretilmesinde rol oynar(Lin, 1999;

McDonald & Day, 2010).

Arastirmanin Amaci ve Onemi
Tiirkiye’de her yil, milyonlarca 6grenci daha iyi bir kariyere, hayata ve gelire sahip

olmak, amac1 ile tiniversite 6grenimine adim atar. Yiksek Ogretim kurumlarinda
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kaynaklarin esitsiz dagitimi, ve dogru kisiyi tanimanin saglayabilecegi farkli kaynak
ve firsatlar farkli kariyer olanaklari ve daha iyi bir gelir saglayabilir (Heath et al.,
2010; Reynolds & Xian, 2014). Esik tutucu pozisyonundaki kisilerin davranislari
sonucunda arastirma gorevlileri firsat ve olanaklara daha kolay ulasir ve
yetkinliklerini arttirarak diger Ogrencilerle kiyasla avantajli bir pozisyona sahip
olurlar (Hanushek & Wo6Bmann, 2014; Hatunoglu et al., 2018; Mavis Sevim & Akin,

2021).

Bu baglamda bu ¢alisma yiiksek 6gretim kurumlarindaki sosyal iligki aglarinin ve
esik tutucu mekanizmalarinin kaynak ve firsatlara erisimdeki roliinii arastirma
gorevlilerinin baglaminda ele alacaktir. Bu amagla ¢alisma kapsaminda bir aragtirma
iiniversitesinde gorev yapmakta olan arastirma gorevlileri ve akademisyenlerin
deneyim ve algilarina odaklanilmistir. Buna ek olarak, bu ¢alismanin danismanlik
iliskilerinin i¢ dinamiklerini acia c¢ikararak, arastirma gorevlilerinin akademik
ortamda sosyallesme pratiklerini ve arastirma gorevlilerin akademik Kimliklerininim

olusumuna dair bir perspektif sunmasi hedeflenmistir.

LITERATUR TARAMASI

Bu bolim kapsaminda, Tiirkiye’de arastirma {iniversitelerinin tarihsel gelisimi,
sosyal sermaye ve akademik sosyal iligski aginin kaynaklara ve firsatlara erisimdeki
roli ve esik tutucu mekanizmalarinin kaynaklarin dagitimindaki roliine iliskin
literatiir taramasina yer verilecektir. Son olarak da sosyal sermaye, akademik sosyal
iliski ag1 ve esik tutucu mekanizmasinin arastirma gorevlileri kapsaminda aragtirmaci
kimliginin olusumu ve akademik muhit i¢erisindeki sosyallesme pratiklerine etkisine

dair literatur aktarilacaktir.
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Tiirkiye'deki Arastirma Universitelerinin Tarihi

Kisilerin egitim seviyesi ve toplumda sahip olduklar: statii arasindaki pozitif iligki
(Young, 1994), egitim sisteminin nasil olmasi gerektigi ve nasil sekillenmesi

gerektigini etkilemektedir (Gok, 2019).

Tarihsel olarak,1795 yilinda modern askerler yetistirmek tlizerine kurulmus olan
Muhendishane-1 Bahri-i Himaydn iiniversitenin ilk 6rnegi sayilir (CoHE, 2019).
1946 yilina kadar ti¢ olan {iniversite sayis1 1970 yilina gelindiginde on sekizi bulmus
ve 1981°de Yiiksekdgretim Kurulu’nun kurulmasiyla ivme kazanmigtir. YOK’iin
kurulmasiyla birlikte 6zel iiniversitelerin agilmasi ile ilgili diizenlemeler yapilmis ve
yeni acilan boliimlerle iiniversitelerin globallesmesi, akademi-sanayi isbirliginin
yayginlasmasi amaglanmistir (COHE, 2019). 2015 yilinda degisen ihtiyaglar ve ¢agin
gerektirdikleri kapsaminda Tirkiye’de arastirma iniversitelerinin kurulmasi ve
belirlenmesi kapsaminda ¢alismalar baglatilmis ve 2017 yilinda arastirma kalitesini
arttirmak, topluma hizmeti yayginlastirmak, alanda yetkin bilim insanlar1 yetistirmek
amaciyla arastirma {iniversiteleri belirlenmistir (Balyer & Ozvural, 2021; CoHE,

2019).

Altbach ve Salmi (2019), arastirma tiniversiteleri belirlenirken {i¢ yontem oldugunu
belirtir. Bu yontemler; potansiyel vadeden az sayida tiniversite arasindan segilenlere
arastirma iiniversitesi statlisiinii vermek, arastirma odakli kurumlarin birlestirerek
yeni bir kurum olusturmak ve yeni bir arastirma iniversitesini kurmak (p. 3).
Tiirkiye’de arastirma tiniversitelerin belirlenmesinde ilk yaklasim olan potansiyel
vadeden tiiniversitelerin aragtirma iiniversitesi ilan edilmesi yontemi se¢ilmistir, bu

secimde iiniversitelerin uluslararasi siralamalari, aragtirma performanslar1 ve ulusal
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oncelikler goz oniinde bulundurulmustur. (Mammadov & Aypay, 2020) Buna ek
olarak YOK arastirma Universiteleri icin ek finansal ve teknolojik kaynak ayirdigimni
ve bu kaynaklarin dagitiminda toplam &grenci sayisi, toplam akademik personel
sayisi, toplam biitce, yayin sayisi, atif sayist ve yiiksekogretim istihdam endeksi

kriterinin etkili oldugunu belirtmistir (COHE, 2022b, 2022a).

Akademik Ortamda Sosyal Sermaye ve Ag Olusturmanin Rolii

Serow (2000)’e gore Arastirma iiniversitelerinde sadece ¢ok az sayida akademisyen
ders verme yiikiimliiliigli olmadan sadece arastirma yapmaya odaklanabilmektedir.
Akademisyenler arastirma yapmayi ve arastirma gruplarinin pargast olmayi
odaklarina aldiklarindan akademik bilgi aginin pargast olmak bu anlamda kritiktir
(Serow, 2000). Akademisyenler akademik bilgi agindan kariyer gelisimi, yeni is ve
arastirma firsatlarina erigim konularinda faydalanmaktadir (Batistic & Tymon, 2017;

Kearney & Lincoln, 2013; Vatamanescu et al., 2018).

Sosyal aglarin etkisi ige alim siireclerini, ise alim siire¢lerini kolaylastirma, ise alim
sonucunu belirleme ve is firsat1 ile ilgili adayin 6nden bilgilendirilmesi noktalarinda
gosterir (Pedulla & Pager, 2019; Van Hoye et al., 2009). Daha genis ve zengin sosyal
aga sahip adaylar firsat ve bilgilere daha kolay erisim sagladigindan daha iyi bir
statiideki ve maasa sahip is bulma olasiliklar yiiksektir (Lin, 2017; McDonald &
Day, 2010; Mouw, 2003). Tiirkiye’de arastirma gorevlilerinin ise alim siirecinin
esaslar1 belirlenmistir, bu kapsamda arastirma gorevlisi olmak i¢in Ogrenciler
belirlenmis merkezi sinav sonuglari ile bagvurduklari boliimiin miilakatina girmek
zorundadir. (T.C. Resmi Gazete, 2018) Aydogan (2009)’un arastirma sonuglari

akademik ortamda ise alim siire¢lerinin ilgili béliimiin yaptig1 ve yine ilgili boliim
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tarafindan degerlendirilen miilakat siirecinin Oznel sonucunun Onemini ortaya
koymustur. Bu noktada daha iyi smav sonuglari olsa bile kayirmayi ve bunun

etkilerini vurgulamistir (Aydogan, 2009).

Kisisel iliski agi, daha iyi bir 6grenme ortamina zemin hazirladigindan akademik
dretim verimliligini arttirir (Burt, 2000; Ortega et al., 2020; Rossano-Rivero &
Wakkee, 2019). Akademik sosyal ag sonucunda akademisyenler kurum iginde ve
disinda ayn1 ve farkli departmanlardaki akademisyenler ile iliski kurarlar. Bu
baglamda akademisyenler es yazarli makale yazimi, aragtirma projelerinin pargast
olma ve seminerlere katilim konularinda avantajli konuma gecerler (Kong et al.,
2019). Buna ek olarak Goktirk ve Yildirim-Tagct (2022)’nin arastirmasi, ayni
kurumdan mezun olup yine ayni kurumda ¢alisan akademisyenlerin terfi siireglerinin
aynt kurumdan mezun olmayanlara kiyasla farkini ortaya koymuslardir. Sosyal
aglarin pargasit olmanin sonucunda ayni kurumda bulunmanin ve sosyal aglarin

pargast olmanin avantaji belirtilmistir (Gokturk & Yildirim-Tasti, 2022; Lin, 2017).

Akademik iligki aginda paylagilan bilginin siklifi, yontemi ve paylasimin
gercgeklestigi ortam bilginin kritikligini belirler (Huffman & Torres, 2002; Pauksztat
et al.,, 2011). Bu noktada bilgiye sahip olan ve paylasan kiginin esit tutucu
davraniglart sosyal ag iginde benzer bilginin benzer insanlarla paylasilmasi ve
esitsizlige sebep olur (Girard et al., 2015; Mcpherson et al., 2001). Akademik muhitin
icerisinde kisilerin kendilerine benzer kisilerle sosyal ve bilgi paylasma iligkisi
icerisinde olmas1 kayirma ve kaynak dagitiminda gizli paradigmalarin yarattig
esitsizlik olarak tezahiir eder (Connolly et al., 2007; Elfenbein & Sterling, 2018).

Dogru kisi ile kurulan iligkinin ve bu iliskiden dogan bilgi aktariminin sonucunda
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akademisyenler ve aragtirma gorevlileri avantaj elde ederler (McNamee & Miller Jr,

2005; Mcpherson et al., 2001).

Arastirmaci Kimligi ve Akademik Kiiltiirde Sosyallesme

Akademik, arastirmaci  kimliginin  gelisimi kurum kiiltiirii, arastirmacinin
kurumdaki pozisyonu ve sosyal iligskilerden etkilenmektedir (Nordbéack et al., 2022).
Akademik sosyallesme pratikleri ile akademisyenler, arastirma gorevlileri ve
arastirmacilar kurumun sahip oldugu degerleri ve kiiltlirii 6grenir ve kurumun bir
pargasi olarak arastirmaci kimliklerini zaman i¢inde olustururlar (Austin, 2000; J.
Davis, 2006; Dimaggio & Garip, 2011). Schlosser, Knox, Moskovitz and Hill
(2003)’iin  yaptig1 arastirma gosteriyor ki; aragtirma gorevlilerinin  ve
akademisyenlerin kimlik gelismesinde kisisel ve egitsel faktorler etkilidir. Kisisel
faktorler is ile ilgili ve is ile ilgili olamayan faktorler olarak ikiye ayrilmaktadir. Isle
ilgili faktorler, periyodik toplantilar ile iletisimde olmak, akademik gelisime katki
saglayacak deneyim ve gozlemleri paylasilmasi iken isi ile ilgili olmayan kisisel
kayg1 ve problemler ve mutluluklarin paylasilmasi, pozitif ve siirdiiriilebilir kisisel
iligkinin varligidir. Bunun yaninda egitsel faktorler ise arastirmaciyr konferansa,
seminere katilmak i¢in cesaretlendirmek gibi profesyonel ve akademik gelisim i¢in
destek ve takibin yapilmasidir (Schlosser et al., 2003). Arastirma gorevlilerinin
gelisiminde danisman ile kurulan pozitif ve siirdiiriilebilir bir iliski ve yapici
geribildirimin arastirma gorevlilerinin akademi ile ilgili alglarini pozitif etkiler ve
lisans Ustl egitimlerinden tatmin olmalarina yardimei olur (Weng, 2020). Son olarak
kisisel ve egitsel faktorlerin olumlu etkisi ile arastirma gorevlisi pozisyonundaki

lisansiistli 6grencilerinin akademik iiretkenligi daha yiiksek oldugundan akademik
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mubhitin igerisinde yer almalari, kendi akademik sosyal iliski aglarini olusturmalari

ve arastirmaci kimliklerini gelistirmelerinde etkilidir (Mantai, 2019).

Aragtirma gorevlilerinin kimlik gelisiminde onemli bir yere sahip olan kisisel ve
egitici faktorlere ek olarak akademisyenlerin kimlik gelisimini etkileyen farkli
unsurlar da vardir. Akademisyenlerin zengin ve gelistirici bir lisansiistii deneyimine
sahip olmalar1 kendi akademik kimliklerinin gelisiminde rol oynar, kendileri
daniganken edindikleri deneyimler onlarin danigmanlik pratiklerinde belirleyicidir

(Hopwood, 2010; Remich et al., 2016).

YONTEM

Model

Bu bir yiiksek 6gretim enstitiisiinde esik tutucu mekanizmalarinin ve akademik
sosyal iliski agmin etkisinin kaynaklarin ve firsatlarin dagittimimnin nasil
sekillendirdigini anlamak amaglanmistir. Bu kapsamda aastirma iiniversitesi
ortaminda, arastirma gorevlisi ve akademisyenlerin deneyimlerinin odaga alindig:

nitel bir desen ve tekli aragsal durum ¢alismasi yontemi kullanilmastir.

Orneklem ve Calismanin Ortam

Calisma Tiirkiye’de bir arastirma tniversitesinde gerceklestirilmistir. Goriigsmeler
icin COVID-19 pandemisinden dolayr online ortamda Zoom uygulamasi
kullanilmigtir. Bu arastirma kapsaminda caligsmaya alt1 aragtirma gorevlisi ve sekiz
akademisyen katilim saglamistir. Arastirma gorevlileri i¢in aranan sart ¢caligmanin
yapildig1 arastirma tliniversitesinde arastirma gorevlisi roliinde aktif olarak ¢alisiyor
olmaktir. Buna ek olarak akademisyenler i¢in kriter calismanin gerceklestigi

arastirma tUniversitesinde aktif olarak calisiyor olmak, calismanin gergeklestigi
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aragtirma universitesinde idari bir role sahip olmak ve daha once bir yiiksek lisans

veya doktora dgrencisi ile is birligi, danismanlik iligkisi i¢ginde bulunmaktir.

Calismanin gergeklestigi arastirma {iniversitesinin secilmesinin kriterleri ise

asagidaki gibidir.

a. Universitenin stratejik planinda arastirma, akademik yayin ve liyakatin dnemi
vurgulanmaktadir (Strategic Plan, 2018).

b. Universitesin siralamasi  2021-2022 yili genel siralamada 573, ulusal
siralamada birince ve 2018 ve 2020 yillar1 arasinda birincidir (Global 2000 List by the
Center for World University Rankings, 2022; “World University Rankings 2019-20,”
2019).

C. Son olarak arastirmaci arastirma tiniversitesinden lisans derecesini ve yiiksek
lisans derecesini almistir. Bu durumdan arastirmacinin bu arastirma tiniversitesinin

kiiltiiriinii ve normlarini bilmesini saglamstir.

Veri Toplama Araci ve Veri Analizi

Bu calismada yari-yapilandirilmis goriisme metodu kullanilmistir. Arastirmaci
tarafindan hazirlanan sorularin hedefi, yliksek 6gretim kurumundaki kaynak dagitimi
etkileyen dinamikleri, kaynak dagitiminda esik tutucu mekanizmalarin etkisini,
kaynak dagitiminda akademik sosyal iligki agmin etkisini ve idari goreve sahip
akademisyenlerin kaynak dagitimindaki etkisini agiga c¢ikartmaktir. Sorular

arastirmaci tarafindan hazirlandiktan sonra uzman goriisii alinis ve revize edilmistir.

Goriisme sirasinda uygulama kullanilarak goriisme kayit altina alimmastir.

Arastirmaci tarafindan ses kaydi titizlikle defalarca dinlenilmis ve yaziya
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gecirilmistir. Sirastyla goriismede aciga c¢ikan kodlar, kodlarin gruplandirilmastyla

kategoriler ve temalar belirlenmistir.

SONUC

Bulgular

Bu calismada iki ana odak noktas1 ortaya ¢ikmaktadir. Iki odaktan biri danismanlik
iligkisi ve bu iliskiyi etkileyen kisisel ve egitsel faktorleri kapsayan arastirmaci
kimligi gelisimi; digeri ise akademik is birligi yapisi, kariyerlerinin baslangicindaki
akademisyenlerin kaynak erisimi ile ilgili durumu ve idari goéreve sahip
akademisyenlerin esik tutucu rollerini kapsayan akademik hayatin sosyallesme

pratikleridir.

Arastirmaci Kimligimim Gelisimi

Arastirmact kimliginin olusumunda aragtirma gorevlileri i¢in ortak faktorlerin
etkisinden s6z etmem miimkiindiir. Kiiltiirel degerlerin benimsenmesi, akademik
pratiklerin igsellestirilmesi, organizasyonel Kkiiltiirlin ve sosyallesme aginin bir
parcast olmak bu calisma kapsaminda katilimcilarin deneyim ve aktarimlarinin

kesisiminde yer almaktadir (Graven & Lerman, 2003; Wenger, 1998).

Akademisyenlerin ve arastirma gorevlilierinin farklilagtiklar1 noktalar ise
danismanlik iligkisinin icerdigi hiyerarsik iktidardan etkilenmektedir. Daniganlar
danismanlart ile siirdiirdiikleri iliskinin hiyerarsik iktidarinin farkina vararak bu
iliskiye baglamakta ve yiiriitmektedir. Bu noktada iliskinin dinamikleirini bozmamak
adina danismanin tutum ve davraniglarini kabul etmeye ve uygulamaya hazirlar.
Danigmanlik isbirliginin dinamikleri sosyal bilimler ve miihendislik ve fen bilimleri

cercevesinde degismektir. Miithendislik ve fen bilimlerinde arastirma 6grencileri
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cogunlukla danigmani ile fonlanmig bir projenin igerisinde yer aliyorlar. Bu durum
danisanlari ile sistemli ve ¢aligmanin gelisimi odaginda gerceklesen toplantilar ve bir
araya gelmeler, damisanin gelisim ve kimlik olusturma yolculugunda katkida
bulunuyor. Bunun tam tersi durumunda danisani ile birlikte ortak hedef i¢in ¢alisma
firsat1 bulamayan ve diizensiz goriismeler ile slirecini yonetmeye calisan danisanlar
kendilerini yalniz ve tek basina hissediyorlar ki bu durum genelde sosyal bilimlerde

zuhur ediyor.

Akademisyenlerin arastirmact kimligi gelisiminde {niversitenin kiiltiiriini ve
normlarini belirleme ve akademik sosyallesme pratiklerinin igerisinde yer almanin
disinda faktorler de etki etmektedir. Akademisyenlerin kimlik olusunda akademik
basarilar1 ile benliklerini insa etmeleri, ¢alistiklar1 alana kendi ideolojik duruslarini
yansittiklart akademik c¢alismalar ile kendi ¢alistiklar1 alana katkida bulunmalari
etkilidir (Akerlind, 2008). Kaynak dagitiminin esitsizligi 6zellikle kariyerlerine yeni
adim atmis akademisyenlerin akademik kimliklerinin olusumunda rol oynar.
Kariyerlerine yeni baglamis ve ¢alistiklart kurumun kiiltiiri normu ile bilgiye sahip
olmayan, calistiklart kurumda daha once lisans veya lisansiistii 6grenci olarak bir
deneyeme sahip olmayan akademisyenler akademik ¢alismalar1 kapsaminda ihtiyag
duyduklar1 maddi, teknolojik ve fiziki kaynaga ulagmak i¢in yorucu ve uzun
biirokratik siireclerle bas etmek zorundadir. Buna karsin daha 6nceden ilgili kurumda
lisans veya lisansiistii egitimini tamamladiktan sonra yine ayni kurumda ¢alismaya
baslayan akademisyenlerin durumlar farklidir. Hali hazirda kendi akademik sosyal
aglar1 oldugundan, kurumun kiiltiir ve normlarimi bildiklerinden akademik

caligmalar i¢in ihtiya¢ duyduklar kaynaklara erisim yollar1 ve siirecleri ¢cok daha
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zahmetsiz ger¢eklesmektedir. Bu durum akademik {iretkenliklerini ve akademik

kimliklerinin olusumunu etkilemektedir.

Akademik Kultiirde Sosyallesme

Pierre Bourdieu, sosyallesme pratiklerini problematize eder kisilerin diisiinme ve
algilamalarinin arkasinda ve igsellestirilmis kurum ve topluluk kiiltiirii ve normalarin
oldugunu belirtir. Buna ek olarak kurum ve toplulukta yer alan, kabul gormiis
diisiince ve davranis bi¢cimlerinin de sosyallesme, diisiince ve davranig pratiklerine

ickin oldugunu belirtir.

Bu c¢alisma kapsaminda akademisyenlerin kaynak dagitimma olan tutum ve
diisiincelerinin  kendilerinin ge¢mis deneyim ve tutumlarindan etkilendigi
goriilmektedir. Buna ek olarak ge¢cmis sosyallesme pratikleri akademisyenlerin
danisanlar ile kurduklar1 akademik is birligi ve danigmanlik iligkisinin yapisini da
belirler. Kendi deneyimlerinde daniganlarindan pozitif ve gelistirici bir tutum
deneyimine sahip olan akademisyenler kendi daniganlari ile ilgili ayni tutumu
sergilerler. Baz1 durumlarda bu gelisim destegini ileri gotiirerek danisanlarinin
gelisiminde doniim noktasi olacak firsatlari kendi baglantilarini kullanarak yaratirlar.
Tiim bu siire¢ bu durumdaki arastirma gorevlisi i¢in diger arastirma gorevlilerine

kiyasla farkli bir noktadan kariyerine baslama firsat1 verir.

Akademisyenler i¢in durum ¢ok da farkli degildir. Arastirmanin yiiriitildigi
arastirma tliniversitesinde bulunma deneyimine sahip olan akademisyenlerin kendi
kaynaklarin1 ararken daha avantajli durumdadir. Bu avantajli durum sosyallesme
pratiklerini de etkilemektedir. Bu sayede akademik mubhitin icerisinde daha kolay yer

bularak kendilerini gerceklestirme siiregleri daha sorunsuz ge¢mektedir. Tam tersi
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durumda ise Ozellikle kariyerinin basinda olan akademisyen zaman iginde

yalnizlasarak izole bir sekilde slreclerine devam ederler.

Tartisma

Bu calisma kapsaminda sonuglar arastirmaci kimliginin olusu ve akademik
sosyallesme pratiklerinde esit tutucu mekanizamalarinin ve sosyal iliski aginin
roliinii ortaya koymustur. Arastirmaci kimliginin olusumunda arastirma gorevlileri
danisanlar1 ile kurduklari iliskinin dinamiklerinden etkilenmekte bu durum hem
aragtirma gorevlilerinin mesleki  gelisimlerini hem de kimlik olusum siirecini
etkilemektedir. Akademisyenler danisanlari ile olan iligkilerinde g6z Onlnde
bulundurduklar1 baz: kriterleri bulunmaktadir. Oncelikle akademisyenler arastirma
gorevlilerini gelecegin akademisyenleri olarak gordiikleri i¢in akademik gelisimleri
icin destekliyorlar. Fakat ozellikle miihendislik ve doga bilimleri alaninda bu
destegin sosyal bilimlerden alanindan farkli oldugu goziikiiyor. Miihendislik ve doga
bilimlerinde akademisyenler endiistri, devlet ve sanayi kururumlan ile i¢i ice
calistiklar1 i¢in daha c¢ok firsat yaratabiliyorlar. Yine ayni bdliimlerde o6zellikle
iniversite dis1 fonlarin imkani1 daha fazla oldugundan arastirma gorevlileri maddi

giivence ile ¢aligsmalarina daha tiretken olabiliyorlar.

Bu noktada arastirma gorevlilerinin kimlik gelisimini negative etkileyebilecek tek
nokta sponsorlu ¢alismalarda sire¢ akademisyenler tarafindan titizlikte takip
edildiginden arastirma gorevlilerinin nsiyatif alacaklar1 ya da siireci yapisina katki
yapmak i¢in neredeyse hig firsatlar1 olmuyor. Bu durum bagimsiz arastirmaci olarak

kimliklerinin gelisminde kendini gosteriyor.
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Akademik sosyallesme pratikleri ise akademik ortamda bilgi paylagiminin akademik
sosyal iliski ag1 ile baglantili oldugunu gosteriyor. Akademisyenler ve arastirma
gorevlileri sosyal aglar1 dolayisiyla resmi olarak duyurulmayan veya resmi olarak
duyurulmadan bilgiye erisebiliyorlar. Zengin ve genis bir sosyal aga sahip
akademisyenlerin esik tutucu pratikleri dolayisiyla danisanlarin da diger arastirma
gorevlileri veya lisansiistii 6grencilerinin erisemedigi firsatlara ersisme imkanlari

bulunuyor.

Oneriler

Akademide sosyallesme pratikleri ve esik tutucu mekanizmalarinin kaynak ve
firsatlara erigimine etkisine odaklanildiginda, oncelikle kariyerlerinin basindaki
akademisyenlerin sosyallesmesi ve iiniversiteye alisma siire¢lerini kolaylagtirmak
icin yapilandirilmig bir oryantasyon program yiriyllebilir. Bu oryantasyon
kapsaminda bolimde yoOnetici rolundeki akademisyenler yeni dahil olan
akademisyenin sosyallesme siirecini kolaylastirmak icin kaynastirma toplantilar
planlayabilir. Buna ek olarak kariyerine yeni baslamis akademisyenler i¢in ek
bitcelerin tahsis edilmesi siireci deneyimleyerek 6grenmeklerini destekleyecek ayni
zamanda ihtiyaclar1 olan teknik ve maddi destek icin biirokratik siirecler ile
bogusmalar1 gerekmeyecektir. Ayrica tiniversiteye yeni dahil olan akademisyene
kendi bolimiinden ya da fakiiltesinden baska bir akademisyen ile mentorluk
eslesmesi yapilabilir. Bu sayede kariyerinin basindaki akademisyen rahatga iletisim
kurabilecegi birine sahip olur hem de ilk giinden farkli boliimleri kapsayan bir

akademik sosyal ag kurmaya baslar.
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Kaynak paylasimi tesvik etmek ve kaynaklar baglaminda ihtiyaci net bir sekilde
yurutmek icin bir uygulama veya platform kurulabilir. Bu sayede akademisyenler
ihtiya¢ duyduklar1 kaynagi net bir sekilde ve agik bir sekilde belirtebilir ve kaynaklar

anlaminda paylagim artar.

Bu ¢alismada arastirma gorevlilerine odaklanilmistir. Gelecekte arastirma gorevlisi
pozisyonunda olmayan lisansiistii Ogrencilerine de odaklanilmas: firsat ve

kaynaklarin dagitiminda ve aragirma gorevlisi olmanin etkisini ortaya ¢ikarabilir.

Buna ek olarak gelecekte bilgi paylasim aglarinin detaylarinin ortaya ¢ikmasi igin
akademik isbilriginde olan devlet ve sanayi kurumlarmin bilgi ve firsatin

akademisyenler ile paylasim yapisina odaklanilabilir.
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